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Preface

Shekou International School is celebrating 25 successful years serving expatriate students in 
Shenzhen.  It has grown from a handful of students to a well-established school of nearly 800 
students.  The steady growth of the school and its programs has positioned SIS to seek and 
achieve new levels of excellence as a school and become a regional leader in international edu-
cation.  Its efforts in accreditation and strategic planning are focused on this opportunity.

As its student body, staff, and programs have continued to grow, the school has been guided by 
its participation in the WASC accreditation process.  Through these processes, many important 
and sound decisions have been made that have brought the school to its present level of suc-
cess and stability. In its current efforts to lay the foundations for future growth, the school again 
looks to the WASC accreditation process, combined with strategic planning, to provide guidance 
and structure to the schools improvement.  As a part of the current accreditation process, the 
school has taken a comprehensive look at what has been accomplished and what remains to be 
done.  Sixteen groups of faculty, staff, and community have used the WASC structure to system-
atically and thoroughly review the school’s situation and identify areas of needed improvement. 
In addition, through the strategic planning process, the school and its community have taken a 
thorough look at the broader community and world, and asked searching questions about the 
future—what will our students need, how will education change?  Insights and objectives de-
rived from this process have been infused into the WASC analysis to ensure that the resulting 
action plans truly stretch the school to be its best and fulfill its mission to inspire students to be 
innovative and principled contributors in a changing world.

Dale Cox, Ed.D

Director
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October 2012 • Director and administrators attend WASC trainings at EARCOS

November 2012 • Staff training in using CFG protocols for FOL self-study
• WASC Leadership Team training for FOL self-study

November 2012-
February 2013

• Mission, Beliefs, ESLRs reviewed, revised
• Student-Community Profile draft produced
• Home and Focus group membership determined
• FOL Self-Study overview for all staff

February 2013 -          
May 2013

• Home and Focus groups review Student-Community Profile, 
Progress Report

• Home and Focus groups review Major Themes
• Home groups meet to respond to FOL prompts, collect evidence
• Focus groups meet to respond to FOL prompts, collect evidence

March 2013 -     
May 2013

• Planning sessions with Strategic Planning core team and consultant
• Summer book read for strategic planning identified

August 2013 - 
September 2013 

• Assign and orient new staff to Home and Focus groups
• Review progress on FOL self-study
• Core Team for Strategic Planning holds two day retreat

October 2013 - 
November 2013

• Measurement and Action Teams for Strategic Planning create 
guiding documents

• Measurement and Action Teams present recommendations to SP 
Core Team

• Leadership Team meets to looks at key components of FOL and SP

November 2013 - 
February 2014

• Draft of Self-Study Findings chapter begins
• Leadership Team meets to discuss possible action plan themes
• Chair of Visiting Team meets with Director and Self-Study 

Coordinator
• Director and SC and assistant meet to draft action plan
• Action Plan draft discussed with Leadership Team and WASC 

Leadership Team                                                                              
Chair gives feedback on draft chapter

March 2014 -     
April 2014

• Final editing of report 
• Review of Action Plan and FOL Self-Study by Home and Focus 

groups
• Review of Action Plan and FOL Self-Study findings by parent, 

student group
• Final report and evidence sent to Visiting Team



WASC Groups
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School Leadership team Dale Cox, Shirley Droese, John Burns, Mike Livingston, Jeff Overlie, Jeannie 
Sung, Matthew Wilding

Data Reporting SIT Pandie Anderson*, Amanda Blankenship, Jeff Overlie, Melody Gifford, 
Kristin Mikulka*, Alicia Ngaropo-Tuia*, Johnna Huiet, Cheryl Uy, Rosana 
Walsh, Kassandra Battioni, Maria Sweeney*, Doris King, Esther Wright, Tu 
Anh Gilmore

Literacy SIT Elizabeth Cho-Young, Jeannie Sung, Jacqueline Li, Allison Little*, Brandon 
Little*, Michelle Hoard*,  Lindsay Reynolds, Kimberly Shannon, Shanna 
Callahan, Lisa Beeman, Rebecca O’Brien, Ann Lopez, Nathan Lill, Clayton 
Dowty, Sarah Watts, Marla Robertson-Jones

EAL SIT Cecilia Gomez, Faye Krouse, Barbara Montgomery, Denise Gregory, Louise 
Van Steveninck

Facilities, Safety, Health SIT Kit Wilding, Matthew Wilding, Pawel Barwicki, Marcus Boss, Snow Tong, 
Martin Ruthaivilavan, Karie Sun, Melissa Edwards, Kelly Gilmore, Jean-
Christophe Weber*, Jenny Chen, Colleen Knoflick, Jacob Scott

Service Learning SIT Ally Hominski, Brian Tuia*, Mark Robertson-Jones, Madeleine Lee, Bonnie 
Lui, Victoria Robins*, Mick Huiet, Leticia Carino, Aljoe Cruz, Yiting Cao, 
Gaylene Livingston

Student Events and Resources 
SIT

David Robins*, Cody Gifford, Dale Cox, Brittany McCrea, Lily Lin, Tony 
McMullen*, Sophie Delaporte, Lori Grezeszak, William Yung, Maria Yung, 
Lindsay Vargas, Mavis Zhang, Gary Wright

Support Personal Growth SIT Rachel Brooker, Rachael Knudson, Pip Curtis*, Jacob Gray, Mark Knudson, 
David Dai, Meaghan Wilson, Kasey Burns, Tifenn Hamon*, Sarah Qavi, 
Nicole Ruthaivilavan, Naama Bar-el, Julie Overlie, Frank Machinello, 
Catherine Leroux-Buatois, Susan Kim, 

Technology SIT Diana Beabout, Carlene Hamley, John Burns, Kurt Callahan, Pearl Chen, 
Carlos Galvez*, Tu Anh Gilmore, Alex Gutierrez, Katie Kruse*, Hillary Lauder, 
Cecilia Li, Dorie McCormack, Lydia Mangle, Mark McElroy, Valerie Buron, 
Summer Ross, Andrea Jarr, Kylie Christian, Douglas Grezeszak, Charles 
Tetreault, Mary Penny, Camille Lill, Florent Buatois

China Context focus group Shirley Droese, Meaghan Wilson, David Dai, Doug Grezeszak, Doris King, 
Kit Wilding, Matthew Wilding, Dorie McCormack, Maria Yung, Ally Hominski

Counselors MESH Jacob Gray, Rachel Brooker, Rachael Knudson

EAL MESH Cecilia Gomez, Jeff Overlie, Denise Gregory, Louise Van Steveninck, 
Jennifer Ho, Barbara Montgomery, Faye Krouse

ECLC Matthew Wilding, Naama Bar-El, Lisa Beeman, Valerie Buron, Jenny Chen, 
Kylie Christian, Aljoe Cruz, Ann Lopez, Lydia Mangle, Karie Sun, Cheryl Uy, 
Lindsay Vargas
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Fine Arts MESH Melody Gifford, Maria Yung, Alex Gutierrez, Brittany McCrea, Julie Overlie, 
Cody Gifford

French Program Jean-Christophe Weber*, Tifenn Hamon*, Catherine Leroux Buatois, 
Florent Buatois, 

Humanities MESH Victoria Robbins*, Elizabeth Cho-Young, Dale Cox, Dorie McCormack, 
Joseph Sweeney*, Andrea Jarr, Kit Wilding, Diana Beabout, Melissa 
Edwards, Kimberley Shannon, Carlene Hamley, Summer Ross, Johnna 
Huiet, Rebecca O’Brien, Rosana Walsh, Nicole Ruthaivilavan, Kassandra 
Battioni                                                          

Library MESH Alicia Ngaropo-Tuia*, William Yung, Gaylene Livingston

Math/Science MESH Mark McElroy*, Kelly Gilmore,  Brandon Little*, Amanda Blankenship, Maria 
Sweeney*, Allison Little*,  Kurt Callahan, Shana Callahan, Mick Huiet, 
Michelle Hoard*, Allyson Hominski, Frank Machinello, Kasey Burns, Rosana 
Walsh, Leticia Carino, Hillary lauder, David Robins*, Sarah Qavi, Douglas 
Grezeszak, Lori Grezeszak, Tu Anh Gilmore

Physical Education MESH Mark Knudson, Gary Wright, Meaghan Wilson, Colleen Knoflick, Pawel 
Barwicki, Esther Wright

World Languages MESH Cecilia Li*, Sophie Delaporte, Madeleine Lee, David Dai, Bonnie Lui, Doris 
King, Mavis Zhang, Lily Lin, Jacqueline Li, Yiting Cao, Pearl Chen

Strategic Planning Core Team Roger Hove, Dale Cox, Shirley Droese, Mike Livingston, Jeannie Sung, John 
Burns, Catherine Buatois, Mark Robertson-Jones, Cecilia Gomez-Galvez, 
Carlene Hamley, Rosana Walsh, Kasandra Battioni, Cody Gifford, Lily Lin, 
Helen Zhou, Liz Jheeta, Sherry Zhong, Helena Kao, Matthew Huang, Tanis 
Clemenson, Prasad Khadkikar, Eunah Bang, Elena Pistono, Jordana Bloom

Measurement Team Jeff Overlie, Dale Cox, Kelly Gilmore, Kit Wilding, Joanne Fraser, Louise 
Van Steveninck, Meaghan Wilson

Action Planning Team Matthew Wilding, Shirley Droese, Mark Knudson, Jordana Bloom, Frank 
Machinello, Sophie Delaporte, Pawal Barwicki, Rachel Brooker, Denise 
Gregory, Rachael Knudson, Brittany McCrea, Faye Krouse, Hillary Lauder, 
Amanda Blakenship, Johnna Huiet, Mark Robertson-Jones, Rosana Walsh, 
Garry Wright

WASC Leadership Team Dale Cox, Shirley Droese, Mike Livingston, Jeannie Sung, Jeff Overlie, 
Matthew Wilding, John Burns, Amanda Blankenship, Kit Wilding, Cody 
Gifford, Melody Gifford, Cecilia Gomez-Galvez, Elizabeth Cho-Young, 
Rachael Knudson, Carlene Hamley, Allyson Hominski, Rachel Brooker, Mark 
Robertson-Jones, Andrea Jarr, Kelly Gilmore, Hillary Lauder, Cecilia Li, 
Sophie Delaporte, Mark Knudson, William Yung, Jacob Gray, Lisa Beeman, 
Garry Wright

*2012-13 member

2013-14 Group facilitator 
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ACAMIS Association of China and Mongolia International Schools

AEFE Agence pour L’enseignement Francais a`Letranger

AERO American Education Reaches Out

AICS Academic Information Consulting

CAP Challenging Authentic Personalised

CAS Creativity Action Service

CCSS Common Core State Standards

CFG Critical Friends Group

CLD Chinese Language Development (heritage)

CSOL Chinese for Speakers of Other Language (non-heritage)

DRA Developmental Reading Assessment

EAL English as an Additional Language

EAP English for Academic Purposes

EARCOS East Asia Regional Council of Schools

ECLC Early Childhood Learning Center

EDM Everyday Mathematics Program

ELL English Language Learner

ES Elementary School

ESLRs Expected Student Learning Results

FOL Focus on Learning

FOSS Full Option Science System

HS High School

IB International Baccalaureate 

ISA International Schools Assessment

ISS International School Services

MESH Middle ECLC Specials High

MS Middle School

NCCT National Council of Curriculum and Textbooks



iBook Key

Prompts pop-over

Evidence links pop-over
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PD Professional Development

PL Professional Learning

PSA Parent Support Association

PTC Principals’ Training Center

SAMR Substitution Augmentation Modification Redefinition

SDRC Southern Delta Region Conference

SIS Shekou International School

SIT School Improvement Teams

SRI School Reform Initiative

STUCO Student Council

SWIC Shenzhen Women’s International Club

TCRWP Teachers College Reading and Writing Project

THINK True Helpful Illegal Necessary Kind

TTC Teacher Training Center

UbD Understanding by Design

WASC Western Association of Schools and Colleges

WIDA World-Class Instructional Design and Assessment

WWW Week Without Walls
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School Description

Shekou International School (SIS) is a coeducational privately owned school located in the She-
kou Industrial Zone of Shenzhen, the People’s Republic of China (PRC).  The school was estab-
lished in January 1988 by a joint venture group of oil companies. These oil companies (Amoco, 
Arco, BP, Conoco-Philips, and CACT) were initially responsible for the governance of the 
school. Soon after the founding of the school, the sponsoring companies contracted Interna-
tional Schools Services (ISS) to operate the school; however, in 2004-5 ISS assumed full man-
agement of the school.

SIS’s school year is 180 days.  The Middle and High School follow a semester calendar as does 
the Early Childhood Learning Center (ECLC), with semesters ending in January and June.  The 
Elementary School uses a trimester system with the first trimester beginning in August and end-
ing in November.  The second trimester is from November to March, and the third is March 
through June. 

Governance

ISS/Board of Governors

The school is contracted to ISS for management services. The ISS Asia Pacific Regional office 
is located adjacent to the SIS Mountainside Campus. ISS senior staff in New Jersey serve as 
members of the SIS Board of Governors, along with the school’s Director.

Advisory Council

The Advisory Council originally consisted of members selected from the three founding oil com-
panies and other school-represented companies. Members are now drawn from the community 
in general, including a teacher representative, parent, the Director of Curriculum and Learning, 
and the Director, who all may also serve as members of the Council.

Accreditation and Affiliations

SIS is accredited through 2014 with the Western Association of Schools and Colleges (WASC) 
and by the Chinese accreditation board, NCCT, through 2013. SIS has been awarded full 
WASC accreditation status since 1992 and is the only international school in Shenzhen that is 
fully accredited by WASC. SIS is also the only international school in Guangdong Province to 
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also be accredited for the full term by the National Council of Curriculum and Textbooks 
(NCCT). In 2010 SIS was authorized as an International Baccalaureate World School to deliver 
the IB Diploma Program. 

The school is also a member of the East Asian Council of Overseas Schools (EARCOS), the As-
sociation for the Advancement of International Education (AAIE), All-China and Mongolia Interna-
tional School (ACAMIS) organization and a member of Southern Delta Region Conference 
(SDRC)

Community Description

SIS is located in the Shekou District of Shenzhen, Guangzhou Province, in the People’s Repub-
lic of China. Shenzhen is home to more than 14 million people.   This dynamic and still growing 
city is the China base for many multinational companies including Chevron, Husky Oil, 
Samsung, LG, Areva, Walmart and Osram. 

Nestled in the southwestern corner of Shenzhen lies Shekou, home to Shekou International 
School.   Shekou, which means “Snake’s Mouth” (a reference to the delta of the Pearl River), is 
a vibrant expatriate community and is known for being the hub of expatriate life in Shenzhen 
though many foreigners are now residing in areas outside of Shekou due to the excellent trans-
portation network.  Shekou is located on the South China Sea and is just a short ferry ride from 
Hong Kong.

External Political and Social Influences

As a school for expatriate students, SIS is subject to all laws and the educational agencies of 
China.  The school is allowed to provide an independent, international curriculum, and operate 
under the norms and practices of Western schools, but is not allowed to admit students with a 
local residential document/passport. Relationships with the governmental and educational 
authorities are positive and supportive.  As a dynamic, growing international city, Shenzhen, and 
especially Shekou District, recognize the need for strong educational options for expatriate chil-
dren and are supportive of SIS in doing so.

Shekou District is currently undergoing a major development effort to increase the attractive-
ness of the area to foreign travelers and wealthy Chinese citizens. A variety of new enterprises 
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are being developed very near the SIS campuses, including a five star hotel, parks, high end 
shopping malls, upgraded infrastructure, and high rise office buildings.  Educational and political 
planners are interested in SIS playing a role in the newly refreshed Shekou community as a top 
tier school for expatriates.

The economic development of Shekou and Shenzhen is in transition.  Southern China has been 
and continues to be a manufacturing center for China, and many SIS families are in China for 
jobs related to manufacturing. There is a trend, however, for service industry and other enter-
prises to come to Shenzhen, such as airlines and economic service companies. As the Chinese 
market matures, many businesses are increasingly hiring Chinese citizens either locally or re-
turning from abroad to fill executive positions.  Many of these families seek the the kind of inter-
national education SIS provides, but companies are less likely to offer a full educational benefit 
for children.

National/International Trends, Projections

Education in The People’s Republic of China has shifted dramatically over the past 10 years. 
Amid an increasingly open business climate and significant shift towards a services and skills-
based economy, the country’s education system as a whole has become a high-priority area for 
the government. The education sector now provides investors, operators, and consumers with 
an increasingly wide range of opportunities. The shift in China’s national trends during this cen-
tury are remarkable, with the number of annual graduates increasing by more than six times. 
University degree holders represent over 8 percent of the total population, with overall literacy 
standing around 96 percent. 

Private education in China, ranging from preschool to vocational education, is increasingly at-
tracting domestic and foreign investment, especially International Schools. These schools repre-
sent a niche market which serves the increasing middle class of both nationals and expatriates 
in China. The most recent census counts 339 international schools in China, with 16 in Shenz-
hen alone, and over 160,000 students and 18,000 staff.

The international school market as a whole has experienced explosive growth over the past 10 
years with the number of international schools more than tripling across the globe. There are 
currently over 3.2 million students enrolled in over 6,400 international schools around the world, 
and that figure is expected to reach six million students and 10,000 schools in another 10 years. 
In fact, according to The International Educator’s study, the average reported increase in stu-
dent enrollment exceeded 10%, this past year alone. While this kind of growth is counter-
intuitive to the dire economic news and predictions seen around the world, it is similar to trends 
in previous recessions. International schools again demonstrate an amazing capacity to grow 
and thrive in the face of economic uncertainty.

Schools in Asian nations with growing economies have been reporting the strongest growth, 
with Africa a strong second. Virtually all the schools in China note expansions of over 10%. 
More than two-thirds of the annual increase for 2011, a year to note, came from Asia where 238 
new schools were added for the year alone. This is largely fueled by China where the growth in 
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foreign businesses, the expatriate community, and the export market mirrors the expansion of 
the international schools market. With around 50 new schools, China accounts for one in five of 
the new Asian schools started this past year. 

It is projected that the greatest demand will continue to come from increasingly wealthy families 
in Asia, including the Middle East, wanting an English-medium education for their children. In 
particular, the trend will continue in China because Chinese nationals are not allowed to attend 
foreign-owned schools; therefore, dramatic growth is expected in new international sections of 
private Chinese schools.

The sector of Western and Southern European schools have also been experiencing increases, 
between five and eight percent each year for the past five years, with an expected continued up-
ward trajectory. Despite the economic crisis, the resilient and effective leadership, as well as 
quality and results of curricular endeavors provide for a strong attraction to international educa-
tion. 

Most notably, the more traditional and typical nonprofit international schools with parent- elected 
boards certainly remain a mainstay for the English-speaking international expatriate community 
or for those seeking an English-based curriculum aimed mainly at preparation for universities in 
the US, Canada, and the UK. A particular draw to many expats is the offering of one or more of 
the IB programs (i.e., PYP, MYP, DP). However, the expansion of newly minted proprietary 
schools or those built by corporations, especially in China, is a fascinating development. Now, 
unlike in years past, most of these schools are sanctioned by accrediting associations and they 
no longer have the label of being in business simply to make money. 

In summary, despite economic hardship across many world countries, the continued increase in 
development and enrollment within international schools suggests that they will uphold a promis-
ing future in the landscape of global education.

Facilities

Enrollment at SIS grew from 165 to 760 during the past decade, an average growth of 16% per 
school year between 2002  to 2012.  The number of enrolled students remained balanced at 
650 during the economic recession of 2009-2010.

To accommodate the growing population of the school, Bayside Campus, with a total construc-
tion area of 5100 square meters was leased and renovated in 2006-7, becoming the SIS middle 
and high school campus in 2007-8. The Parkside building of 3014 square meters in 2008-9 for 
grades 2 to 5.  During the summer of 2012, the school renovated its Mountainside Campus (to 
upgrade the facilities to match the standard of its other campuses. 

Now all campuses – the Mountainside/Parkside Campus, and the Bayside Campus can claim to 
be Shenzhen’s most modern school facilities, including well-equipped classrooms, music 
rooms, libraries, amphitheaters, indoor gymnasium, soccer pitch, swimming pool, etc.  Both cam-
puses are fully wireless and the 1:1 laptop/iPad program for grades 4-12 will be fully imple-
mented by 2013-14.
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Our current facility is designed to accommodate a total of 850-900 students. We anticipate 
steady but measured growth over the next 5 years.  SIS is in a continuous effort to improve its 
facilities to provide the best education for its students and to accommodate growth.

Area of Classroom Buildings 2012-13

Mountainside and Parkside Campus Buildings and Locations 

Map of Jingshan Campus (Mountainside and Parkside Campuses) 

A- Parkside-Gecko Theater on Ground Floor; Rooftop Court
B-Main Office
C-ECLC Nursery & ECLC 1 & 2 Classrooms
D-Gecko Grill & ECLC 1 Classrooms
E-Kindergarten, ECLC 2 Classrooms & Office of Director of ECLC
F-Library, Staff Room & ECLC Work Room
G-Kindergarten, German Class and Teacher’s Office
H-ES Work Room, Grade 1 Classrooms & Book Rooms
I -The SPAH
J-Chinese Classroom and Consoler’s Office -Multipurpose Room
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Parkside Campus Activity and Performance Venues

The SPAH.  This is a small gym that is also used for ES and ECLC assemblies, full faculty gath-
erings, and by the community.

Swimming Pool.  SIS has the use of a fine swimming facility in the Jingshan community.

Sports Field.  SIS invested considerable funds to create outdoor basketball courts, a small soc-
cer pitch, and running track in the Jingshan community.

Gecko Theater. This amphitheater in the Parkside building is used for ES activities, meetings, 
and musical performances.

Multipurpose Room. This is an indoor activity area.

Rooftop Court. This activity area is used for some student activities.  With further netting it 
could be used for athletic and PE activities.

Playgrounds.  Two outdoor play areas with playground equipment, open areas, basketball 
court.

Bayside Campus Activity and Performance Venues

Rooftop Court. This basketball court is used during certain times of the day, but is restricted be-
cause of neighborhood noise concerns during the day.
Indoor Activity Room. 

Multipurpose Room. This is an indoor activity area.
Other venues for athletics are rented in the community.

School Growth Needs

Currently, SIS has grown to 760 students.  The following table illustrates current enrollment 
(2012-2013) and sections per grade as well as maximum enrollment and sections in the current 
facilities.  At this point, SIS is investigating options to improve facilities, but does not anticipate 
growth beyond 850 to 900 students. SIS is constantly seeking to improve its facilities for per-
formances, activities, and athletics. Excellent planning and investment in various facility en-
hancements have provided adequate options for students and staff.  However, the convenience, 
space, and resources of a purpose built facility are not available to the school.
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Health/Safety Issues

SIS has put an increased focus on health and safety issues over the past two years.  A faculty 
school improvement team has audited the school’s needs in this area and delineated action 
steps to further improve our situation. Specific actions have included providing comprehensive 
emergency checklists for each classroom and training in their use for staff, upgrading fire 
alarms at the Bayside Campus, embedding review and training in the school administrative cal-
endar, purchasing two-way radios for all administrative offices, implementing SMS messaging 
capacity, and the comprehensive review and update of the schools emergency procedures man-
ual.  This effort is on-going.
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Student Demographics

Population Breakdown and Nationality

Enrollment as of December, 2012 is 763 students from nursery through grade 12.  Students 
come from 31 different countries:  21% USA, 20% Korea, 7% Hong Kong, 7% Canada, 7% 
France, 6% Japan, 4% Germany, UK 4%.  24% of the student body comes from countries out-
side of those listed, all contributing 2% or less to the overall enrollment.  Student citizenship is 
determined by the “foreign ID” submitted for acceptance.  Many children have dual citizenship, 
including a Chinese passport.
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Percentage of Historical Student Populations

Historical Student Enrollment by Division
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Mobility of students

 SIS students turnover at a rate of approximately 30% per year. 

English Proficiency

The ability to learn English and learn in English is essential to success at SIS.  SIS enrolls new 
students needing English as an Additional Language (EAL) support until middle school years, 
with the intent that admitted EAL students can achieve an English proficiency level adequate to 
succeed in the Grade 11-12 International Baccalaureate Program.  By policy, SIS considers the 
proportion of EAL students in a class and grade level when admitting students. No formal EAL 
program is offered in the Early Childhood grades.
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Gender and Age Distribution

The following chart provides the current gender distribution per grade level.

Attendance

Attendance Patterns: School Year 2012-13 Aug-Dec.
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Summary of Instructional & Support Programs

SIS is divided into four academic divisions: 

ECLC (Early Childhood Learning Center) for students from age 2 - 5 years and includes the 
French ECLC    

ES  (Elementary School) for grades Kindergarten - 5 which includes the French Bilingual Pro-
gram

MS  (Middle School) for grades 6 - 8

HS  (High School) for grades 9 - 12

The language of instruction in all classes is English, with the exception of world language 
classes and the French Bilingual program.  Chinese language is offered for heritage and for 
non-heritage students from grades K-12.  In K-5 a program for German heritage language stu-
dents is an option in lieu of the regular Chinese language classes.  Middle and High School stu-
dents have the option of German heritage language classes twice a week as part of the After 
School Activities program.  In the French Center students in K-5 have instruction for their core 
subjects in French, while their specialist classes (PE, Art, Music) are in English and with the 
regular SIS students.

English as an Additional Language (EAL)

The ability to learn English and learn in English is essential to success at SIS.  SIS enrolls new 
students needing EAL support until middle school years, with the intent that admitted EAL stu-
dents can achieve an English proficiency level adequate to succeed in the Grade 11-12 Interna-
tional Baccalaureate Program.  By policy, SIS considers the proportion of EAL students in a 
class and grade level when admitting students. No formal EAL program is offered in the Early 
Childhood grades.  From grade 1, non-native English speaking applicants are tested for Eng-
lish skills in the four domains (Reading, Writing, Listening, Speaking).

e-Learning Initiative

Since May 2012 SIS has been transitioning from being a PC-only school to being an Apple-PC 
school with an innovative program in e-Learning. This move was accompanied by a major up-
grade to our internet and electronic infrastructure.  E-Learning (now known as learning innova-
tion) is about improving personalized learning opportunities through the integral use of digital 
content, virtual spaces and specialized teaching practice.  All staff at Shekou International 
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School are encouraged and supported in the exploration of emerging technologies and innova-
tive teaching practice.  

Students from grades 4 to 12 are equipped with their own personal device (iPad, MacBook or 
PC).  Students from ECLC to Grade 3 operate on a shared model and have personal sets of 
iPads in each classroom.  Teaching staff also receive a MacBook Pro and iPad as personal 
tools and are supported by both our eCoach (pedagogy) and eSupport (technical) teams.  

We have unified, high speed wireless internet access across all campuses and a diversity of 
physical and virtual learning spaces for staff to access. One classroom at Parkside was con-
verted into an e-Learning space.  We currently have over 1000 devices using our network.

Curriculum

Shekou International School provides a curriculum based on current practices and trends in 
western countries with adjustments to meet the unique situations of students overseas. The 
core curriculum areas are taught in self-contained classrooms with some degree of departmen-
talization as appropriate for the older students.

Standards and benchmarks and the ESLRs form the backbone of the curriculum. A scope and 
sequence, assessment plan, and unit plans round out the working curriculum framework. SIS 
uses Rubicon Atlas Mapping web-based software for both planning and archiving curriculum de-
velopment, unit planning, assessments, and lesson design. The unit template reflects UbD (Un-
derstanding by Design) standards.

All staff are expected to consciously teach to the identified benchmarks, assessing what stu-
dents know and are able to do. These benchmarks and ESLRs are then a cornerstone of what 
students learn. They are referenced visibly in in-class lessons, parent communication and report-
ing. The assessments associated with the benchmarks are uploaded to the Rubicon based cur-
riculum map. Assessments align with the intended learning goals. (Standards; benchmarks; 
ESLRs)

In each discipline there are units that are taught at every grade level. For example, there are 
common grade specific units in the Everyday Math, K-5 FOSS science program and in the so-
cial studies curriculum.

Using a core curriculum offers the following advantages:

• A common curriculum provides for greater coordination across a grade and from one grade to 
the next. In other words, a core curriculum works to ensure both horizontal and vertical articu-
lation. 

• The use of core units, texts and resources at a grade level provides a basis for ongoing ex-
change of ideas among teachers and curtails repeated themes and materials for student learn-
ing. 
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• Materials and ideas for teaching the themes/units are accumulated at each grade level, provid-
ing support to new teachers in particular, but a help to every teacher. Exemplars of student 
work and models are collected and documented in Atlas Rubicon. 

A practical advantage of the policy of required themes/units is that it is a more efficient use of 
the resource budget. The school is able to focus on purchases and accumulate supplementary 
materials over a period of years, which will be particularly useful if the core materials overlap 
core topics in social studies or science. 

All curriculum documentation is archived in Atlas Rubicon web hosted software. The documenta-
tion is accessible by all SIS teaching staff and other teachers in the ISS consortium. Atlas Rubi-
con is intended to be utilized as a planning tool as well as a repository for documented curricu-
lum. 

English/Language Arts 

The teaching of English language arts has undergone a transition based on research on how 
children acquire and use language. Very young children have powerful personal resources 
when they enter school and have already learned to use complex language, and they demon-
strate an enormous capacity to continue learning. We strive to teach in a way that supports and 
enhances this natural process of language development. Reading, listening, speaking and writ-
ing as they occur in actual communication are so complex and deeply embedded in context that 
they must be practiced in their totality. Therefore, integrated language skills are taught in con-
text. Authentic communication takes place in a nurturing and supportive environment, one 
where feelings and opinions of each student are valued. Students want to develop mastery of 
the language because language serves their natural needs to communicate. SIS students listen 
to literature, read, respond and write at every grade level. The 6-Traits writing process is used at 
all appropriate grade-levels. Developmental literacy continuums are used to record student pro-
gress and report to parents, K-5. Agreements have been developed for the use of a “writer’s 
workshop” approach K – 8. Leveled book rooms have been developed and are in place at both 
campuses. At the elementary level there is a dedicated literacy block for one and a half to two 
hours every morning. 

The English Language Arts Common Core standards and benchmarks were adopted in spring 
2011.  The Teachers‘ College Reading and Writing Workshop Model is used as a guide for teach-
ing reading and writing K-8, with an adaptation of the workshop model in grades 9-12.

Social Studies 

The social studies curriculum underwent review during the 2008-9 school year. The philosophy 
and standards and benchmarks, and the associated unit structure have been revised to better 
meet the needs of international students in contemporary society. The program recognizes the 
unique circumstances of cultural diversity in the classroom and builds on this to develop stu-
dents who are complex and creative thinkers. A constructivist, inquiry based focus challenges 
students to be problem solvers, decision makers, and global citizens.
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The new curriculum was implemented in 2009-10 and incorporates a thematic approach K – 10. 
Currently, social studies is incorporated into a humanities block along with language arts in 
grades 6- 10. For grades 11 and 12 the International Baccalaureate Group 3 options of Econom-
ics and Psychology are offered.

Mathematics

The math curriculum is correlated to California Standards. Everyday Mathematics 3rd Ed. is 
used K-6. Selected math texts and resources are utilized to provide for a foundation for Pre-
Algebra, Algebra, Geometry, Algebra II and Trigonometry.   With the implementation of IB, op-
tions for Grade 11 and 12 students include IB Mathematical Studies, Standard Level Mathemat-
ics and Higher Level Mathematics.

Mathematics was reviewed in the 2011-2012 school year.  Since the IB program is relatively 
new to SIS and the Director of Curriculum and Learning was new to SIS in 2011-12, a lengthier 
review, articulation, and alignment process for Mathematics is currently continuing.

Science

The SIS K-5 science curriculum is grounded with FOSS materials which are correlated to Califor-
nia Standards and benchmarks. FOSS program materials are designed to meet the challenge of 
providing meaningful science education for all students in diverse classrooms and to prepare 
them for life in the 21st century. FOSS incorporates time-honored methodologies such as 
hands-on inquiry and interdisciplinary projects with contemporary methodologies such as multi-
sensory observation and collaborative learning groups. Recent advances in the understanding 
of how youngsters think and learn guided development of the FOSS program.

The 6-8 science programs cover a variety of units in Life, Earth and the Physical sciences. Stu-
dents research extensively and carry out a variety of hands-on labs and investigations that simu-
late and illustrate the processes and concepts being studied.  

9th Grade and 10th grade science is an integrated program. They are survey courses which lay 
a solid conceptual and mathematical foundation of the fundamental laws of physics, in biology, 
and chemistry.

With the introduction of IB Diploma courses, Group 4 options for Grade 11 and 12 students in-
clude Biology, Chemistry and Physics.  A review of Science is taking place during the 2012-13 
school year.

Physical Education (PE) and Life Skills

The California standards for PE were adopted at the beginning of the 2012-13 school year. The 
program includes basic locomotor and perceptual motor skills, lead-up games and sports, move-
ment and manipulative activities and aquatics units. Life Skills is taught as a separate course to 
grades 6, 8, 9 and 10 and focuses on areas ranging from nutrition to human sexuality, personal 
vs. peer choice to drug and alcohol issues.
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Chinese Language Studies/French as a Foreign Language

Classes in Chinese language are required of all students K-7 and available as an elective after 
that. Chinese classes are leveled by proficiency. The primary goal of the program is to increase 
communicative abilities in specific topics appropriate to the age group, especially in daily situa-
tions, thereby improving our students’ understanding of and appreciation for China, the country 
and its people. The French program offers a modern language alternative for 8th grade and be-
yond.

International Baccalaureate options for Group 2 Second Languages include IB Mandarin A2, IB 
Mandarin B, IB Mandarin Ab Initio, or IB French B.

A French Heritage Language program is also offered to French national students in lieu of for-
eign language study from grades K-9.

A German Heritage Language program was instituted in 2011-12 as an option in lieu of Chinese 
language in grades K-5.  German Heritage Language is offered as an after school activity for 
Middle and High School students two times a week.

Visual Arts

The art curriculum focuses on specific art concepts in a logical sequence, with emphasis on con-
tinuity, and the building of varied art skills, processes, techniques and art history. The students’ 
development within the physical, intellectual and affective domains is encouraged and en-
hanced through the implementation of a curriculum based upon a fundamental understanding of 
the learning process in art. This program aims to produce aesthetically responsive learners with 
a life-long interest and involvement in the visual arts.

IB Diploma Visual arts (Standard and Higher Level), is a Group 6 option for Grades 11 and 12.

Music

Curricular areas of instruction include vocal development for K-5 students, listening, movement 
and playing Orff and non-pitched instruments. The basic elements of music (melody, rhythm, 
harmony, tone color and form) are studied along with their combined aesthetic effect. The pro-
gram adopts a multi-cultural approach to music.

Instrumental music and choral music courses are available for all MS and HS students. Stu-
dents also can elect to join an after school choral or instrumental program.

Student performances throughout the year provide an opportunity for all students to refine musi-
cal skills and to share the aesthetic experience with others. There is a major musical production 
by Middle and High School students taking place in March this year.

IB Diploma Music (Standard and Higher Level), is a Group 6 option for Grades 11 and 12.
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Library Media

The SIS library/media centers provide the school community with resources, instruction, and 
events to promote learning. Librarians work with staff to instill a life-long love of reading and 
learning, support classroom curricula and assist with the integration of information literacy stan-
dards and benchmarks. Elementary classes visit the library as part of their regular schedule. A 
flexible schedule is available for teachers who want to schedule library time for middle and high 
school classes. Community members are encouraged to use the library before, during, and after 
regular school hours.

Technology 

E-Learning is about improving personalized learning opportunities through the integral use of 
digital content, virtual spaces and specialized teaching practice.  All staff at Shekou International 
School are encouraged and supported in the exploration of emerging technologies and innova-
tive teaching practice.

The use of technology devices is tailored to the curriculum rather than curriculum to the com-
puter or other device. Classroom teachers and the e-coach at each site work together to plan 
and embed activities and technology instruction. The e-coaches work with a flexible schedule. 
There is a full-time IT manager and technicians staffing the Genius Bars at Parkside and Bay-
side for routine tech maintenance, training, and software updating.  

At SIS we share an eLearning vision that is enabled by sound pedagogy, our professional com-
munity and a robust learning environment.  Students from grades 4 to 12 are equipped with 
their own personal device (iPad, MacBook or PC).  Students from ECLC to Grade 3 operate on 
a shared model and have personal sets of iPads in each classroom.  Teaching staff also receive 
a MacBook Pro and iPad as personal tools and are supported by both our e-coach (pedagogy) 
and eSupport (technical) teams.  

We have unified, high speed wireless internet access across all campuses and a diversity of 
physical and virtual learning spaces for staff to access.  

Community Service/Service Learning Program

Students’ personal development should include a recognition and acceptance of responsibility 
towards their peers, within their immediate school community, as well as in the larger commu-
nity. This program also seeks to prepare the students for the growing requirement for service 
from academic institutions.  SIS expects that all students from kindergarten to grade 12 will par-
ticipate in some way in the community service program.

SIS has a formalized program in place with a participation requirement for the Middle and High 
Schools established for grade level advancement. As such, depending on grade level, it is re-
quired that each student complete a minimum number of community service hours each year.

Students in grade 11 and 12 are involved in Creativity Action Service (CAS) program, as part of 
the IB Diploma Program. The CAS program emphasizes the importance of life outside the world 
of scholarship, providing a counterbalance to the academic focus of a demanding school pro-
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gram. Participation in theatre productions, sports, community service, and other activities en-
courages young people to share their energies and special talents while developing awareness, 
empathy, and the ability to work cooperatively with others. Students are required not only to par-
ticipate in a range of activities beyond the classroom, but to demonstrate their learning in each 
of eight CAS learner outcomes.

Guidance and Counseling Program

SIS has a comprehensive, developmental, and pro-active guidance program that addresses the 
personal, social, emotional, and academic needs of our students. In addition, a focus on the 
ESLR traits of global citizenship, effective communication, personal management, complex 
thinking and collaboration skills emphasizes a positive and productive environment at SIS. The 
K-5 guidance lessons, MS advisory, HS advisory, and monthly recognition assemblies provide 
students, parents, and teachers with an opportunity to celebrate those students who have 
shown exceptional effort in those skill areas.

The Elementary School counselor works with parents and students in different ways through a 
program of many services. These include scheduled classroom lessons as well as sessions for 
individual students and parents. 

In the Middle School, counselors work as a team member with school staff, parents and the 
community to create a caring, supportive climate and atmosphere whereby young adolescents 
can achieve academic success. 

In High School counseling support also focuses on testing, college and/or career preparation. 
The counseling program works with students to prepare for tests such as the ISA (International 
School Assessment), International Baccalaureate (IB) Exams, TOEFL, PSAT and the SAT ex-
ams. The PSAT is offered on-site to grade 10 students. Additionally, SIS is authorized by the 
Educational Testing Service and the College Board as an official SAT test center site.

Sports Programs and Activities

Within its physical education program, SIS provides opportunities for students to develop their 
skills through a variety of individual and group activities. As a member of Association of China 
and Mongolia International Schools (ACAMIS) and Southern Delta Region Conference (SDRC), 
sports exchanges are organized for the SIS Middle and High School students throughout the 
year. Our students participate in tournaments for track, volleyball, badminton, swimming, basket-
ball, touch rugby, and soccer.

Middle and High School Activities and Athletics

The SIS After School Activities and Athletics Program provides a wide range of activities in 
which students can participate.  After School Activities are offered to SIS students during the 
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course of the school year. For each of the three sessions, students sign up for activities that in-
terest them. 

ES After School Activities Program

The overall aim of the elementary After-School Activities Program at SIS is to provide new edu-
cational opportunities for students. Based on student learning, the wide range of activities from 
which students can select may be creative, scholastic or athletic in nature.

ECLC After School Activities Program

SIS provides enrichment activities that extend beyond the range of the regular school curricu-
lum for ECLC1 and ECLC2 students. The activities are intended to foster children’s self esteem, 
independence and development through a range of experiences. 

Number of Student participants in After School Activities 2012-13
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Student Performance Data

College Matriculation

The High School offers a regular SIS diploma and the IB Diploma Program with an option of IB 
certificates in grades 11 and 12.  A standard high school program in grades 9 and 10 prepares 
students for the IB Diploma Program in grades 11 and 12.  The IB Diploma Program was added 
in 2009-10 after careful consideration by the faculty and administration.  The first cohort of IB 
students graduated in June 2012.  SIS has a distinguished record of its graduates gaining ad-
mission to top universities in the United States, Hong Kong, Korea, and other countries around 
the world.

Graduates of SIS have performed well both on their internal evaluations, IB exams, and on col-
lege entrance exams.  SIS graduates have been admitted to outstanding university in numerous 
nations around the world. The IB program at SIS is in its third year, with the first cohort results 
having been received in 2012.  SIS students performed above the world average for first cohort 
groups, and at the world average for all IB graduates, demonstrating a solid beginning for our 
school.
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University Acceptances 2008-2012

100% of SIS graduates matriculate to university.  Graduates of SIS applied to and were ac-
cepted to the following establishments:

30

North America 
American University
Assumption College
Baylor University
Berklee College, New York City
Boston College 
Boston University
Bowdoin College 
Brigham Young University
Cal. State Univ. North-Ridge
Cal. State University Fullerton
Cal. State University Irvine
Cal. State University L.A.
California College of Arts 
Carnegie Mellon University
Chapman University
Colorado St. Univ.-Fort Lewis
Columbia University
Columbus College of Art Design
Dallas Baptist College
Eastern College-Illinois
Emerson College
Emory University
Florida Atlantic University
Franciscan University
Georgia Institute of Technology
Hendrix College
Indiana University Bloomington
John Brown University
Kalamazoo College
Lehigh University
Liberty University
Loyola Marymount University
Marymount Manhattan
Michigan State University
Mills College
New York University
Northeastern University
NYC-School of Visual Arts
Oberlin University

Ohio University
Pennsylvania State University
Portland State University
PRAT Institute
Reed College
Roger Williams University
Rutgers University
San Diego State University
San Jose State University
Savannah College of Art Design
Stanford University
SUNY-Albany
SUNY-Buffalo
SUNY-Binghamton
Syracuse University
Tennessee Tech. University
Truman State University
U California Santa Barbara
U of Alberta
U of Arizona
U of British Columbia
U of California Berkley
U of California Irvine
U of California Los Angeles 
U of California Riverside
U of California San Diego
U of Connecticut
U of Illinois Urbana-Champaign  
U of Iowa
U of Kentucky
U of Miami
U of Michigan 
U of Minnesota
U of Missouri
U of Portland
U of San Diego
U of Southern California
U of St. Thomas
U of Tampa
U of Tennessee

U of Victoria
U of Virginia 
U of Washington Bothell
U of Washington Seattle
U of Toronto 

Asia
Choong-ang University 
City University of Hong Kong
Ewha Woman’s University
Hanyang University
Hong Kong Chinese University 
Hong Kong Polytechnic University
Hong Kong University Science and Technol-
ogy
Hong Kong University 
KAIST
Korea University 
La Salle College of Arts
National University, Singapore 
Sangmyung University
Seoul National University
Singapore Management University
Temple University, Japan
Waseda
Yonsei University 

Other
City University London - England
Exeter University - England
Katholike University - Belgium
Lancaster University - England
Newcastle University - Australia 
Queen Mary University - England 
University of Sussex - England
University Friedberg - Germany



Class of 2012 IB Exam Results
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IB averages by Subject/Course
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School statisticsSchool statisticsSchool statistics Number of candidates registered in the session:Number of candidates registered in the session:Number of candidates registered in the session:Number of candidates registered in the session:Number of candidates registered in the session:Number of candidates registered in the session:Number of candidates registered in the session:Number of candidates registered in the session:Number of candidates registered in the session:Number of candidates registered in the session:Number of candidates registered in the session: 18School statisticsSchool statisticsSchool statistics
Number of diploma and retake candidates registered in the session:Number of diploma and retake candidates registered in the session:Number of diploma and retake candidates registered in the session:Number of diploma and retake candidates registered in the session:Number of diploma and retake candidates registered in the session:Number of diploma and retake candidates registered in the session:Number of diploma and retake candidates registered in the session:Number of diploma and retake candidates registered in the session:Number of diploma and retake candidates registered in the session:Number of diploma and retake candidates registered in the session:Number of diploma and retake candidates registered in the session: 17

School statisticsSchool statisticsSchool statistics
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School statisticsSchool statisticsSchool statistics
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Subject Number of
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GradeGradeGradeGradeGradeGradeGradeGradeGrade Average 
Grade

(School)

Average 
Grade

(World-Wide)
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Grade
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Subject Number of
candidates

7 6 5 4 3 2 1 P N

Average 
Grade

(School)

Average 
Grade

(World-Wide)

Highest
Grade

Lowest
Grade 

ENGLISH A1 HL 10 0 2 3 5 0 0 0 0 0 4.70 4.69 6 4
ENGLISH A1 SL 7 0 0 3 2 2 0 0 0 0 4.14 5.40 5 3
FRENCH B HL 2 0 0 1 0 1 0 0 0 0 4.00 5.11 5 3
FRENCH B SL 2 0 0 0 1 1 0 0 0 0 3.50 4.83 4 3
MANDARIN AB. SL 6 3 2 1 0 0 0 0 0 0 6.33 5.31 7 5
MANDARIN B HL 3 1 1 0 1 0 0 0 0 0 5.67 6.08 7 4
MANDARIN B SL 5 0 2 3 0 0 0 0 0 0 5.40 5.96 6 5
ECONOMICS HL in ENGLISH 6 0 0 4 1 1 0 0 0 0 4.50 5.17 5 3
ECONOMICS SL in ENGLISH 2 1 0 0 0 1 0 0 0 0 5.00 4.89 7 3
PSYCHOLOGY HL in ENGLISH 7 0 0 5 1 1 0 0 0 0 4.57 4.57 5 3
PSYCHOLOGY SL in ENGLISH 3 0 0 2 1 0 0 0 0 0 4.67 4.18 5 4
BIOLOGY HL in ENGLISH 9 0 1 2 3 2 1 0 0 0 4.00 4.39 6 2
BIOLOGY SL in ENGLISH 3 0 0 0 2 1 0 0 0 0 3.67 4.29 4 3
CHEMISTRY HL in ENGLISH 2 0 0 0 1 1 0 0 0 0 3.50 4.58 4 3
CHEMISTRY SL in ENGLISH 4 0 1 0 1 1 1 0 0 0 3.75 4.13 6 2
PHYSICS HL in ENGLISH 3 0 0 0 1 1 1 0 0 0 3.00 4.66 4 2
PHYSICS SL in ENGLISH 2 0 0 0 1 1 0 0 0 0 3.50 4.18 4 3
MATH. STUDIES SL in ENGLISH 3 0 0 0 2 1 0 0 0 0 3.67 4.66 4 3
MATHEMATICS HL in ENGLISH 6 0 0 1 1 2 2 0 0 0 3.17 4.39 5 2
MATHEMATICS SL in ENGLISH 9 0 1 0 2 2 3 1 0 0 3.00 4.46 6 1
MUSIC HL in ENGLISH 1 1 0 0 0 0 0 0 0 0 7.00 4.55 7 7
MUSIC GR.PERF SL in ENGLISH 6 0 0 2 3 1 0 0 0 0 4.17 4.29 5 3
VISUAL ARTS OPTION A HL in ENGLISH 4 0 1 1 0 1 1 0 0 0 4.00 4.80 6 2
VISUAL ARTS OPTION A SL in ENGLISH 1 0 0 0 1 0 0 0 0 0 4.00 4.36 4 4

Subject Number of
candidates

GradeGradeGradeGradeGradeGradeGrade Highest
Grade
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Grade 

Subject Number of
candidates A B C D E P N

Highest
Grade

Lowest
Grade 

THEORY KNOWL. in ENGLISH 17 0 4 9 4 0 0 0 B D

Subject Number of
candidates

GradeGradeGradeGradeGradeGradeGrade Highest
Grade

Lowest
Grade 

Subject Number of
candidates A B C D E P N

Highest
Grade

Lowest
Grade 

ENGLISH A1 EE 1 0 1 0 0 0 0 0 B B
ECONOMICS EE in ENGLISH 1 0 0 1 0 0 0 0 C C

HISTORY EE in ENGLISH 1 0 0 0 0 0 0 0 D D

PSYCHOLOGY EE in ENGLISH 4 0 0 1 0 0 0 0 C D

BIOLOGY EE in ENGLISH 1 0 0 1 0 0 0 0 C C

CHEMISTRY EE in ENGLISH 1 0 0 1 0 0 0 0 C C

PHYSICS EE in ENGLISH 2 0 0 2 0 0 0 0 C C

FILM EE in ENGLISH 3 0 1 1 0 0 0 0 B D

MUSIC EE in ENGLISH 1 0 0 0 0 0 0 0 D D

VISUAL ARTS EE in ENGLISH 2 1 0 1 0 0 0 0 A C



Class of 2011 Summary of Grades & College Entrance Exam Results

Name GPA SAT
1 3.62 1560
2 3.51 1780
3 3.35 1810
4 3.73 1880
5 3.76 2080
6 3.39 2170
7 2.93 1530
8 3.88 2040
9 2.99 1559

10 3.05 1440
11 3.66 2040
12 3.21 1180
13 3.44 2040
14 3.79 1980
15 3.63 2100
16 3.39 1950
17 3.08 1500
18 3.57 1540
19 3.59 2070

Average 3.5 1802.6

Class of 2012 Summary of Grades &  College Entrance Exam Results
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Class of 2013 Grades and College Entrance Exam Scores

International Schools Assessment (ISA) Results 

Each year in October SIS administers the ISA tests in grades 3 through 9.  Historically, the 
charts below show that SIS typically scores above most other schools in mathematics and gen-
erally scores the same as other international schools in reading and writing.

2010 - 2013 ISA Mathematical Literacy Summary
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2010 - 2013 ISA Reading Summary
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2010 - 2013 ISA Narrative Writing Summary
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2010 - 2013 ISA Expository Writing Summary
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2011-2013 ISA 5th Grade Cohort Summary
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2011-2013 ISA 9th Grade Cohort Summary
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Staff

Composition, Ethnicity, Attrition 

SIS employs a staff of 169 people, including seven administrators, 90 credentialed teaching fac-
ulty, 44 teacher assistants and 28 full-time support staff.

The school is led by a leadership team consisting of the Director, the Director for Curriculum 
and Instruction, Elementary Principal, Middle and High School Principal, Director of eLearning, 
Director for the ECLC, Assistant Principal for the Elementary School, Middle School Coordina-
tor, and IB Coordinator.  

The position of Director of e-Learning was added to the organization’s chart in 2012-13.  That 
year, the school also added three e-Coaches to the staffing list.  The e-Coaches collaborate and 
co-teach with teachers to integrate 21st century skills and strategies into the regular classroom.

Historical staffing numbers for the last 3 or 5 years

The faculty consists of over 90 teachers coming from the United States, Canada, U.K., New Zea-
land, Australia, the Philippines, Guatemala, and China (see Appendix for faculty and qualifica-
tions). The student–staff ratio is well under 10:1. All the staff are certified in their area of assign-
ment, including all specialists.  

Faculty/Administration Demographics 2012-13
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Qualifications:  
Doctoral Degree: 5 (4%)
Masters Degree:  59 (61%)
Bachelor’s Degree:  34 (35%)

Attrition

49



Professional Development

The total PD budget (in US$) for faculty and staff is $200,000 (1.2% of the total budget).  Profes-
sional development funds are divided between personal PD funds and school-initiated funds.  
Teachers, administrators, and support staff work through an approval process with their immedi-
ate supervisor to access annual personal PD funds. 

School-initiated funds are linked to school goals and are subject to budget limitations and the 
Director’s final approval.  A portion of the school-initiated PD budget is used to bring consultants 
and experts to SIS to work on established program priorities and school-wide goals. School-
initiated funds are also used for sponsoring teachers for IB and other training workshops and for 
administrators attending various conferences and trainings.  School-initiated budget also funds 
the summer grants for teachers, teacher assistants and support staff who take courses and are 
engaged in ongoing professional development during the summer months.  
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School Financial Support

Finances 

SIS is funded almost entirely by tuition. The comprehensive tuition fee is billed annually. The An-
nual Tuition Fee is due upon receipt of the invoice. The tuition fee is comprehensive and in-
cludes the cost of textbooks, basic school and art supplies, technological devices, laboratory 
equipment and materials, 1 P.E. uniform, a yearbook, most after school activities, field trips (in-
cluding MS and HS China Trips) and a Capital Fee. Lunches and daily transportation are not in-
cluded. 

Grade Level       Annual Fee
ECLC Nursery – Half day program   RMB   38,000
ECLC1        RMB   61,000
ECLC2        RMB   66,000
Kindergarten       RMB 136,000
Grade 1 to Grade 8     RMB 152,000
Grade 9 to Grade 12     RMB 159,000

Capital Levy Plan

Companies with Largest Student Enrollment

Company Name    No. of Students
Samsung       49
LG         25
Daimler Northeast Asia Ltd.     16
Husky Oil China Ltd.            15
IKEA          11
Schlumberger    10
Wal-Mart      9
New Field      8
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Parents’ Employment

Sponsoring companies pay the tuition of approximately 50% of SIS students. 20% of the stu-
dents’ tuitions are subsidized or reimbursed by the their companies. The remainder pay individu-
ally. The proportion of self-paying families is gradually increasing. 

Percentage of Direct-Paid, Subsidized, and Self-Paid Tuition
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Operational Budget Breakdown

Tuition, Capital Levy and Other Revenue in RMB

Categories of Costs in RMB (millions)
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School and Community 

Community Feedback

SIS surveys its parent community annually.  The follow lists highlight major findings of those sur-
veys over the past three years.

2010 Parent Survey

54



2011 Parent Survey

2012 Parent Survey
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School/Business Relationships

SIS maintains a very positive relationship with Shekou community businesses and governmen-
tal agencies.  The Mountainside and Parkside facilities are leased from China Merchant Proper-
ties, part of the major developmental consortium in the Shekou Industrial Zone. SIS has strong 
and positive relationship with all departments of this group.  In addition, SIS maintains strong 
ties to the Bank of China and the governmental agencies that govern the schools operations.  
The school is an active member of both the European Union Chamber of Commerce and the 
American Chamber of Commerce in the Pearl Delta Region, creating numerous opportunities to 
network with local business leaders and stay abreast of developments. The school supports sev-
eral community charity efforts in conjunction with these connections.  In coordination with Inter-
national School Services and with the encouragement of the Shekou Industrial Zone and China 
Merchants Development, the school is investigating possibilities of taking a higher profile in con-
tributing to education in the community.

Parent/Community Programs

An Advisory Council of six parents meets twice a year with the director to review and discuss 
school planning, community issues, and budgetary information.  Other formal parent involve-
ment at is structured through participation in the Parent Support Association.  This parent group 
has a board of directors consisting of six parents.  It also has a Korean Parent Liaison.  The 
group sponsors several community activities each year and meets regularly with the Director 
and Principals to discuss concerns, sponsor charitable activities, help provide orientations and 
support for new families, and organize homeroom and teacher appreciation events.  Parent par-
ticipation has been positive, but numbers in past years have been small.  For the past two 
years, the PSA has grown in size and scope of activities.  A booster organization is also begin-
ning to develop to support student activities.  
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SIS and the Future

Strategic Planning

The school is coordinating its planning for the future with its WASC accreditation work to provide 
both a strategic and operational plans to shape the school’s future.

Review of the Mission, Beliefs, and ESLRs

The school’s mission, beliefs, and ESLRs that have been in place underwent a robust review 
during the 2012-13 school year.  The entire staff divided into small, random groups and spent 
part of a professional development day analyzing the mission statement, the SIS belief state-
ments, and the ESLRs.  Then a group of parents and high school students did the same 
exercise.  Charts from those sessions were utilized when a special task force met in January to 
review all of the feedback and to draft a new version of the mission, beliefs, and ESLRs.  Feed-
back was sought from the Leadership Team, and a survey was sent to all staff asking for their 
level of agreement and for comments.  The task force was then reconvened to do final 
revisions--see below. 

The previous SIS Mission, Beliefs, and ESLRs:

Mission Statement:

The Mission of Shekou International School is to provide a comprehensive and challenging aca-
demic program, and to enable students to continue their learning with the knowledge, abilities, 
and understanding gained from their experience living abroad.

Beliefs:

We believe that...

1. Family is the primary influence on a child’s development and learning.
2. Developing skills necessary to live in an ever changing world is essential.
3. A foundation in basic skills is essential for quality education.
4. Development of independence, collaboration, and critical thinking are fundamental to quality 

education.
5. Meaningful learning is enhanced through active involvement in the learning process.
6. People are accountable for their actions.
7. Honesty and respect are essential in successful relationships.
8. Learning to set goals and priorities is a requisite to successful learning.
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9. A supportive, positive partnership among school, family, and community fosters successful 
learning.

10.All children can learn when the expectations and learning environment support the child.
11.Desire to learn is an intrinsic human quality.
12.Respect and recognition of cultural diversity is fundamental to understanding and developing 

an appreciation of others.
13.Cooperation and collaboration are essential to an individual’s success in a diverse society.
14.Active involvement in community service is a critical component in developing responsible, 

caring youth.

SIS ESLRs (Expected Student Learning Results):

SIS students will be prepared to:

Communicate Effectively by
• Listening, reading, writing, speaking and observing to gain understanding 
• Analyzing, synthesizing, and evaluating information 
• Using a variety of media to receive/express needs, knowledge, desires and opinions 

Demonstrate Personal Management by 
• Showing competence through mastering skills and learning strategies 
• Exhibiting confidence, initiative, and self-reliance 
• Developing habits to maintain mental and physical health 

Work Collaboratively by 
• Using effective skills to foster, develop, and maintain relations within diverse settings 
• Establishing and accomplishing goals within a group 
• Actively contributing to their immediate and expanding communities 

Be Complex Thinkers by 
• Asking questions to improve critical and creative thinking 
• Interpreting and evaluating significant concepts within various contexts 
• Creating images to represent significant concepts 

Demonstrate Global Citizenship by 
• Fostering compassion for fellow citizens 
• Enhancing cultural understanding and contributing to the local community 
• Developing awareness and a sense of responsibility to the global community 

Opportunities to demonstrate the ESLR’s are provided at all grade levels. They are assessed 
and reported on independent to the academic benchmarks. 
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The new SIS Mission, Beliefs, and ESLRs:

Mission

Shekou International School provides a rigorous education in a caring community and inspires 
our students to become principled, innovative contributors in a transforming world.

Beliefs

We believe that...

1. A foundation in knowledge and skills is essential for continual learning, personal develop-
ment and sound decision-making.

2. Integrity, humility, and respect are fundamental to successful relationships.

3. Learning to set goals and priorities is essential to the development of perseverance,critical 
thinking and confidence in students as well as staff.

4. Successful learning is fostered by an active, supportive partnership and consistent expecta-
tions within the child’s school and home learning environments.

5. Active involvement in service learning and recognition of cultural diversity is critical in devel-
oping responsible, compassionate youth who can adjust to life in an everchanging world.

6. Technology is a conduit through which students learn, create, collaborate and share.

ESLRs (Expected Student Learning Results)

SIS Learners will be nurtured to become:

Communicators who...
• Listen, read, write, and speak effectively

• Express needs, knowledge, desires, and opinions appropriately

• Initiate reflective and meaningful conversations

Independent Learners who...
• Exhibit confidence, initiative, and personal management

• Apply appropriate strategies for producing and retaining information

• Develop habits that maintain responsibility along with mental and physical health

Collaborators who...
• Foster positive relationships in diverse settings
• Establish and accomplish goals within groups
• Ask questions for clarification and understanding
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Complex Thinkers who...
• Evaluate the significance of diverse concepts

• Analyze, synthesize, and evaluate information

• Engage in a reflective process for continual improvement

Global Citizens who...
• Contribute to their immediate and extended communities

• Promote an ethos of care and empathy

• Model compassion for fellow human beings
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Summary from 
Analysis of Data 
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Summary from Analysis of Data and Self-Study

In the course of the Self-Study, the school’s strategic planning process, and administrative re-
view, SIS community members have conducted an analysis of a variety of key data sources re-
garding student learning and school improvement.  These analyses have led to the identification 
of key themes or “big questions” to be addressed in the school’s action planning.

Key Data Sources

The following have been key sources of data for these review processes:

Student-Community Profile

ISA standardized testing data

Learning Support Audit

Student Grade Reports

Parent Surveys

EAL testing data

Various school records and documents

Key Processes of Analysis

All of the staff and many parent and student representatives have participated in key processes 
to review and analyze these data sources and identify school strengths, areas for growth, and 
strategic opportunities for school improvement.  These processes have included the following:

• Staff and community review, revision, and reaffirmation of the school’s mission, beliefs, 
and ESLRs.
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• School-wide self-study process involving 16 committees and all staff members in specific 
and thorough reviews of data in the context of the Focus on Learning guidelines and 
prompts.

• Broad-based strategic planning process involving a large portion of the staff as well as sig-
nificant parent and student representation.

• Administrative review and collation of the results of these various processes into a single 
coherent plan for school improvement.

Key Themes and “Big Questions” From the Analysis

The following have emerged as the most important “big questions” or themes on which to base 
action planning:

Questions relating to specific school improvement plans:

1. How do we establish and embed data driven processes to improve student learning?

SIS recognizes the value of using appropriate data to guide the various aspects of a school’s 
program for student learning.  While SIS has effectively used data in many ways, the school un-
derstands the need to make data use more consistent across the school.

2. How do we support the growth of our students who are learning English or who have special 
learning needs?

As a growing school with a significant EAL population and a growing number of students with 
special learning needs, SIS recognizes the need to continue to develop appropriate programs 
and support for these students.

3. How do we support student learning by providing fully documented standards and  bench-
marks in a comprehensive, clearly articulated EC-12 curriculum?

As the school nears its current capacity and matures as an institution, SIS recognizes the need 
to fully develop and document its curriculum as a basis for student learning and long term 
school success.
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Questions relating to underlying parameters and purposes for all action plans:

1. How do we provide for collaboration and common planning among teachers for curriculum 
planning and student support?

SIS recognizes the need to provide appropriate and necessary training and collaborative oppor-
tunities to support all of the action plans developed for school improvement. 

2. How do we plan our school improvement to address the school’s strategic goals of challeng-
ing, authentic, and personalized learning for all students and helping students seize opportuni-
ties to make a difference in society?

Having completed a strategic review of the school and its future in 2013, the school recognizes 
the need to infuse the strategic vision of the school into the action plans developed for school 
improvement rather than treat them as a separate process.
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Review of Recommendations

As SIS began its full self-study in the second semester of the 2012-13 school year, the following 
are the critical areas for follow-up from the last full self-study of 2008.  The same five areas for 
growth were identified by Visiting Committees of 2008 and 2011.  They were:

1. The administration and stakeholders should establish a growth management plan to guide 
future school growth and expansion, including facility usage, operating procedures and stu-
dent enrollment.

2. The administration, staff and all community stakeholders should investigate ways to en-
hance and improve classroom teaching and student learning in the Mandarin program, 
thereby ensuring a higher level of language proficiency and respect for the Chinese cul-
ture. 

3. The administration and staff should continue the refinement of the written and delivered cur-
riculum, which flows sequentially through the grade levels, with a special emphasis on var-
ied and differentiated instruction to more fully maximize student performance.

4. The administration and staff should continue to improve the ECLC division through recruit-
ing additional qualified and experienced early childhood teachers, facility improvement and 
consistent implementation of policy and practice to improve the learning environment.

5. The administration and staff should define, develop and ensure a consistent application of 
best practices in instruction, common assessment, reporting and analysis of student per-
formance to improve student learning and achievement.

The Visiting Committee report from the mid-term visit in 2011 confirmed the following pro-
gress on the above recommendations (from the 2011 Mid-Term report):

1. The administration and stakeholders should establish a growth management plan to guide 
future school growth and expansion, including facility usage, operating procedures and stu-
dent enrollment. 
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The school developed a facilities management plan, which has guided and directed the exten-
sion of campus projects and addition of facilities. In the 2009-2010 school year SIS extended 
the school facilities by adding the Parkside campus which houses grades 2-5, elementary art & 
music. With the addition of this facility it allowed for the school to have dedicated Chinese lan-
guage classrooms for the elementary classes, additional meeting spaces, cafeteria and lobby 
space. 

The administration of SIS created a Facilities School Improvement Team (SIT), which has col-
lected data from teachers, met with stakeholders, and developed protocols for ensuring that it is 
meeting the needs of the students and for purchasing materials. The facilities team was able to 
compile data and survey teachers to create a standard recess equipment kit and a first aide 
emergency bag. 

The school has inventoried the current facilities, reviewed its enrollment patterns, and is con-
scious of the global economy and the impact it has on their school. Protocols are in place for the 
review of school growth and the needs for facilities as enrollment continues to grow. 

2. The administration, staff and all community stakeholders should investigate ways to en-
hance and improve classroom teaching and student learning in the Mandarin program, 
thereby ensuring a higher level of language proficiency and respect for the Chinese cul-
ture.

A Mandarin instructional coach was appointed in March 2009 and has worked to re- structure 
the program and run on-site teacher training and coaching. The Mandarin language teachers 
along with the world languages facilitator created new standards and benchmarks for K-12 Chi-
nese for Speakers of Other Languages (CSOL) and Chinese Literacy Development (CLD) 
based on the AERO/NESA World Languages standards and benchmarks and the National Stan-
dards for Foreign Language Learning developed by the American Council on The Teaching of 
Foreign Languages. 

The Mandarin program has spent meeting time on the development of common standards and 
best practices of assessing student language learning. The program was also modified and stu-
dents were grouped within language levels. A summative assessment was developed to guide 
the placement of students into levels. A Mandarin beginner level and higher-level CLD and IB 
Language A have been added to the program.

During the world languages program meetings, teachers from the language classes share their 
work with each other. Through these meetings the teachers have developed a common lan-
guage and vocabulary. They have compiled documents to build an assessment framework that 
gives a foundational structure in the various levels of learning in world languages, which is 
shared with students and parents.
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The Mandarin program has taken great strides in the past few years to continue to enhance 
teaching practices within the classroom. Teachers meet on a regular basis to collaborate, share 
work, and discuss common practices and assessments. The Mandarin teachers have had multi-
ple opportunities to participate in professional development opportunities such as reading and 
writing workshops and UbD training. As a result of the professional development, collaboration, 
co-planning, and assessing, teachers have seen significant progress in language students’ learn-
ing.

3. The administration and staff should continue the refinement of the written and delivered cur-
riculum, which flows sequentially through the grade levels, with a special emphasis on var-
ied and differentiated instruction to more fully maximize student performance.

SIS has continued to follow the curriculum review cycle and, since the last visit, has undergone 
a complete review of social studies, visual and performing arts, technology and media, counsel-
ing and life skills and physical education. It is currently reviewing English/language arts. Atten-
dance at “Understand by Design (UbD) Training of the Trainers,” an EARCOS sponsored pro-
gram, has allowed the school to facilitate and adopt a UbD template for teachers to use in all 
curricular maps on Atlas Rubicon. Time has been dedicated during in-service and divisional 
meeting workshops to focus on this implementation. Stages for implementing these curricular 
templates have been developed and a protocol is followed to help further implement curricular 
developments at each level. The implementation process of UbD was carefully thought out and 
was introduced in stages over a three-year period – so as to not overwhelm teachers.

In the past two years the school has spent resources and set school-wide goals to focus on dif-
ferentiated instruction. Progress toward achieving this goal is documented in the specific divi-
sional action plans. Differentiation has been the instructional focus for over two years. Three 
consultants (Dr. Bambi Betts, Dr. Carolyn Coil, and Dr. Virginia Rojas) were utilized to further 
promote understanding of differentiation practice and strategies. The consultants and leadership 
team collaboratively developed essential questions around differentiation so administrators 
were consistent on what to “look for” in the area of differentiation when they observed in class-
rooms.

The administration and staff are dedicated to the refining of the curriculum, and more impor-
tantly, on fully maximizing student performance. A review protocol is used to ensure consistent 
evaluation within each subject area. The administration offers several days during the school 
year for time to focus on instructional practices and curricular refinement. Teachers at SIS have 
created an environment of collaboration in which they share ideas and give feedback to others 
within the same division or curricular area.
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4. The administration and staff should continue to improve the ECLC division through recruit-
ing additional qualified and experienced early childhood teachers, facility improvement and 
consistent implementation of policy and practice to improve the learning environment. 

All ten teachers in the ECLC hold a degree and five teaching staff also hold a Master’s degree. 
The school has been able to retain teachers at the ECLC, which has been a significant asset to 
the ECLC program. Teaching Assistants have regular training on behavior guidance, child devel-
opment, and curriculum. Though all ten teachers in the ECLC hold a degree, five hold an early 
childhood degree or early childhood qualifications. 

Facilities for the ECLC program have been upgraded and expanded to better meet the needs of 
the youngest learners at SIS. Improvements were based on the developmental needs of stu-
dents and included more appropriate toilet facilities for all, softer flooring and furnishings in the 
three and four year classes and new large playground equipment for the nursery division. 

Policies and procedures have been put in place to make behavior guidance more consistent 
among faculty and teaching assistants. Teaching assistants have had regular in-service training 
on behavior guidance and expectations, child development, and curricular topics. 

ECLC utilizes two models of curriculum:  Creative Curriculum and Te Whariki. Both models of 
curriculum have been revisited to ensure that all staff have a clear understanding of the pro-
grams. All faculty and staff have had in-house in-services as well as external conferences and 
seminars to enhance delivery of curriculum. The curriculum work is inherently ongoing. An an-
nual review of policies and procedures takes place to ensure consistent delivery of curriculum 
and policies. 

5. The administration and staff should define, develop and ensure a consistent application of 
best practices in instruction, common assessment, reporting and analysis of student per-
formance to improve student learning and achievement. 

SIS has an established structure in place which facilitates the ongoing application of the curricu-
lum. The school has broken down the school-wide action plan into specific action plans for cur-
ricular groups to focus on instructional practices, assessment practices, and analysis of student 
work. A focus has been on the consistent application of school adopted and developed prac-
tices. Due to the established structures and practices put into place the school has created an 
environment of collaboration, teacher facilitation, and co-planning, which helps to ensure com-
mon language for unit design, assessment, and analysis of student work. 

The school has provided substantial professional development in such areas as UbD, differentia-
tion, and assessment practices, to name a few. Professional development is sustained through-
out the year through teacher collaboration, teacher facilitation, and critical friends groups. 
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Professional development was provided for assessment practices by an outside consultant. Dur-
ing this time the consultant emphasized the continued use of standards based reporting sys-
tems and to continue improvement relating to reporting language and assessment of the 
ESLRs. The school created an Assessment and Reporting handbook that includes exemplar ru-
brics, and updates are added as appropriate.

SIS is committed to the on-going refinement and standardization of the curriculum offered at all 
levels. The school has an established protocol within curricular groupings that allow for teachers 
to discuss common practices, share work, as well as establish exemplars of high, medium, and 
low work based on the rubrics for each grade and subject area. The collaboration that takes 
place amongst the teachers has enhanced the consistent application and assessment of the cur-
riculum.

Additionally, the Visiting Committee of 2011 offered the following Commendations and 
Recommendations:

The school is to be commended on:

• The administrative support for teachers with the abundance of professional development op-
portunities to continue to develop best practices. 

• The collaboration and collegiality of the teaching staff and administration. 

• The development of common assessments and standards-based reporting at all levels of the 
school. 

• The policies and protocols that are in place and expectations for teachers are explicit resulting 
in an efficiently run school. 

• The enhancement of the Chinese program and expansion of dedicated classroom space. 

• The addition of the Parkside building and other renovations to the campus.

Recommendations:

• Investigate the need for a learning specialist to help with the differentiation within the class-
room for specific learning needs. 
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• Administration should continue to provide early childhood professional development for cur-
rent staff, search for teachers with early childhood qualifications when there is an opening in 
the ECLC, and investigate the current program practices to see if there is a need for the addi-
tion of music, art, and PE specials. 

Progress during the 2011-12 school year and progress to date in the 2012-13 and 2013-14 
school years on each recommendation includes the following:

1. The administration and stakeholders should establish a growth management plan to guide 
future school growth and expansion, including facility usage, operating procedures and stu-
dent enrollment.

As part of the growth and expansion plan, during spring and summer 2012 SIS undertook major 
renovations to the buildings at Mountainside (ECLC and Kindergarten and 1st Grade rooms, the 
Elementary Library, and the Gecko Grill Cafeteria).  Included in this renovation plan, the main 
office building at Mountainside became additional classroom spaces, and the director’s office 
and business operations’ offices were moved to a newly acquired building at the entrance to 
Jing Shan.  Some minor facilities’ modifications have been done to accommodate adding an 
ECLC program to the French Center in January 2013. 

An additional major project that took place from May 2012 through December 2012 was a com-
plete overhaul of the internet access and infrastructure, and a conversion from being an all PC 
school to using the Apple platform for teaching and learning.  To support this move, learning 
spaces at Parkside and at Bayside were converted to eLearning spaces; Genius Bar help cen-
ters were built at Bayside and Parkside; Mac laptops and iPads were issued to all teachers, and 
the number of 1:1 devices was extended and updated in grades 4 through 12.  Additional iPads 
and laptops were made available in ECLC through grade 3. 

Student enrollment has been relatively stable, but increasing slowly over the last two years.  A 
desired maximum enrollment was established a few years ago, based on ideal numbers at each 
grade which are limited by size of the classrooms and activity spaces at Jing Shan and at Bay-
side.  During the 2012-13 school year, the Director led a study of the feasibility of moving to a 
different campus or adding a new site for the Middle and High School campus.  There was con-
sideration given to a number of scenarios and a financial feasibility analysis was conducted.  At 
the end of the study it was concluded that the financial impact and the risks involved made 
moves of this nature unfeasible at this time.

Being responsive to the changing demands of the local expat community is an ongoing chal-
lenge that demands collaboration between the admissions office and the division administrators.  
Inquiries about admission to SIS come from a number of families whose children are beginning 
English Language Learners (ELLs).  SIS monitors closely the enrollment of students who need 
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ELL support in each classroom in order to maintain an effective delivery of a rigorous curricular 
program in English.

Enrollment in 2013-14 is at a record high with 791 students in October.

2. The administration, staff and all community stakeholders should investigate ways to en-
hance and improve classroom teaching and student learning in the Mandarin program, 
thereby ensuring a higher level of language proficiency and respect for the Chinese cul-
ture.

Building on the work in the Chinese program since 2009, a number of additional improvement 
strategies have been undertaken.  Mandarin (Chinese) language teachers at the Bayside cam-
pus (Grades 6-12) have engaged in common writing assessments, comparing student results 
on a regular basis.  Because the IB program is new at SIS, Chinese teachers at Bayside have 
had training in IB curriculum goals and assessments.  IB results have been excellent in the first 
two years of IB exams.  

Bayside teachers have done some revisions and enhancements to curriculum maps to include 
performance indicators for standards and benchmarks at each grade level in CSOL and CLD 
classes.  They also have done work on differentiating instruction, and creating and finding appro-
priate reading material at a variety of reading levels.  Two of the teachers are enrolled in a Mas-
ters’ Degree program at Hong Kong University on Teaching Mandarin.  One of those teachers 
also attended the writing institute at Teachers’ College in New York, which aligns with a school-
wide goal of deepening the use of the writing workshop approach in teaching writing.  

Chinese language teachers K-5 on the Jing Shan campus now hold classes in classrooms that 
are dedicated to Chinese language learning.  These teachers have worked extensively with the 
visiting world language expert, Dr. Helena Curtain, with a focus on classroom management, ef-
fective instructional strategies, curriculum mapping and setting learning targets, and assess-
ment for developmentally appropriate learning in Chinese.

Since April 2013 K-5 Chinese teachers have been working with the consultant to define three 
streams of classes (Heritage A for “near-native” speakers, Heritage B for students with signifi-
cant background in Chinese and other Asian languages, and Chinese as an Additional Lan-
guage for children new to the language), differentiating for students’ who have Chinese lan-
guage background at home and those who do not.  The Jing Shan Chinese teachers have es-
tablished proficiency targets for each stream at each grade level K-5.  Each grade level’s curricu-
lum has standards, benchmarks, and “can do” targets.  A placement test was developed and 
used to place students in appropriate classes K-5 for the first time in August 2013.  Lead teach-
ers are writing thematic units for each grade level, based on best practices in world language 
instruction.  Using the target language 95% of class time has become the goal of each lesson in 
each class.  Effective lesson planning has been focusing on matching the lesson plan goal to 
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the “can do” statements and assessing for learning.  Similar curriculum work with the 6-12 pro-
gram will continue during the spring of 2014 and into the 2014-15 school year.

In recent years several Chinese teachers have attended regional workshops on teaching Chi-
nese and on best practices in teaching and assessing language skills.  In September 2013 two 
Jing Shan teachers visited another international school in in the region to observe literacy 
classes in a dual language (Chinese-English) classroom.  Plans are being made to arrange for 
additional teachers to observe heritage and non-heritage classes in other international schools.

3. The administration and staff should continue the refinement of the written and delivered cur-
riculum, which flows sequentially through the grade levels, with a special emphasis on var-
ied and differentiated instruction to more fully maximize student performance.

SIS follows a curriculum framework for grades K-10 that is based on standards and benchmarks 
from US state and national professional organizations and from AERO which has adapted the 
US standards to the international school context.  Grades 11 and 12 use the IB Diploma Pro-
gram as the framework for the course of study in those grades.  Beginning in 2009-10 SIS made 
a three-year commitment to training teachers in Understanding by Design (UbD) unit planning 
framework, each year learning about a different stage in UbD.  Teachers were then expected to 
apply these principles to the units of study in Atlas, the curriculum-mapping program used at 
SIS.  Atlas serves as the main curriculum guide for SIS teachers and administrators.

Because the refinement and improvement of curriculum is an ongoing process, during the 2011-
12 school year, SIS continued to follow the curriculum review cycle, and, since the mid-term 
visit, has completed a review of language arts, and is in the process of reviewing mathematics, 
and science.  The AERO (Common Core) standards and benchmarks have been adopted as a 
starting point for articulating the Math and Science standards—AERO standards are based on 
Common Core for Math and NextGen for Science.  Teachers are developing or revising units us-
ing the new standards, benchmarks and indicators. 

Language Arts Common Core standards were adopted in spring 2011, with some adaptations.  
These standards and benchmarks have been placed into charts that are referenced by K-10 
teachers for assessment and reporting purposes.  During the 2011-12 school year, a special lit-
eracy group was formed to study the possibility of deepening the use of the Reading and Writ-
ing Workshop model across the school.  Fourteen representatives from ECLC to grade 12 teach-
ers learned about the Teachers’ College model from Barbara Parker, the ISS Curriculum Con-
sultant for Asia-Pacific, and trialed mini-lessons in their classes.  At the end of the spring 2012, 
this group had recommended that SIS invest in more training with Teachers’ College.  That sum-
mer 12 people attended either the Reading or Writing Institute in New York.  Some of the advan-
tages of using the workshop model for reading and writing are the embedded structures for indi-
vidualized goal-setting and conferring with students, which addresses the wide range of reading 
and English language skills among our student population, while still setting a recognized grade 
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level standard in language arts.  SIS identified writing and using the writing workshop model as 
an E-12 school-wide goal for the 2012-13 school year. Additional titles for classroom libraries 
and grade level bookrooms were ordered in the spring ISS orders for 2012-13 and 2013-14. 

In September 2012 visiting consultant Dr. Stevi Quate presented demo sessions and a work-
shop for grade 6-12 language arts teachers.  A literacy coach was hired for Bayside, and she 
worked with all 6-12 teachers to implement writing strategies in all classes.  K-5 teachers who 
had attended Teachers’ College took the lead in their grade level and division meetings to share 
writing strategies, encouraging all grades to begin implementing the workshop model more con-
sistently.  During that school year, we also had visiting consultant and former Teachers’ College 
staff developer Maggie Moon do writing workshop sessions and demo lessons on conferring.  
Again additional titles for increasing classroom libraries were ordered in the spring ordering cy-
cle.  Also the new Units of Study for Teaching Writing K-5 were ordered and distributed to each 
teacher in August 2013.

During the summer of 2013 three staff members were able to attend the Reading and Writing 
Institutes at Teachers’ College. Writing was kept in place as a school-wide goal for the 2013-14 
school year.   Dr. Stevi Quate returned in September 2013 for a 4-day workshop with 6-12 lan-
guage arts teachers.  Teachers in K-5 utilized the Units of Study and teacher leaders on the 
grade level teams to continue to strengthen the use of the workshop model in literacy classes.  
Basic expectations for every homeroom teacher were announced at the beginning of the year—
anchor charts, posting a schedule for 90-minute reading and writing sessions each day, using 
the mini-lesson format, followed by individual conferencing.  Both in 2013 and in 2014, over 20 
teachers attended a regional literacy conference hosted by Hong Kong International School, 
with Teachers’ College trainers running the sessions.  This year we are also hosting one of 
those consultants to visit SIS and do demonstration lessons for teachers in ECLC and K-2.

In K-6 mathematics, EveryDay Math is used as the main resource.  At the beginning of the 
2011-12 school year EDM consultant Bonnie Gould visited to help teachers with fully utilizing all 
of the EDM materials and with fitting the program with the allotted academic time.  During the 
2012-13 school year visiting consultant Mary Ellen Ryan worked with K-6 math teachers to sup-
port differentiating and enriching instruction in math.  Also in the spring of 2013, the grade 8-
12th grade math teachers met to articulate adjustments to content for grades 8, 9, and 10 math 
classes to better align to expectations for the IB Math Studies, SL, and HL math classes.  In the 
fall of 2013 6th, 7th and 8th grade math teachers met to shift benchmarks and compare assess-
ments for better alignment with Grade 8, 9, and 10 math expectations.  Discussions are under-
way to strengthen the type and number of resources available for math teachers in grades 6 
through 10 so that support and enrichment for the wide range of student abilities can better be 
met.

Physical education adopted the California standards in spring 2012 as a basis for that program, 
and teachers are now making adjustments to benchmarks and indicators appropriate for SIS stu-
dents.  PE teachers have begun to align units to the standards.  PE teachers in Middle and High 
School also teach the Life Skills classes which align with current research on health, self-
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esteem, social skills, and decision-making.  Those classes have close alignment with the 
guidance curriculum which drives the Advisory program in grades 6-12.

In spring 2013 K-12 music and art teachers made decisions to articulate and re-align 
their units to the national standards and benchmarks, and they had discussions, using a 
backwards planning process, to align K-10 curriculum to better prepare students for the 
IB expectations.  The national standards for the visual and performing arts are the back-
bone of the art and music curriculum K-10.

Discussions about K-12 social studies alignment have begun and will be the focus of the 
curriculum review during the 2014-15 school year.  The current social studies curriculum 
K-10 is structured around themes and skills from the National Council of Social Studies, 
with an emphasis on international applications of those themes.  During the 2012-13 
school year, discussions about the concern for the number of high school students who 
are not native English speakers influenced the decision to split the Humanities curriculum 
offerings in grades 9 and 10 into English and Social Studies.  

The English as an Additional Language (EAL, formerly ESOL) program follows a Shel-
tered Immersion model.  EAL teachers partner with teachers to deliver English language 
support in grades 1 - 8 through in-class support, by advising and planning with the regu-
lar teachers, and by providing scaffolding activities and additional instruction to those stu-
dents who need to improve their proficiency in English language.  EAL teachers at Jing 
Shan changed their assessment and reporting system and developed a trimester report 
based on the WIDA framework and “can do” statements for English language acquisition.  
This is a supplement to the regular trimester report card for all students who receive EAL 
support.

The EAL teacher in the middle school teaches a one-semester 6th grade literacy class, 
which supplements the EAL class that all 6th grade EAL students receive.  Since the high 
school does not offer EAL support per se, all 9th graders are enrolled in a one-semester 
writing course taught by the high school literacy coach, and all 10th graders are enrolled 
in a one-semester forensics course taught by the IB English teacher.  During the 2012-13 
school year, the IB English B students were separated out of the IB English A course and 
are now taught the English B syllabus by the literacy coach.  Several EAL teachers and 
the literacy coach have been through training at Teachers’ College, as well as EAL train-
ing with Gini Rojas, one of the leading EAL experts worldwide.  The EAL team planned 
and hosted the ACAMIS EAL Conference in 2012 and 2013.  This was a regional confer-
ence that featured a keynote speaker each year, teacher trainers, and numerous SIS 
EAL teachers and teacher presenters from other schools.  

The French Bilingual Program began in 2008 and is an option for students who are na-
tive French speakers in ECLC through grade 5.  ECLC (includes Kindergarten) children 
spend the majority of the day in the French Center and a percentage of the day in the in-
ternational ECLC program, especially for lunch and recess and story time.  French stu-
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dents in grades 1-5 take all of their core (language arts, social studies, math and science) 
classes in the French Center.  The students have an EAL class each day, and they participate in 
specialist classes with the international (English-speaking) students in their same grade.

The French Bilingual Program received official homologation for the K-5 program from the 
French government AEFE agency in July 2012.  This grants special status to the program and 
provides valuable incentives for French citizens to enroll their children in the SIS program.  The 
Director and teachers in the French Program are licensed in France and receive professional 
development through the AEFE, as well as taking part in relevant professional development at 
SIS.

French for grades 6-10 non-native speakers has been on a path similar to the curriculum devel-
opment path that the Chinese teachers are following - clearly articulating standards, bench-
marks, and indicators that are based on the ACTFL and CEFR and aligned with learning targets 
for each year of study of the language. A small number of native French-speaking students in 
the high school take selected courses from the French CNED under the guidance of the French 
teacher at Bayside.

The German language program is for children who are native German speakers whose parents 
wish to maintain mother tongue.  This program began in the 2011-12 school year and is partially 
supported by the Daimler Corporation.  German language classes are taken in place of the regu-
lar Chinese language classes that K-5 students have; the exception being that the German lan-
guage students do have one class period of Chinese each week.  The program started with 
about 18 students in 2011 and now has about 25 students. The curriculum for the program has 
continued to develop and strengthen under the guidance of Dr. Curtain and the German educa-
tion liaison in Shanghai, Mrs. Gundula Meyer-Oehring.  The German language teacher has par-
ticipated in professional development both on site and at regional conferences for German lan-
guage teachers, as well as taking courses through the Goethe Institute.  The Chinese language 
teacher for the German program is also fluent in German and has participated in the same pro-
fessional development.

In November 2011 we hosted a three-day workshop with visiting technology educator Kim Cof-
ino on how to transform classrooms with technology.  That was the beginning of efforts to inte-
grate technology across all classes.  Under the direction of the Director of Learning Innovation 
(formerly the Director of eLearning), a major upgrade to our technology infrastructure was 
made, and one-to-one iPads and laptops as vehicles for changing instruction has been em-
braced.  SIS moved from being an all-PC school to being an Apple platform school with one-to-
one iPads and MacBooks for students in grades 4-12 and carts of iPads and iPad minis in 
grades ECLC to grade 3.  

A school-wide goal focusing on integrating technology for the 2012-13 and for 2013-14 has 
been used as a vehicle for lifting student engagement and learning in all subject areas, includ-
ing the focus on writing across the curriculum.  In fact, SIS has taken giant steps in the eLearn-
ing initiative and has energized the staff, students, and parents to embrace 21st Century teach-
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ing and learning methodologies.  The e-coaches in each division support the teachers in trialing 
apps, embedding technology in lessons, and trying new teaching strategies to support student 
learning and to provide differentiated instruction and assessment. 

Sharing student work and teacher practice became the norm during the 2012-13 school year 
and is definitely part of the SIS school culture.  Social media is encouraged for sharing re-
sources, new teaching practice, parent communication, and student work. The “learning innova-
tion” tab on the school website showcases and explains much of what we are doing to transform 
learning at SIS. Training in the SAMR model for technology integration and the use of various 
apps and online resources is ongoing through the e-coaches, through in-service sessions on 
early release days, PD days, and evening EdCamp sessions.  Many teachers have attended re-
gional technology conferences and workshops, and SIS staff share projects and new ap-
proaches to learning at these conferences.  Conferences at SIS and EdCamp sessions that fea-
ture SIS classroom teachers bring many teachers from other international schools to our cam-
pus to see how technology is transforming instruction at SIS.

An “Apple Distinguished Learner” program for students serves as an incentive program to pro-
mote responsible use and student leadership.  THINK has become the acronym for students 
and adults to self-monitor and encourage internet safety.   Parents are regularly invited to join 
training sessions or EdCamp in order for them to stay current on educational apps and instruc-
tional strategies used in the classroom, as well as learning 21st Century skills themselves.

4. The administration and staff should continue to improve the ECLC division through recruit-
ing additional qualified and experienced early childhood teachers, facility improvement and 
consistent implementation of policy and practice to improve the learning environment. 

During the 2011-12 school year the ECLC teaching faculty are all, with the exception of a nurs-
ery teacher with a social work degree, credentialed teachers; many have Masters degrees in 
early childhood education. The qualifications and experience of the ECLC teachers has been a 
significant asset to the program.  The two ECLC directors since 2009 have had certification and 
extensive experience in early childhood education in Australia and the US.  

Many of the ECLC faculty and teaching assistants took part in an on-site professional develop-
ment course on best practices in Early Childhood education during the 2011 – 2012 school year.  
This program was offered by the previous ECLC Director in conjunction with an Australian uni-
versity and consisted of multiple courses, both on site and online, over the course of a year.  
During the first semester of the 2012-13 school year, the staff worked with the new Director of 
ECLC to revise and simplify the report card.  Curriculum is based on the Creative Curriculum 
and the Te Whariki framework.  Planning and classroom practice is documented in Atlas.  All 
ECLC teachers contribute to the ongoing update and revision of Atlas units each year. Every Fri-
day from 1:00 - 3:00 PM is release time for teachers for collaboration, common planning time, 
staff development, and curriculum planning.
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A renovation of Mountainside (ECLC and K-1) classrooms was completed during the summer of 
2012.  This included modernizing all learning spaces, doing some relocating of classrooms and 
adding appropriate spaces for staff to collaborate and share resources.  The playground will un-
dergo a complete renovation in the summer of 2014.

The French Center opened the ECLC program in their building in January 2013.  This program 
is intended to be parallel to the regular ECLC program but is guided by the French national cur-
riculum guidelines, catering to students who are heritage French speakers.

5. The administration and staff should define, develop and ensure a consistent application of 
best practices in instruction, common assessment, reporting and analysis of student per-
formance to improve student learning and achievement. 

SIS has worked diligently to implement and nurture best practices in all curriculum areas, as evi-
denced by professional development that has focused on literacy, math, EAL and world lan-
guages, technology integration, and the ongoing development of professional learning communi-
ties and teacher leadership opportunities.

Action plans for all curriculum groups from the previous self-study have focused on instructional 
practices, unit planning, and analysis of student work. There has been a focus on aligning in-
struction with student needs, based on ISA, DRA, and other assessment data.  The template for 
UbD was adopted in 2009-10 and embedded in the Atlas unit mapping template.  SIS faculty 
spent one year on each stage of UbD, and in 2011-12 they identified instructional strategies for 
Stage Three in all curricular maps in Atlas.  During the 2010-11 school year, an Assessment 
Handbook was created to describe all the practices and agreements for standards-based report-
ing at SIS.  That handbook was revised for 2012-13 to include other curriculum-related informa-
tion.  This year, with the changes in the reporting system, the essential information for assess-
ment and reporting is being identified and loaded onto the staff portal of the SIS website.  The 
administrators and teacher leaders have been working on building common understanding and 
agreements about standards-based assessment across all the subject areas and grades.

Development and refinement of teaching units, which are stored in collaboration maps in Atlas, 
is ongoing.  Collaborating to plan units and instruction is evident in grade level and subject area 
meetings.  EAL teachers plan with classroom teachers and add support materials to unit maps 
for teacher reference.  E-coaches plan with classroom teachers to support the use of technol-
ogy and new approaches to teaching.

Professional learning at SIS is robust.  Leading consultants, regional workshops and confer-
ences, IB trainings, personal professional development funds, summer professional learning op-
portunities, visiting neighboring schools and hosting area conferences featuring best practices, 
have all contributed to building the SIS faculty knowledge and skills in many areas—reading, 
writing, math enrichment, 21st century learning skills and resources, UbD, collaboration proc-
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esses, instructional strategies for EAL and for teaching world languages, PE, music, and art, 
standards-based assessment and reporting, and student support approaches.  Sustaining best 
practice across EC-12 is an ongoing challenge for a small, dynamic faculty.  Finding mecha-
nisms for embedding all of the elements in the fabric of the school and for supporting new staff 
in learning and using the professional expectations at SIS will entail new support mechanisms 
for professional learning.

In the last three years teachers have been encouraged to align resources with courses and 
units of study and to order additional resources that will support student learning and can be 
used to differentiate for student needs.  IB results, ISA test results, DRA levels and writing as-
sessment results are reviewed to help determine the level of student learning and in what areas 
improvement is needed.  EAL has been the WIDA framework for assessing and reporting pro-
gress for EAL students.  The world language teachers are investigating the use of online assess-
ments to determine placement and annual growth in the language. There is evidence of some 
work by teachers and administrators to review student performance on common assessments 
and classroom formative assessments in order to plan for instruction.  Establishing a consistent 
data-review system of expectations and processes across the EC-12 is a need.  Looking at stu-
dent work and assessments in various subjects, grade levels, or divisions happens at times but 
is not embedded in all parts of the school.  Data of various sorts has been recorded in Denbigh, 
but is not easy to access or use for making program or instructional decisions.  Establishing poli-
cies and agreements, common formative and summative assessments, and processes for evalu-
ating student performance to determine next steps for instruction or program planning is a recog-
nized next phase in the school’s development. 

In the past year a number of changes have taken place in how parents receive information 
about their child’s progress in learning at SIS.  In October 2012 the administration team began  
efforts to revise the standards-based report cards that have been used for the past several 
years.  In October 2012 administrators attended professional development sessions with Tho-
mas Guskey, the leading voice on standards-based assessment and reporting.  The Data and 
Reporting SIT (School Improvement Team) used Guskey’s process and recommendations as a 
basis for discussions and recommendations that were made to the leadership team about how 
to revise the SIS report cards and progress reports.  Administrators and teachers have partici-
pated in a regional consortium of educators who support standards-based assessment and re-
porting.  

In March 2013 administrators began restructuring the report cards to show reporting standards, 
not benchmarks.  Teachers began working on revising the manner in which report card com-
ments were written.  During April through October a number of meetings were held with teach-
ers to prepare them for the shift from reporting on benchmarks to using reporting standards on 
progress reports and report cards—this also included a shift in K-5 from using the Bonnie Camp-
bell Continuum to report progress on reading and writing.  Parent information sessions were 
held at both campuses to inform and to seek feedback from parents about the changes.  In No-
vember 2013 6-12th grade students received a revised progress report, and K-5 students re-
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ceived a revised Trimester 1 report card.  Parent and teacher surveys have been initiated to col-
lect feedback for further improvements.  

Teachers in grades K-5 have developed brief scope and sequence maps for all subject areas.  
These maps are published in the parent portal of the website and are used as internal docu-
ments for integrating units in specialist classes and for articulation K-12.  Bayside teachers have 
begun developing similar maps, which will supplement the Program of Studies course descrip-
tions that are published for parents of current and prospective students.  

The format for fall parent conferences was redefined at both campuses.  K-5 student goal-
setting conferences added the option of a traditional parent-teacher conference to the student-
led portion of the conference.  K-3 conferences were traditional teacher-led conferences, with 
goal-setting mentioned by the teachers in the conference. Grades 4-5 kept goal-setting at the 
forefront of the conference and supplemented the conference with teacher-parent conversa-
tions. Bayside 6-12 student conferences were held in an arena configuration which facilitated an 
increase in parent-teacher interaction.  Parent feedback on the changes in conferences and in 
the report cards has been very positive.

 

6. Investigate the need for a learning specialist to help with the differentiation within the class-
room for specific learning needs. 

This issue has surfaced in this self-study’s home and focus groups and will be included in the 
school’s action planning.  In the fall of 2012 an audit and needs analysis was conducted by an 
independent consultant, using the ISA data and interviewing teachers and counselors.  Revisit-
ing and updating this audit will serve as a starting point for continuing the needs’ assessment as 
part of the Action Plan.

Currently, in the absence of a learning specialist or a special needs program, SIS contracts with 
a clinical psychologist who comes to campus from Hong Kong a few times a year to do formal 
diagnostic assessments.  The counselors recommend outside therapists in Shenzhen and Hong 
Kong so that parents could seek private clinicians for independent assessments. The counsel-
ors in each division work with teachers, parents, and students to provide support and accommo-
dations for students who exhibit mild or unique struggles in classes. Once a year for the past 
three years we have had visiting consultant and counselor Dr. Josephine Kim work with the Ko-
rean students who have difficulties adapting to the international school setting or who struggle 
academically.  This has been a necessary resource in order to bridge the language and cultural 
gap with the Korean community. 

Counselors, administrators, teachers and parents work together to provide differentiation and 
support for students who struggle and for those who need enrichment in various subject areas.  
Utilizing the Reading and Writing workshop model for literacy, the Sheltered Immersion model 
for EAL support, a variety of scaffolding activities to support areas of need, a rich array of 
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classes and extra-curricular activities in the arts and physical education, and various enrichment 
strategies to develop a child’s unique strengths are the ways that SIS teachers address the 
range of talents and skills that children bring to the classroom.

7. Administration should continue to provide early childhood professional development for cur-
rent staff, search for teachers with early childhood qualifications when there is an opening 
in the ECLC, and investigate the current program practices to see if there is a need for the 
addition of music, art, and PE specials. 

Aligning the ECLC curriculum with the Kindergarten curriculum was a major focus of the 2012-
13 school year.  Meetings between both sets of faculty members facilitated common understand-
ing and agreements on how to better transition students from ECLC 2 to Kindergarten.  The ar-
ticulation discussions have continued during the 2013-14 school year. 

In January this year, visiting consultant Keryn Davis provided four days of in-service to ECLC 
teachers and teaching assistants about the Te Whariki curriculum framework, which provides 
the guiding principles for the ECLC program and aligns with the ESLRs.  In February Matt 
Glover, visiting literacy consultant, provided demonstration lessons and workshop sessions on 
teaching reading and writing skills to pre-schoolers and primary students.  

Budget limitations have an impact on decisions about program enhancements and staffing deci-
sions.  As staff depart, every attempt is made to find a qualified early childhood teacher, and we 
were successful in doing that for next year.

As for adding music, art, and PE specialist classes, at this time teachers in ECLC incorporate 
art, music, PE and Chinese into the regular curriculum and the daily schedule.  These experi-
ences are best delivered in a holistic fashion and are provided by the classroom teachers and 
teaching assistants, addressing benchmarks for fine and gross motor skills, appropriate improve-
ments in the fine arts, and in oral Chinese language development.  Teaching assistants deliver 
Chinese language instruction through music, dance, and other thematic work.  At times there 
are collaborations with K-5 teachers, working together, specifically, in literacy, technology, and 
art projects. 

Improvements in reports to parents have been a priority in the last three years. The progress re-
port was revised based on early childhood standards and the developmental continuum.  Spe-
cific benchmarks are addressed in the progress report for PE, but not for art, music, or Chinese.  
Teachers regularly use blogs to give parents a window into the classroom.

Continuing improvement efforts are centered on the ECLC curriculum handbook, a scope and 
sequence for some skill areas, and teacher-class looping for the 2014-15 school year.
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Self-Study Findings
5



A. Organization for Student Learning

A1 School Purpose

School Purpose Criterion

The school has established a clear vision and mission (purpose) that reflects the beliefs and phi-
losophy of the institution. The purpose is defined further by adopted school-wide learner out-
comes that form the basis of the educational program for every student.

Findings

As a part of previous WASC reports, SIS had developed a statement of purpose, a mission 
statement, statements of beliefs, and ESLRs.  The school has grown significantly in the interven-
ing years and its context has changed as well. After analyzing feedback from all SIT groups and 
from the Student-Community Profile of this self-study, it was clear that our school purpose was 
in need of revision.  Through an analysis of the current Student/Community Profile, this commit-
tee determined the school has a more diverse population, is now preparing students for universi-
ties worldwide, and serves a markedly different population from that which the school’s founders 
served.  

In 2012-13, from October to February, all staff, representative parents, and representative stu-
dents participated in a multi-stage process to review the school’s mission, beliefs, and ESLRs.  
The process included all-staff discussion sessions on these issues, student and parent sessions 
for the same, and a survey of all staff on the content and efficacy of previous statements.  All 
groups contributed ideas regarding the school’s identity as well as its current and future goals.  
The survey, as well as the input from the various study sessions, clearly indicated that the mis-
sion statement was outdated and that the belief statements were too long and disconnected 
from school planning and processes. However, the ESLR statements clearly reflected the be-
liefs and practices of the school and were embedded in planning, school programs, and student 
assessment. 

Using this feedback and direction, a team of staff members synthesized the information and pre-
pared new or revised mission, belief, and ESLR statements that were then reviewed and re-
vised with input from the entire staff and community representatives.  The revised statements 
were then presented to the SIS Board of Directors and officially approved.
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The revised statements are as follows:

Mission

Shekou International School provides a rigorous education in a caring community and inspires 
our students to become principled, innovative contributors in a transforming world.

Beliefs

We believe that...

1. A foundation in knowledge and skills is essential for continual learning, personal develop-
ment and sound decision-making.  

2. Integrity, humility, and respect are fundamental to successful relationships.

3. Learning to set goals and priorities is essential to the development of perseverance, critical 
thinking and confidence in students as well as staff.

4. Successful learning is fostered by an active, supportive partnership and consistent expecta-
tions within the child’s school and home learning environments.

5. Active involvement in service learning and recognition of cultural diversity is critical in devel-
oping responsible, compassionate youth who can adjust to life in an ever-changing world.

6. Technology is a conduit through which students learn, create, collaborate and share.

ESLRs (Expected Student Learning Results)

SIS Learners are nurtured to become:

Communicators who...

• Listen, read, write, and speak effectively

• Express needs, knowledge, desires, and opinions appropriately

• Initiate reflective and meaningful conversations

Independent Learners who...

• Exhibit confidence, initiative, and personal management

• Apply appropriate strategies for producing and retaining information
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• Develop habits that maintain responsibility along with mental and physical health

Collaborators who...

• Foster positive relationships in diverse settings

• Establish and accomplish goals within groups

• Ask questions for clarification and understanding

Complex Thinkers who...

• Evaluate the significance of diverse concepts

• Analyze, synthesize, and evaluate information

• Engage in a reflective process for continual improvement

Global Citizens who...

• Contribute to their immediate and extended communities

• Promote an ethos of care and empathy

• Model compassion for fellow human beings

Strengths

• The revised statements are aligned and current with the vision and expectations of the com-
munity and with the school’s philosophy and programs.

• All input was valued; all essential items noted by constituents are present in these statements.  

• The school’s mission, beliefs, and ESLRs are closely aligned with the IB Mission Statement 
and IB Learner Profile.

• As now revised, the  mission, beliefs, and ESLRs meet ALL Global Competencies.

• The revised statements are now included in digital and print school publications and communi-
cations.
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Areas for Growth

• The revised mission needs to be widely displayed throughout the campus as well as on 
school communications.

• The school should formally review the mission, beliefs, and ESLRs every 2-3 years.

A2 Governance

Governance Criterion 

The governing authority (a) adopts policies which are consistent with the school’s mission and 
vision (purpose) and support the achievement of the school-wide learner outcomes, i.e., global 
competencies, (b) delegates implementation of these policies to the professional staff, and 
(c) monitors results.

Findings

The school is a non-profit organization manageded by International School Services, also a 
non-profit organization, and administered through Academic Information Consulting (Shenzhen) 
Co. Ltd. (AICS), which has its principal office at Block 2, Apartment 101, Jing Shan Villas, next 
to the SIS campus. SIS does not have a parent board governance structure nor a for-profit cor-
porate board or owner. The school is governed by a four member board consisting of three 
members appointed from the executive staff of International School Services, and the school di-
rector.  Consequently, board members are experienced and trained international educators who 
are actively engaged in professional development in the field.

The chair of the SIS board visits the school twice a year to review school progress, meet with 
administrators, staff, and the community, and provide direction to school programs.  The board 
chair has also participated directly in the school’s strategic planning process. The board chair 
directly supervises the SIS director, including receiving monthly comprehensive reports, and 
evaluates the performance of the director. Each June, the school director and business man-
ager meet for a week with the board and ISS staff to review budgets, school progress, best prac-
tices, and planning. The ISS CFO visits the school annually to review audits, budgets, and train 
staff.
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As an ISS school, SIS has access to extensive support and resources relating to school govern-
ance and administration. SIS has clearly written policies coordinated with International School 
Services.  These policies are based on best practices and drawn from ISS resources, and 
clearly describe board composition, responsibilities, and functions.  They do in fact drive the ac-
tions of the board.  The policies include a clear complaint and conflict resolution process. Proce-
dures are developed for various policies as required and reviewed regularly.  Board policies are 
reviewed each June in an annual rotation, including the review of alignment with mission, be-
liefs, and ESLRs. As a part of this self-study, the board took an active role in the drafting and ap-
proval of the school’s revised mission, beliefs and ESLRs.

By policy, SIS maintains a parent Advisory Council that meets with the director at least twice a 
year to review budgets, discuss issues, and give community feedback to the director. This coun-
cil currently consists of six parent members, one faculty member, and the director.

Strengths

• The board has been directly involved in the current review and revision of the SIS mission, be-
liefs, and ESLRs and has contributed significantly to their final form. The board chair will also 
be a direct participant in the school’s strategic planning process.

• The governing board has a clear system of goal setting and evaluation for the director of the 
school. Clearly defined processes are in place for the evaluation of administration and faculty 
by the SIS director as well.

• The governing board, as appointed professional educators, are disciplined and supportive in 
their relationships with the SIS staff.  They work supportively and appropriately with the school 
administration to accomplish the school’s work.

Areas for Growth

• The school community generally does not understand the role of the governing board and ISS 
in school governance.

• SIS staff lack formal opportunities for representation and/or feedback to the administration 
and board.

• There is currently no board evaluation process at SIS in place, given the nature of the board’s 
composition. Board members are evaluated by the ISS Board of Trustees in Princeton, New 
Jersey.
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A3 School Leadership

School Leadership Criterion

The school leadership (1) makes decisions to facilitate actions that focus the energies of the 
school on student achievement of the schoolwide learner outcomes, i.e., global competencies, 
(2) empowers the staff, and (3) encourages commitment, participation and shared accountability 
for student learning in a global environment.

Findings

SIS leadership provides a comprehensive staff handbook outlining school processes, staff re-
sponsibilities, and other pertinent information to inform staff.  It also contains the ISS Teacher 
Standards and other information needed to create the framework for successful student learn-
ing, create a strong professional culture, and guide decision-making. The handbook is reviewed 
and revised annually.

SIS is administered by a director, with an academic leadership team of six other members, and 
a business leadership team of four other members. The academic leadership team is composed 
of the Director, Director of Curriculum and Learning, divisional principals and assistants, and the 
Director of Learning Innovation.  The business leadership team consists of the Director, the Busi-
ness Manager, the Admissions Coordinator, the Operations and Facilities Manager, and HR Spe-
cialist.  The Director has done collaborative work on assessing and revising the organizational 
chart and job descriptions in order to clarify roles, responsibilities, lines of authority, and work 
load.

Teacher leaders participate in school decision-making in several ways.  All teachers participate 
in teacher-led school improvement teams (SIT) which provide considerable input and leadership 
to school improvement on a variety of issues including professional development needs, data 
and reporting, school facilities and safety, school resource management, literacy, EAL, and 
eLearning.  The structures and leadership of these teams is reviewed annually by the school’s 
leadership team and the group facilitators in terms of personnel, school goals and initiatives, 
and other changing needs. These SIT teams also served as the focus groups in the school’s 
self-study process, with each focus group reviewing one or two of the criteria, using the 
prompts. 

Teachers in PreK-5 meet as grade level teams and in division teams (for K-1, 2-3, and 4-5)  at 
least once every eight days for the purpose of planning lessons and assessments, revising units 
in Atlas, assessing student performance in academics and in the ESLRs, embedding technology 
applications, and planning special events.  Teachers in 6-12 lead the curricular MESH teams 
which give extensive leadership to curriculum planning and development.  These 6-12 teams 
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were expanded to PreK-12 teams in order to serve as the home groups for the self-study pro 
cess.  

In 2013-14 the new leadership team at Bayside (6-12) renamed the weekly Middle School and 
High School meetings to  be “Focus on Learning” meetings, with a renewed emphasis on sup-
porting students through the advisory program as well as best practices in teaching, learning, 
and technology innovation with respect to academics and the ESLRs.  These meetings are 
teacher led.

Starting in 2012-13, K-5 division meetings were more clearly focused on student learning—cur-
riculum alignment, instruction, and common assessments with special emphases on writing, 
eLearning, and assessment and reporting.  A Teaching and Learning Council (TLC) was formed 
to increase teacher input and involvement in curriculum and PD planning. During the 2013-14 
school year regular curriculum meetings were scheduled for 6-12 subject-specific groups and 
the Director of Curriculum and Learning on a rotating basis, once every eight days.  Since 
spring of 2013 the Director of Curriculum and Learning has worked with the Principals and build-
ing leaders to revise the report cards K-5 and 6-12, progress reports 6-12, and parent confer-
ences on each campus to better communicate about student progress and learning.

Starting in August 2013 both the Elementary Principal and the Secondary Principal were new to 
SIS.  They each redefined membership on building advisory groups and have utilized those 
teacher leaders to learn the school culture, seek feedback and input on assessment and report-
ing, and for planning how to structure and utilize meeting times to focus on student learning. 
There is a clearly defined goal-setting process for teachers and administrators which provides a 
forum for discussing professional growth and accomplishments.

The Director of Learning Innovation, a new position in the organization since May 2012, over-
sees the technology support team and the team of eCoaches in order to grow the school’s ca-
pacity to transform learning using various 21st century methods.  He collects and reports out on 
the variety of online resources used by staff and students, as well as new teaching strategies 
that are increasing the ways students demonstrate their learning.  A robust commitment to 
coaching and the use of the SAMR model has been utilized to promote the spread of effective 
learning strategies used at SIS.  Teachers often share their learning through Twitter, local and 
regional conference presentations, and in team, divisional, and all staff meetings.

In 2012-13, the Director implemented a series of staff roundtables with the various contract 
groups to allow increased staff input into administrative processes and decisions, as well as con-
tract questions and discussions.  These roundtables will continue as part of the school calendar 
planning and budget planning processes.  The Director has also instituted regular meetings with 
the Office Assistants and with the Business Manager, the HR Specialist, and the Government 
Liaison Manager.  Frequent meetings are also held between the Admissions Director and the 
Director.
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Strengths

• There are a variety of different channels in place and commonly used for communication (e-
mail, handbooks, Critical Friend Group protocols, Director’s Dialogue, enhanced Wi-Fi ac-
cess).

• Staff members have convenient access to informational sources.

• There are some opportunities to meet across divisions which allows for planning and commu-
nicating expectations of student learning, etc.

• School leadership has some processes and structures for involving staff and parents in the 
decision-making processes. 

• There are teacher-initiated Critical Friends Groups and professional development opportuni-
ties for involving staff in shared responsibility, actions, and accountability to support student 
learning.

• Staff shares best practices and strategies during grade level and departmental meetings.

Areas for Growth

• The school should define and clearly share how critical decisions are made. 

• The school needs to clearly define the role and parameters for each SIT team.

• The school should provide a specific process by which a teacher can bring a policy or proce-
dural question to the administration’s attention.

• The school should provide more avenues for teachers to give feedback on important issues 
and initiatives.

• The school should streamline communication and define issues and discussion points in ad-
vance so that meetings can be purposeful and flexible.

• Where possible, the school should consider providing compensation to teacher leaders for ex-
tra hours (team leaders, student activities, coaching, after school activities, etc) above stan-
dard contract commitments.

• The school should more clearly define teacher leadership roles, compensation, duties, and 
how such positions are filled. 
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A4 Staff

Staff Criterion 

The school leadership and staff are qualified for their assigned responsibilities, are committed to 
the school’s purpose and engage in ongoing professional development that promotes student 
learning in a global society.

Findings

SIS has well-established structures in place for teacher standards and goal setting, professional 
development opportunities, staff requirements, new teacher orientations, and opportunities to 
share best practices. These processes are defined in written handbooks and procedures that 
are reviewed and updated annually. 

As an ISS-managed school, SIS’s hiring practices are guided by the resources and procedures 
of ISS. Consequently expectations and procedures are well-defined and are consistent with 
best practices. The school follows a thorough vetting process in recruiting to ensure quality staff 
are hired.  Two-thirds of the teaching and administrative staff have advanced degrees, and 
three-quarters of the the K-12 staff have advanced degrees. The school only hires teachers with 
acknowledged teaching credentials in their areas of work, at least two years successful experi-
ence in a comparable school, and strong professional references. Prior to employment, candi-
dates have to provide documentation of all of these.  

School evaluation process involves a collegial goal setting interview and process between ad-
ministrators and teachers at the beginning of each year to focus on professional growth and the 
improvement of student learning.  Teachers and their administrators agree on student-focused 
areas for effort and improvement.  On-going informal visits to classrooms as well as formal up-
dates and end-of-year evaluation meetings are a part of monitoring faculty improvement and stu-
dent learning. Based on the school’s Teaching Standards, these processes are clearly docu-
mented in school handbooks and procedures.

The school’s orientation process has been improved over the past several years to provide a 
“softer landing” for new staff in regard to transitioning into living in China and to ensure they can 
quickly focus on professional preparation and student learning.  There are high expectations for 
teacher knowledge and skills in:  unit planning with UbD and Atlas, using technology in lessons 
and assessments, for using the Teachers’ College workshop model for literacy, working in a 
sheltered-immersion model for ELLs in the classroom, teaching in the IB Diploma Program, and 
for standards-based reporting K-12.  The school has been increasing ways to orient new staff 
and to facilitate more systematic professional learning in order to deliver curriculum and school-
wide learning results consistently within a grade level and across EC-12.  
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The school provides extensive on and off-site opportunities for faculty to develop their skills and 
improve their practice.  Through the eLearning initiative, staff are much more closely linked in 
collaborative communities within the school and beyond it. Professional learning opportunities 
are delivered in a variety of ways on site:  eCoaches support technology integration; grade 
level, division, and subject area leaders support classroom practice, a number of visiting consult-
ants have presented workshops or provided demonstration lessons and coaching in SIS class-
rooms at all levels.  Professional learning is valued by teachers and administrators each year; 
the impact is monitored by the administrative team as a whole, and particularly by the Director 
of Curriculum and Learning.  The Teaching and Learning Council (TLC) was formed in spring 
2013 for staff input and feedback on curriculum  and professional development.

Strengths

• The staff handbook, updated annually, clearly outlines faculty responsibilities and school op-
erational practices.

• At the beginning of each school year, all teachers meet and set professional goals with their 
supervisor and have a follow up meeting at the end of the school year. 

• The school provides a significant allotment of professional development funds for teachers’ 
individual use. These funds are intended to support school-wide initiatives and teacher profes-
sional growth.

• Many in-house professional development opportunities are offered to and by staff. 

• The new teacher orientation focuses on best practices, philosophy of school, and curricular 
programs. 

• The school provides opportunities for leadership roles for teachers, related to their interests 
and expertise. 

• Administrators use divisional meetings to share best practices. 

• Currently, 5% of credentialed staff have doctoral degrees, 60% have master’s degrees, and 
35% have bachelor’s degrees. 

• The school has various teacher committees to participate in leadership, planning, and school 
improvement.

93



Areas for Growth

• The school should explore means to measure the impact of technology on learning. 

• The school should consider providing staff handbooks in Chinese.

• The school should consider more ways to support the orientation and induction of new staff to 
the culture and systems of the school.

• The school needs to develop systems for continuing development of all staff through system-
atic professional learning that is differentiated and linked to school-wide expectations of 
teacher knowledge and skills.

• The school should explore options to provide more collaborative time for staff to focus on stu-
dent achievement data, professional learning, and to evaluate the support systems in the 
school 

• The school needs to develop a system for data collection on improved student learning and 
the link to professional learning.

A5 School Environment

School Environment Criterion 

The school has a safe, healthy, nurturing environment that reflects the school’s purpose and is 
characterized by respect for differences, trust, caring, professionalism, support, and high expec-
tations for each student.

Findings

SIS provides a caring, supportive environment that supports students in their learning and per-
sonal growth.  The staff are positive and student-centered and the community is supportive and 
increasingly involved in supporting the school.  

On the annual parent community survey, the item “my child enjoys attending SIS” is consistently 
the highest rated item.  In April 2013, 92% of the participating parents agreed or strongly agreed 
with this statement.  Positive ratings on other items in the survey also indicate that SIS provides 
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a positive environment that fosters learning and the development of student respect for others.  
The following are examples from the annual parent survey (numbers are the percent of parents 
who agreed or strongly agreed):  

• Supporting ethical behavior (73%)

• Providing a caring community (84%)

• Helping students learn and work effectively (85%)

• Helping students care for and show compassion to others (74%)

• Promoting cultural understanding (64%)

The ESLR’s play a key role in creating high expectations for student learning and behavior and 
providing a framework for the school to help students achieve these. SIS’s commitment to the 
Expected Student Learning Results (ESLRs) can be found across the school. The ESLR’s are 
ingrained not only in the curriculum, but also in the language used with students and when com-
municating with parents about their children. Each division provides opportunities for celebrating 
student demonstration of both academic achievement and the ESLRs. In the Elementary 
School, ESLR awards are distributed to students monthly at an awards assembly. In the Secon-
dary School, academic and ESLR recognition are presented after each semester grading pe-
riod.

The school’s guidance program supports these efforts as well. SIS has one counselor each for 
the Elementary School, Middle School, and High School. The school-wide Guidance Curriculum 
is directly related to the teaching and creation of a caring environment. In addition, in the 
Middle/High School, the Advisory Program supports students in a small homeroom-like environ-
ment which helps build caring relationships between teachers and students.  These efforts are 
enhanced by programs such as Week Without Walls Program (WWW). For example, The Mid-
dle School and High School WWW helps students develop self esteem. Students travel with 
their grade level to experience learning beyond the walls of the classroom. Trust building, 
ESLRs, and self esteem are a major focus of these trips, and SIS students benefit throughout 
the year from this shared experience at the beginning of the year.

Since 2011-12 SIS has annually sponsored visiting consultant Dr. Josephine Kim, who did a 
workshop for SIS teachers and other schools in the area on multi-cultural classrooms.  She has 
also addressed the students, teachers and parents about the importance of social and emo-
tional learning in school and building healthy self-esteem and resilience at home.  These ses-
sions have focused on the cultural differences between Asian families and international educa-
tors.  The school has used these sessions to build closer relationships with the parent commu-
nity in an effort to increase inter-cultural understanding for the support of student learning.  In 
addition, in January 2014 SIS hosted Keryn Davis, visiting consultant on the Te Whariki frame-
work for strengthening a culture of care in the ECLC program.  The SIT team on Support for Stu-
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dent Growth will be studying the work and resources provided by these two consultants in order 
to recommend new ways to nurture healthy social and emotional development EC-12.

Frequent, supportive, and convenient communications within the school and with the community 
foster trust and understanding. Communication at SIS can be found in the blogs which each 
teacher maintains. Posts about classroom activities, upcoming events, etc. are made at least 
once each week. Most blogs include a ‘translator’ widget to help connect with the many lan-
guages represented in our school community. Teachers also write weekly articles, posted to the 
school’s website, to share the variety of the school’s exciting events, studies, and activities. SIS 
holds many information sessions and other events intended to communicate the school pro-
gram. These include, but are not limited to: Learning Comes Alive, Technology Parent Night, 
Curriculum Night and Meet the Teacher Night.

The school has implemented several approaches to support teachers and increase their skills 
and opportunities to support students and their learning. Teachers receive a high level of sup-
port through professional learning opportunities, both on and off campus. The Elementary 
School has frequent common planning times built into the schedule when teachers are given 
the opportunity to collaborate and share their new learning with each other.  Teachers are con-
tinually urged to incorporate innovative technology in their classrooms and activities. To support 
such innovation, each school has an eCoach as well as technology support at the two campus 
genius bars, allowing just in time support to teachers and students. At the secondary school, cre-
ating opportunities for more collaboration among staff is an important need. 

Since 2010, based in part on the recommendations of the teacher SIT team, the school has 
taken numerous steps to improve the campus environment for both learning and safety.  Some 
of the efforts include:

• Full renovation of the EC-Grade 1 classrooms to make them bright, positive, and fun learning 
environments.

• Training of all staff in CPR (during 2013-14 school year).

• Production of a comprehensive crisis intervention manual with teacher flip charts and training 
in support.

• Embedding crisis response review and practice in weekly administrative meetings.

• Obtaining of AED units and classroom “go bags” for health and other crisis situations.

• Upgraded emergency communications with new website and SMS options.

• Implementing of lock down training and drills; increased fire drill frequency.

• Upgrading of fire alarms at Bayside Campus.
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• Implementing physical access controls and parent/visitor sign-in protocols

• Linking campuses through two-way radios for administrators, coaches.

• Installing security cameras at Bayside Campus.

Strengths

• The school provides comprehensive programs to support all dimensions of student growth, in-
cluding ESLR’s, Awards, and Honor Assemblies, a strong Guidance/Advisory program,Week 
Without Walls (WWW). 

• The school provides strong school/parent communications through Teacher Blogs, Wednes-
day Weekly and other parent communications. 

• The school provides teacher support in professional development (PD) and common planning 
times (in some divisions).

• In the last few years, SIS has rewritten the Policy and Crisis Manual and addressed a wide va-
riety of security and safety needs. 

• SIS has a School Improvement Team (SIT) focused on improving the safety of the school.

Areas for Growth

• The Middle School and High School should create a common planning time for subject areas 
so teachers can collaborate regularly. 

• The administration should take a strategic approach to the calendaring of all scheduled events 
in order to reduce overload.

• The school should continue to implement school safety and security improvements such as a 
school-wide internal intercom system.

• The school needs to embed more research-based practices on social-emotional learning and 
the issues of third culture kids to support positive student growth and improved student learn-
ing.

• Continue to find ways to partner with PSA to provide a supportive school community.
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A6 Reporting School Progress

Reporting School Progress Criterion 

The school leadership and staff regularly assess student progress toward accomplishing the 
school-wide learner outcomes and report students’ progress to the rest of the school community

Findings

The school leadership and staff regularly assess student progress toward accomplishing the 
school-wide learner outcomes and report students’ progress to the rest of the community both 
through school communications and student progress reports.  

SIS monitors student growth carefully and reports progress in several ways, including a variety 
of parent nights, learning celebrations, student-led or teacher/parent-initiated conferences, 
teacher blogs, progress reports, and report cards. The increased use of technology is expand-
ing options for students and teachers to share progress through a variety of digital channels. 
Teachers are increasingly using virtual learning communities to share results and to adjust their 
work in response to on-going assessments of student performance, including Twitter and other 
online platforms.

SIS has a standards-based reporting system that gives regular feedback to students and par-
ents on student progress toward mastery of specific standards, as well as growth in the ESLRs. 
This reporting process was reviewed and updated based on the recommendations of the Data 
and Reporting SIT team in 2012-13, with implementation of new formats in the 2013-14 school 
year. The changes in the reporting format has highlighted the need for ongoing staff develop-
ment on effective and consistent assessment practices.

Student reflection on their progress is monitored through formal goal setting and reflection 
blogs.  For example, Grade 4 uses Evernote for this process. Grades 4 and 5 are implementing 
self-managed student blogs which will continue with them through their academic career. These 
goals and reflections are shared with parents who have input into them.

Continuity in the school’s monitoring of student progress is encouraged through the regular col-
laborative meetings held by MESH, division, and grade level teams to examine student pro-
gress and the curriculum. In these regular meetings, teachers review and adjust instruction in 
response to student progress and feedback.  

Support for teacher collaboration around learning has been increased by the alignment of 
school and individual professional learning with school priorities through the office of Curriculum 
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and Learning. The school would benefit from additional structures and time to facilitate teacher 
collaboration for student learning.

SIS does not have a regular process for sharing standardized testing results with the commu-
nity.

Strengths

• The school informs the parent community about student achievement of the academic stan-
dards, the school-wide learner outcomes, and global competencies. 

• The school implemented standards-based reporting more than five years ago.

• Teachers are committed to collaboration around student learning which helps build continuity 
to how students are assessed.

• The school has a new professional development online system in place to monitor and track 
staff PD activities over time.

• The school supports school-wide programs and learning goals.  Examples include the hiring 
of a Director of Learning Innovation, developing ongoing systems to improve technical infra-
structure and support, and providing dedicated financial support for teachers to attend Read-
ing and Writing Workshop PD.

• The school’s eLearning initiative has broadened student choice for how they share their learn-
ing.

• Teachers increasingly use virtual learning communities to share results and to adjust their 
work in response to on-going assessments of student performance.

Areas for Growth

• The school should consider aligning the reporting timeline ECLC-12.

• The school should have translators available in key languages such as Korean and Chinese 
at school events.

• The school should articulate ESLR descriptions for nursery-ECLC 2.

• The school should explore providing PD in assessment strategies that give immediate data 
which then leads to effective, targeted, differentiated instruction.
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• The school should explore setting aside time allocated for reflection and redesign of unit as-
sessments.

• The school should assess achievement of school-wide goals with specific data.

• The school should focus team meetings on modifications that come as a result of assessment 
data.

• The school should consider alternative reporting systems to provide a more transparent ap-
proach as well as a standards-based approach.

 A7 School Improvement Process

School Improvement Process Criterion 

The school leadership facilitates school improvement which (a) is driven by plans of action that 
will enhance quality learning for all students, (b) has school community support and involve-
ment, (c) effectively guides the work of the school, and (d) provides for accountability through 
monitoring of the school-wide action plan.

Findings

SIS uses a comprehensive, collaborative approach to school improvement.  Key areas are di-
vided among staff SIT groups that meet monthly to review needs, carry out action steps, and 
provide input and recommendations to the school administration.  All faculty participate in these 
groups. These groups have been the vehicle for the implementation of the previous WASC ac-
tion plans. They have provided key recommendations on many issues, particularly on student 
reporting and school safety. 

Parent involvement in school improvement includes monthly meetings of the parent association 
leaders with the administration, annual parent survey responses, parent coffees and workshops, 
and the school’s Advisory Council, which meets with the director on a regular basis to review 
school needs and planning.  Through student councils and advisory groups, students provide 
regular informal feedback to the school. 

In fall of 2013, the school carried out a strategic planning process that included board members, 
parents, students, teachers, staff, and administration.  In September of 2013, this group laid the 
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strategic vision, measures, and initiated action plans to guide the long term improvement of the 
school. The strategic plan, coupled with the action plans of this accreditation process, will pro-
vide the directions and specific action steps to focus, align, and monitor the school’s progress 
towards established goals. 

Strengths

• The school provides professional development funding and opportunities.

• Collaboration is central to planning, assessing, and developing school programs.

• Sharing of a variety of resources is common practice. 

• Student learning drives discussion and decisions at SIS.

• Collaboration takes place in grade level, division, MESH and SIT groups.

• The school provides a clearly defined goal setting and teacher evaluation procedure. 

• The school utilizes in-house resources for professional learning (people, devices, structures, 
technology, etc.).

Areas for Growth

• The school should provide better support and training for new teachers and staff regarding the 
School’s Action and Strategic Plan.

• The school should consider how to better implement more systematic ways to monitor school 
improvement and the achievement of goals.
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Section A Strengths and Areas for Growth

Strengths

• The school’s culture is strongly aligned to its mission, beliefs, and ESLRs.

• There is a collaborative and professional community of educators working at SIS.

• The school has a strong and well-organized governance structure.

• There is a supportive parent community and Parent Support Association (PSA).

Areas of Growth

• The school should strengthen transparent communication systems between all 
stakeholders:

- Clear and systematic communication of essential information and proc-
esses to staff   

- Formal and informal reporting about student learning to parents

- Using technology to focus on student learning

- Calendars—internal and external

• The school should implement data review processes for making instructional 
and program decisions.
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B1. Curriculum

B1 What Students Learn

What Students Learn Criterion

The school provides a challenging, coherent and relevant international curriculum for each stu-
dent that fulfills the school’s purpose and results in student achievement of the school-wide 
learner outcomes through successful completion of any course of study offered.

“School-wide learner outcomes are interdisciplinary statements about what all students should 
know, understand and be able to do by the time they complete the planned program or gradu-
ate.” One example: every student will demonstrate higher order thinking skills of application, 
analysis, synthesis, and evaluation.

Findings 

Current Educational Research and Thinking

Shekou International School provides a curriculum based on current practices in western coun-
tries with adjustments to meet the unique situations of students overseas. The core curriculum 
areas are taught in self-contained classrooms with some degree of departmentalization as ap-
propriate for the older students.

Standards and benchmarks and the ESLRs form the backbone of the curriculum. A scope and 
sequence, assessment plan, and unit plans round out the working curriculum framework. SIS 
uses Rubicon’s Atlas curriculum-mapping web-based software for both planning and archiving 
curriculum development, unit planning, assessments, and lesson design. The unit template re-
flects Understanding by Design (UbD) structure.

Staying current on educational research and thinking is promoted by professional development 
for the administrative staff through the EARCOS annual leadership conference, other regional 
workshops, visiting consultants, and professional reading on specific topics such as design think-
ing, literacy, creativity, and innovative teaching strategies. 

Faculty receive a generous professional development stipend of $1250 to $1650 annually to 
support their participation in on-going training in their areas.  They are contractually required to 
participate in at least two days of individual professional learning each year in addition to 
school-initiated professional development. SIS teachers participate in a wide variety of profes-
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sional development activities, increasing their skills, learning professional best practices, and 
contributing to their profession.  SIS is taking a larger role in leading and hosting professional 
development in the region as well as partnering with other schools to promote professional learn-
ing.

The Director of Curriculum and Learning oversees the curriculum documentation and updating 
process and reviews the work and reports of each subject area MESH team.  She also coordi-
nates a school-wide single subject review process to comprehensively review and update curric-
ula on a rotating basis, with some recent adjustments. 

Academic Standards for Each Area

All staff are expected to teach the identified standards, benchmarks and learning targets, as-
sessing what students know and are able to do. SIS standards and benchmarks are based on 
national or state standards from professional organizations based in the United States—Com-
mon Core (CCSS) for English Language Arts and Math, NCSS for Social Studies, NextGen and 
AERO for Science, ACTFL for Foreign Languages, California standards for PE, Information Liter-
acy standards for library, NETS standards for eLearning, national standards for Art, Music, Li-
brary, and Guidance and Counseling. EAL support is based on research on inclusion models 
and the WIDA framework for English acquisition. The Early Childhood curriculum is based on 
the Creative Curriculum from the US and the Te Whariki framework from New Zealand.

The standards, benchmarks and ESLRs form a cornerstone of what students learn. They are 
referenced visibly in units of study, in-class lessons, parent communication, and reporting. The 
assessments associated with the standards and benchmarks are uploaded to the Atlas curricu-
lum map. Assessments align with the intended learning goals (Standards; benchmarks; ESLRs). 
In each discipline there are common units taught at every grade level. Subject area MESH 
teams and grade level teams meet in small or large groups to review and update curricula in At-
las and to coordinate unit planning and instruction.  

Embedded Global Perspective

SIS has long established global citizenship as a priority at the school and has established it as 
an ESLR.  Our IB program also gives emphasis to this part of the IB Learner Profile. This com-
mitment was renewed in the 2013 revision of the school’s ESLRs. The school’s ESLR states 
that students will be nurtured to be:

Global Citizens who...

• Contribute to their immediate and extended communities
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• Promote an ethos of care and empathy

• Model compassion for fellow human beings 

In the May, 2013 Community survey, 74% of parents agreed or strongly agreed that “my child is 
learning to be more caring and compassionate toward others.”  Additionally, 68% agreed or 
strongly agreed that “SIS promotes cultural understanding among its 40 nationalities.”

Global citizenship is embedded in monthly activities, assemblies, and classroom work in the ele-
mentary school, as well as in the advisory programs and activities of the secondary school. Stu-
dent activity and achievement in this area (and all ESLRs) are specifically assessed and re-
ported in the school’s progress reports.  The parent community is surveyed on the school’s pro-
gress in this area each year in the annual community survey. 

 

Congruence

The schools Expected Student Learning Results (ESLRs) were revised in 2013. These ESLRs 
are coordinated and embedded with the school’s curriculum and activities in numerous ways. 
They provide the roadmap for planning of student counseling and advisory activities.  They are 
celebrated in assemblies, awards, and in various communications with the community.  They 
are assessed on all student reports, and the community as a whole is surveyed on each of them 
as a part of the school’s annual community survey.  These approaches provide a rich and em-
bedded context for students’ learning of the ESLRs and ensures ongoing evaluation of the suc-
cess of this effort.

Early Childhood Program (age appropriate activities in the following):

• Personal management, basic skills development

• Class circle activities

• Instruction and practice of listening skills, public speaking, and questioning

• Intentional practicing of problem solving skills and conflict management

• Community building activities, emphasis on group work

• Cultural celebrations, scheduled cooking from students' home cultures

• Chinese New Year celebrations

• Celebrations of children's native languages
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Elementary Program:

• Reading and writing fiction and non-fiction that carry individual meaning and show learning in 
reading, writing, speaking, and listening skills

• Assemblies that focus on the ESLRs through grade level and specialist class performances

• Monthly awards that recognize students who exhibit the ESLRs

• Culture of collaboration in each classroom and grade level

• International Day, China Day, sharing info about home cultures

• Service projects

• Studying an additional language and its culture

• Guidance classes that emphasize making friends in a multi-cultural community

Secondary Program: 

• Advisory program is built on ESLRs.

• Global Citizenship Day--explores all aspects of service learning

• Assemblies to celebrate successes, give recognition of students who modeled the ESLRs

• Reflective Learning Day -review personal learning and growth.

• Small Learning Community Day 

• Life Skills program in grades 6,8, 9, and 10 makes explicit links to skills needed to be success-
ful in context of ESLRs.

• All classes use rubrics, intentional conversations, and mini-lessons focused on on what it 
looks like to be a successful Global Citizen 
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Student Work-Engagement in Learning

The review and documentation of student work and engagement is carried out in a variety of 
ways at SIS.   Evidence of student learning is prevalent throughout the school.  Displays of vari-
ous types of student work are placed throughout the campuses.  Students keep and prepare 
learning portfolios that are reviewed with teachers and shared with parents at student-led confer-
ences each spring. Through the school’s eLearning initiative, students from EC through high 
school keep e-portfolios of their learning that can be shared immediately with parents through 
classroom blogs and other digital means.  In the secondary school, students keep reflective 
learning blogs throughout their time at SIS to track and document their progress, share their 
learning with others, and prepare for college admission processes.  Student learning is also 
shared through art shows, ESLR assemblies, concerts, curriculum nights, in parent confer-
ences, in “Learning Comes Alive” days (parent visits to classroom to join in learning) and other 
celebratory events.  

Teachers engage in dialogue about student work, comparing work samples to grade level ru-
brics based on standards, for the purpose of grade level agreements on levels of proficiency.   
Teachers use collaborative protocols for holding focused, professional conversations about stu-
dent work and learning expectations.  Grade level or division meetings to compare and calibrate 
assessment of writing has become more frequent in the past two years.  Teachers collect exem-
plars of high, medium, and low student work samples in order to build agreements about profi-
ciency levels between teachers and across the grades.

eLearning has dramatically expanded ways for students to engage each other, their teachers, 
their parents, and the larger world community in their learning.  Since 2012, SIS teachers have 
implemented numerous ways to share and demonstrate learning through technology including 
the use of Edmodo, Aurasma, QR codes, blogs, iTunes U, classroom and faculty Twitter forums, 
and many other means.  The immediacy of these opportunities has had a significant effect on 
the amount, quality, and transparency of student learning.  Student engagement has increased 
in depth of experience and breadth of sharing. 

Accessibility of All Students to Curriculum

SIS offers a comprehensive, high standard program to all of its students.  The curriculum has 
been developed from internationally accepted standards, and its courses organized around both 
those standards and the school’s ESLRs which promote independence, ethical principles, and 
global citizenship in its students. The elementary program is differentiated by providing a French 
Bilingual option for approximately 30 native French-speaking children.  These children study 
their core academics in French and participate with the students in the regular program for all of 
their specialists’ classes. German heritage students are allowed to take a German language 
class in lieu of Chinese.  At the secondary level, all students participate equally in the full aca-
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demic program.  The IB DP program in grades 11 and 12 is open to all students, and all are en-
couraged to pursue it.

EAL students are supported from grades K-8 by professionally certified EAL teachers in a shel-
tered immersion model.  EAL support is offered only informally in grades 9-12. Use of the shel-
tered immersion model allows EAL students to participate fully in the academic and social pro-
grams of the school while receiving support for their language acquisition.  Managing the num-
ber of EAL students enrolled in each grade is a complex challenge for the school.  Current 
trends in the community are for increasing numbers of EAL students to seek enrollment.  EAL 
percentages in the early grades of elementary school sometimes exceed 30% per class.  The 
school has identified the need to review these proportions and the levels of support provided in 
response to the increasing demand for these services. 

Currently, SIS does not have designated faculty support for students needing learning support.  
School counselors currently manage needs for academic or behavioral interventions for stu-
dents when they arise.  The staff has identified providing increased and specialized support for 
students with learning challenges as a major concern going forward.

Acceptable Student Achievement

SIS monitors student progress and achievement both through internal assessments and  recog-
nized external assessments.  

High School

• International Baccalaureate Exams 

• SAT, PSAT

• International School Assessment (Grades 3-9)

• Internal curricular assessments

Middle School

• International School Assessment (Grades 3-9)

• DRA (Reading) 

• WIDA (EAL )

• Internal curricular assessments
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Elementary School

• International School Assessment (Grades 3-9)

• DRA (Reading)

• WIDA (EAL )

• Internal curricular assessments

Internal Measures: SIS has developed a robust standards-based reporting process that regu-
larly and specifically assesses student achievement on both academic standards and ESLRs. 
The SIS curriculum identifies specific learning targets for each course that is reported on specifi-
cally. ECLC sends home reports twice each year, and conferences with parents twice per year. 
The elementary school sends home reports three times per year, and conferences with parents 
twice each year. The secondary school sends home reports four times each year and confer-
ences with parents twice per year. Thus, academic and affective performance targets for stu-
dents are monitored by staff and reported to students and their parents.  

External Measures: Students in grades 3 through 9 participate in the International Schools As-
sessment each year to evaluate both individual and school-wide progress in student achieve-
ment. SIS students score well in comparison with testing cohorts, with our EAL students show-
ing strong growth over time as they stay at SIS. SIS students as a whole generally perform as 
well as or above the levels of other schools taking the ISA test. In the high school, student per-
formance on the IB exams has been very strong.  Our first IB cohort (Class of 2012) met world 
averages, and our 2nd IB cohort (Class of 2013) exceeded them by about 10% on all major 
measures.  Our students’ SAT scores are also strong.  

Integration Among Disciplines

The curriculum at SIS attempts integration across disciplines in several ways.  In the elementary 
school, units of instruction often integrate skills and learning targets from multiple disciplines. 
Reading and writing are often used in Science, Social Studies, Music and Art.  Art classes have 
incorporated writing and speaking in doing research projects about famous artists. In the middle 
school, English and social studies are taught in integrated humanities classes.  PE classes use 
math applications in spreadsheets and distance/rate formulas for recording progress in fitness 
and other PE skills. Life skills classes have created podcasts or iMovies about research they 
have done on health and wellness. Increased integration across subject areas is currently being 
driven by the school’s eLearning initiative that uses technology-enabled learning projects to con-
nect learning for students—using blogs to document and reflect on learning, using Twitter to 
share thinking with authentic audiences, and using apps and iMovie to create a digital story. 
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Outsourced materials such as FOSS science and EveryDay math in grades K-5 are aligned to 
the standards and benchmarks at each grade.  The IB DP courses are guided by the aims and 
objectives set out by the IBO.  Standards and benchmarks in the subject area courses that are 
lead-ups to the IB courses are being evaluated for relevance and rigor and to promote cohesion 
in the K-12 program.

Curricular Review, Revision, and Evaluation

Curriculum review, revision, and evaluative processes are in place at  SIS, often through divi-
sional planning and direction. The curriculum is documented in curriculum units on Atlas, and 
each year grade level and subject area teams continue to update and expand the completeness 
and relevancy of these units during some school-wide work time as well as individual and team 
planning time.  Work in this area will benefit from a more coordinated, clearly defined, and differ-
entiated approach in the future.  

The school reviews a major curriculum area each year on a rotating basis to review targets and 
curriculum units, texts and supporting materials, and other needed areas of revision.  The Cur-
riculum Review Cycle has had some adjustments due to subject area needs and because the 
Director of Curriculum and Learning was new to SIS in 2011-12. 

Additional review and revision is conducted by grade level and MESH curriculum teams for 
each subject area.  These teams meet regularly throughout the year to accomplish specific 
goals related to improving their curricular areas.  Since the IB DP began in 2010-11, the school 
has invested significantly in the establishment of its IB DP curriculum, its documentation, and 
training the IB teachers.  As teachers are hired or assigned to teach IB classes for the first time, 
SIS sends teachers to the appropriate IB training. During the 2011-12 school year, High School 
meetings and professional development events were planned to support the High School staff in 
understanding all facets of the iB Diploma Program—subject area expectations and assess-
ments, TOK, Extended Essay, and CAS.  The IB Coordinator oversees the IB DP program and 
advises administration about the syllabus and assessment changes and the professional devel-
opment  for new and returning teachers, as well as administrators and counselors.

Another example of curricular review is the Literacy CFG study group (a volunteer group of 15 
teachers) which met several times in the spring of 2012, looked at ISA  results and IB demands, 
and determined the need for improving student literacy skills K-12 by increasing the school’s 
commitment to the Teachers’ College Reading and Writing Workshop (TCRWP) workshop 
model.  The school decided to invest significantly in training teachers and administrators in the 
TCRWP model K-12.  So far, 18 teachers have attended summer institutes.  Additionally, sev-
eral visiting consultants have come to SIS to train the Language Arts and EAL teachers in the 
workshop model and the entire staff in writing strategies in content-area classes.  World lan-
guage teachers have taken advantage of the trainings as well.  The TCRWP materials and insti-
tutes include comprehensive guidance on units of study, lessons, assessments, curriculum, ex-
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amples of student work for each grade, and pacing.  All resources are aligned with the CCSS for 
English Language Arts.  Supporting the professional learning in teaching reading and writing 
and embedding the knowledge in the culture of the school is a significant challenge that is 
viewed as essential for the population of students enrolled at SIS. The eLearning team empha-
sizes the work in literacy as the focus for using technology to enhance student achievement in 
reading and writing.

Collaborative Work

Collaboration is a hallmark of the SIS professional culture.  Teachers have many opportunities 
to collaborate with one another.  For example, in the ECLC and the Elementary School, grade 
level teams plan lessons and units together; Atlas is used as a collaboration tool for planning. 
EAL teachers co-plan with homeroom and subject area teachers to support ELLs.  Grade K-5 
teachers have division meetings once every eight days when two grades meet with a focus on 
curriculum alignment, common professional development on literacy, math, and integrating tech-
nology.  K-5 specialist teachers meet once every eight days to plan lessons and units and for 
integrating the arts and technology into the regular curriculum.  Common planning time in all 
grades K-5 is also used to plan lessons and strategies with the counselor, EAL teachers, or the 
administrators that support student learning needs in the classroom.  

In the Middle and High School, common planning time is written into the master schedule for as 
many teachers as possible. Each subject group has a meeting once every eight days that can 
include the Director of Curriculum and Learning for purposes of discussing curriculum issues 
and unit planning, resourcing for instructional materials, and looking at student work.  One morn-
ing each week teachers meet as a Middle School or High School faculty for 30 minutes at the 
beginning of the day for “Focus on Learning” meetings when advisory and special events are 
planned, IB issues are discussed, and various teaching or technology strategies are shared. 
The librarians, eCoaches, and EAL teachers all utilize common planning time to collaborate with 
teachers for instructional support for students and for teachers.

SIS has provided training for many staff members in the Critical Friends Group (CFG) approach 
to group collaboration, and these concepts are applied in curriculum collaboration, faculty meet-
ings, MESH and SIT meetings, and in many of the Home and Focus group meetings for the 
self-study. Teacher leaders plan and facilitate effective meetings, often employing structured pro-
tocols to facilitate the discussions.  Every Wednesday teacher-led, after-school meetings are 
held for various purposes, including a monthly school improvement meeting and a monthly cur-
riculum meeting.  MESH curriculum meetings (usually grades 6-12 for LA, SS, Sci, Math) and K-
12 for specialists) focus on specific goals to address needs in their subject area.  In addition, 
common planning time and divisional faculty meetings dedicate some time for unit development 
and revising, for professional learning, and student work is often reviewed as a part of these vari-
ous meetings.

111



It is clear that SIS needs to provide new opportunities for teachers to work collaboratively on cur-
ricular priorities.  In 2013-14, the administration has undertaken steps to streamline the report 
card preparation process and other demands on teacher time. There is a need to increase the 
opportunities for collaboration on curriculum articulation, student assessments, unit planning, 
and infusing new instructional strategies and technology, especially if the school is going to fulfill 
its mission of providing a rigorous education and to inspire innovation.

Accessibility of All Students to Curriculum

Students at all grade levels have access to a challenging, relevant, and coherent curriculum that 
is founded on professional research and practice.  Classes ECLC-10 are balanced equitably for 
EAL students, language groupings, and a heterogeneous mix without ability grouping.  Grade 
level expectations are aligned to sets of standards, benchmarks, and performance indicators ap-
propriate to the age and English language proficiency.  The sheltered immersion model and the 
reading and writing workshop model help teachers provide for differentiation and to track pro-
gress through the various skills.  English language acquisition is monitored and reported by the 
EAL teachers for identified students in grades 1 - 8.  

There are efforts to manage the number of EAL students across K-12 so as to keep a healthy 
balance of native and non-native speakers for effective learning of English.  Questions about 
the level of EAL teacher support exist at both campuses  The IB DP curriculum builds differentia-
tion into the aims and objectives of standard level and higher level classes and in English A and 
B classes.  Students are encouraged to take a challenging combination of IB classes.  The IB 
students are supported in their pursuit of their interests and strengths.  A number of grade 9-12 
students are not native English speakers and could benefit from additional support for academic 
English.

Clear identification and support mechanisms for EC-12 students who struggle significantly or 
who need considerable enrichment are not yet in place.  Parents and faculty work together to 
provide guidance, differentiation, and support, both within the SIS program and, at times, with 
services outside the SIS program; however, there are frustrations when a student is not success-
ful or when decisions are made to de-enroll a student.  SIS needs to determine what type and 
level of learning support would best serve our community.

Policies - Rigorous, Relevant, Coherent Curriculum

SIS has clear and written expectations regarding graduation, course completion, certification, 
credits, grades, and homework that guide each student’s progression through the school’s pro-
gram of studies.  These policies support the rigor, relevancy, and coherency of the curriculum 
and of the student’s learning experiences.
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Course outlines, grading and assessment practices, homework expectations, and other curricu-
lar and learning-related expectations are clearly delineated and published in student and staff 
handbooks and course syllabi. An Assessment and Curriculum Handbook was established in 
the 2010-11 school year and published for all teachers.  This year, since the reporting practices 
changed, significant time has been spent on building new common understandings of assess-
ment and reporting practices among teachers and to provide more opportunities for meaningful 
parent-teacher communication.  Posting new documents on the parent and staff portals has be-
gun. More work on clarifying grade level expectations and common formative and summative 
assessments will continue into the 2014-15 school year so that clearer expectations and guide-
lines about curriculum, instruction, and assessment can be published for teachers and parents.

In grades K-8, reading and writing expectations, aligned to the CCSS Language Arts standards, 
are based on the Reading and Writing Project and used to guide assessment and communicate 
progress.  These continua allow teachers to match learning experiences to learning needs and 
provide documentation of learning progress from grade to grade. EAL student progress through 
the SIS curriculum is documented by the WIDA assessment.  In the high school, programs and 
student progress are monitored closely in accordance with the CCSS Language Arts standards 
and the expectations of the IB Program.

The school has put a particular emphasis on eLearning, or technology-enabled learning.   The 
application of technology to learning is closely monitored by the faculty and each division’s 
eCoach to ensure use extends to higher levels of application in learning. Though this initiative is 
relatively new, assessments of its impact suggest considerable success so far.

Articulation and Follow-up Studies

SIS is an integrated EC-12 school with considerable articulation from the EC to the ES program, 
the ES to the MS, and MS to high school.  Administrators, faculty, and counselors plan and exe-
cute specific transitional activities to support students’ transitions through the school.  Additional 
articulation takes place through the school-wide MESH curriculum meetings and K-5 divisional 
meetings which sometime focus in on articulation issues between grades.  Recent efforts in this 
area include a collaboration between the EC and K teachers to more closely align the EC learn-
ing activities and behavioral expectations with the kindergarten curriculum.  Collaboration on the 
Readers and Writers Workshop model has brought much closer coordination in these subjects 
between the ES and MS teachers.  The high school is making specific efforts to integrate learn-
ing skills taught in the MS and grades 9 and 10 with the requirements of the IB program.

SIS has yet to adopt and implement a systematic approach for collecting and analyzing data on 
the effectiveness of the curricular program for students’ later university education or other en-
deavors.  The school does keep track of college matriculation, but does not track performance 
after leaving the school.  SIS does not formally collect data about perceptions of graduates or 
students who leave our school about the school and its impact on their learning at this time.
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Conclusions

Strengths

• In the last three years, 18 teachers have been trained in the Columbia Teacher’s College 
Reading and Writing workshop model and staff have worked on site with specialists and train-
ers each year.

• Our Chinese teachers work for two weeks annually with Dr. Helena Curtain (a leading author 
and trainer in language acquisition) to build and implement our Chinese curriculum.

• SIS’s eLearning/learning innovation model has quickly become a leader in applying new tech-
nology and best practice to student learning.  Our annual conference draws increasing atten-
tion in the region and beyond.

• Our annual EAL conference highlights our application of current research on technology and 
EAL assessment.

• There is basic alignment between curricular standards and ESLRs, instruction, assessment, 
and reporting and student goal-setting.

Areas for growth

• Clearly articulate and document all standards, benchmarks, performance indicators, assess-
ments, ESLRs, resources, and teaching strategies, including what is needed to address the 
strategic objectives.

• Assess the need for a curriculum coordinator.

• Strengthen the professional development plan for TCRWP model and the literacy program.  

• Assess the need for a literacy coach.

• Assess the staffing levels for EAL teachers at both campuses to ensure ELLs have equal ac-
cess to the curriculum.

• Integrate academic support through the different disciplines (English, science, social studies, 
music, PE, Chinese, art) and provide specialized staff for special needs students.
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• In the Chinese language department, continue to clearly define curriculum expectations, units 
of study, assessment practices, instructional strategies, and resources to improve student 
learning of Chinese language.

• Assess the need for additional staffing for the  6-12 Chinese program and for teaching assis-
tants in the Chinese department at both campuses.

• Increase opportunities for teachers across campuses to collaborate regularly about curricu-
lum, standards and benchmarks, student work, assessments, and other instructional needs.

• Create an alumni program to follow up on graduates and their success. Develop a standard-
ized survey to assess university readiness.
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B2. Instruction 

B2 How Students Learn

How Students Learn Criterion

The professional staff a) uses research-based knowledge about teaching and learning; and b) 
designs and implements a variety of learning experiences that actively engage students at a 
high level of learning consistent with the school’s purpose and schoolwide learner outcomes.

Findings

Research-based Knowledge

Teacher professional development is a priority at SIS, supported by a robust school-wide profes-
sional growth culture, a generous annual personal PD allotment, and contractual requirement to 
pursue professional development. School-wide professional development is coordinated 
through the Director of Curriculum and Learning, and involves engaging the school’s faculty with 
leading experts and programs representing professional best practice and leading educational 
movements.  The school is committed to providing the best possible educational experiences 
for its students.

Recent school-wide professional development efforts have involved numerous efforts.  The fol-
lowing is a sampling:

• Both on- and off-site training in the Columbia University Teachers’ College Reading and Writ-
ing Workshop model, followed by direct support from several visiting experts who have 
worked with teachers both in workshops and in their individual classrooms.  In the summer of 
2012, twelve (12) staff members were trained at Teachers’ College.  Follow up training with ex-
perts was provided in on-site workshops and in classrooms at several times through the year.  
Three more staff members were trained at Teachers’ College in the summer of 2013 and on-
site support continues.  Many teacher grade level teams have written their team goals around 
these efforts.

• The EAL teacher collaborations with international experts to develop a well-articulated assess-
ment system for EAL learners. In collaboration with Gini Rojas, the implementation of the 
WIDA testing approach for EAL entry, monitoring, and program exit has brought a much-
needed focus to our EAL support processes and improved our services.
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• Chinese language teachers have had sustained training relationship with Dr. Helena Curtain, 
a leading author and consultant on language acquisition. Dr Curtain is helping our teachers 
develop an articulated Mandarin curriculum with supporting instructional strategies.  

• Several staff members have received extensive training on standards-based learning and re-
porting and serve as resources or presenters in faculty meetings.

• Both teacher leaders and staff in general have received extensive training in collaborative ap-
proaches Critical Friends Groups, Adaptive Schools, and other professional learning commu-
nity processes.  

• SIS has become a regional leader in eLearning and EAL, sponsoring major training confer-
ences in these areas each year. 

• Our IB DP staff have and continue to receive extensive IB training at various approved train-
ing venues.  

• Our staff and community receive training annually from an internationally recognized expert 
from Harvard University, Dr. Josephine Kim, on the topic of third culture kids, Korean culture, 
and cross-cultural communications.

• In addition, on an individual basis our teachers regularly pursue the most current training avail-
able through EARCOS conferences, PTC, TTC, and other internationally focused training ven-
ues.  In addition, 2/3 of the staff have advanced degrees in their areas of work. 

eLearning professional development has been a particular focus of the school for the past two 
years with a high level of collaborative sharing of learning among staff and with schools in the 
region.  The school made a large investment in technology and eLearning in 2012-13 with a col-
laborative, learning-focused model that has quickly become a model in the region. iPads are 
given to all students from grade 3-8, and MacBooks to students in the High School.  EC to 
grade 2 students share iPads. Teachers are given considerable resources, freedom, and encour-
agement to explore, implement, and share effective eLearning strategies.  Full-time eCoaches 
at each campus have been asked to keep a learning focus and facilitate these efforts. The high 
levels of collaboration and sharing attained so far have been maintained in part by the institution 
of eCoaches and Genius Bars at each campus to give direct, “just in time” support to teachers 
and students.

SIS faculty are evaluated annually according to essential teaching standards, derived from cur-
rent best practice in the field, setting goals and demonstrating professional growth toward these 
standards through a variety of interactions with their divisional administrators.  Staff are contrac-
tually required to apply for, and attend, two days of individual professional development each 
year.
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In an effort to recruit and retain highly qualified professional faculty, SIS has improved its 
teacher compensation package significantly over the past three years and extended improved 
contracts to a significantly higher proportion of the staff.  This has reduced the teacher turnover 
rate and has helped sustain professional development gains in the staff.

Over the past two years, the school has put increasing emphasis on the streamlining and align-
ment of professional growth goals, processes, and resources, to ensure the maximum return for 
the time and resources invested. Administrators are reviewing the collaborative structures of the 
school and seeking ways to provide additional time and support to these efforts.

Planning Processes and Professional Collaboration

SIS employs several approaches to facilitate teacher planning to improve student learning.  
Teachers have used structured protocols to look at student work and to norm student writing 
across each grade level.  With the revisions in the student reporting this year, teachers have 
done more work on common agreements about proficiency levels in relation to standards and 
benchmarks. The school recognizes the need to create more time and more consistency in 
teacher collaborative work around student learning.  In 2012-13 and before, the staff received 
training in the Critical Friends Group processes, and each year teacher leaders receive re-
fresher training in these approaches.  However, with the addition of new staff, the need to revisit 
this training more broadly is apparent. 

Within the structures outlined above, professional collaboration around student formative as-
sessments occurs at SIS, but in more of an individual or ad hoc approach in the different divi-
sions than in a consistent, system-wide approach.

As for professional collaboration, in the Early Childhood  Program, teachers have several oppor-
tunities for collaborative work in their schedule; ECLC teachers use every Friday afternoon for 
planning and professional development with the ECLC Director.  In the Elementary School, 
teachers have about 90 minutes during the academic day for team and division meetings, cur-
riculum planning and alignment, and looking at student assessment and needs.  In the secon-
dary school, teachers in the Middle School have common planning time when they can work on 
units, assessments, lesson planning, and meet with the Director of Curriculum and Learning, 
the Principal or the MS Coordinator.  As much as the schedule allows, High School teachers 
have common planning time; although this is not consistent across all the subject areas.  Plan-
ning time for High School teachers includes meetings with the IB Coordinator, the Principal, or 
the Director of Curriculum and Learning.  Common planning time provides needed collaboration 
time for EAL teachers to assess student progress and to co-plan with the classroom teachers.
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In terms of school-wide collaboration structures, the school schedules 1.5 hours after school 
each Wednesday for a menu of professional development activities, including some opportuni-
ties for review of curriculum, review of student work, and revisions to benchmarks, learning tar-
gets, and assessments. Additionally, the school provides four full-day PD days each year and 
four half day PD days each year for collaboration, program development, and planning. The con-
sensus expressed in this self-study is that such opportunities should be expanded or additional 
time within these structures re-tasked to specific teacher-level efforts as opposed to school-wide 
priorities.  Recommendations from teacher teams have resulted in curriculum changes which 
include improving the school’s technology program, adopting the TCRWP model for literacy, and 
revising the school’s reporting system.

The role of the Director of Curriculum and Instruction is important to the school’s collaborative 
efforts.  She meets regularly with subject and grade level groups to coordinate and monitor col-
laborative efforts around teaching and learning, curriculum planning and alignment, ordering, 
and professional development.  SIS has effectively used Atlas curriculum mapping to create a 
collaborative unit planning space.  Teachers plan collaborative maps that include formative and 
summative assessments, a variety of online and outside resources, and relevant scaffolding re-
sources provided by the EAL teacher. 

SIS has recently pursued innovative approaches to collaboration and professional sharing of stu-
dent learning through the use of technology.  In 2012-13 all teachers were given iPads and 
MacBooks as a part of the school’s eLearning initiative.  Much effort has been given to creating 
virtual connections and collaboration.  Examples include the “#SISRocks” twitter site that serves 
as an ongoing virtual collaborative space.  Teachers share student work and successes, com-
ments, applications, and professional ideas, on a daily basis.  The technology has allowed par-
ents, colleagues at other schools, consultants, and others to join the online conversation and 
sharing.  Some classrooms have created class twitter feeds that give daily updates of student 
work and success to parents and the school community, and allow feedback and comment from 
them. The school has created a lively, online collaborative site at innovation.sis.org.cn which is 
a constantly growing marketplace for ideas, best practices, student successes, and professional 
sharing.  Again, the technology has allowed this venue to be used extensively throughout the 
school and in the larger parent and professional community.  Student engagement has in-
creased, and the use and sharing of authentic, personalized learning products has increased.

Professional Development

As noted in section B1, the school has a robust professional development culture with numer-
ous school-wide and individual PD efforts underway.  As a school the focus for the past two 
school years has been on improving writing using the Reading and Writing Workshop model (K-
8) and the implementation of eLearning across the school.  Both endeavors have brought new 
levels of collaboration to the school, involving the sharing and review of student work, establish-
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ing common assessments, and the establishment of common criteria for student performance.  
These efforts are supported by a generous personal and school-wide PD budget.

Several departments have also implemented sustained efforts for PD; for example, the develop-
ment of the Chinese language curriculum and program, the implementation and development of 
the IB DP Program (11-12), the development and opening of a French Bilingual Program inte-
grated with the elementary school, the development of a German language program, the devel-
opment of a comprehensive EAL assessment model, and many others are examples of these 
efforts.  

These initiatives have brought numerous new connections with other schools in Hong Kong and 
around the region who are pursuing similar objectives.  SIS hosts an annual eLearning confer-
ence that is very well received in the region.  SIS also hosts an annual EAL conference that con-
nects educators to share best practices and brings recognized experts to our school in these ar-
eas.  SIS teachers and administrators attend EARCOS and NESA conferences and workshops 
throughout the year.

Challenging and Varied Instructional Strategies and Student Needs

SIS recognizes the importance of differentiating instruction and giving students varied instruc-
tional opportunities that match their learning needs. The school does not, however, have a 
system-wide approach to providing for these needs.  Recent initiatives in the Readers and Writ-
ers Workshop model and eLearning have significantly increased both individual support for stu-
dents at their own levels of learning and the consistency of such support across the school.  

In the Workshop model, students receive individual feedback and work that challenges them at 
their own reading and writing levels.  Currently more than 15 of our K-8 teachers have received 
training at Columbia University in the model, and all K-12 teachers have received on-site train-
ing and support. Classrooms and our library have also developed leveled reading libraries to 
help students engage in literature at the appropriate level.

In our eLearning initiative, all teachers have received training and support to use technology to 
provide authentic and individualized learning experiences for students. Students are more en-
gaged in the design and production of their learning products and receive much enhanced feed-
back.  Examples include students using iPads for instant video feedback on skills learned in PE.  
Students prepare and publish blogs at all levels that receive feedback from readers around the 
world. Art students prepare presentations about their own work or famous authors that are 
shared, in augmented reality video through Aurasma, with the viewing community.
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The high school IB DP program strongly encourages all students to engage as fully as possible 
in the full diploma program to ensure they are engaging their learning at the highest possible lev-
els of challenge.  A large majority of SIS students accept and succeed in this challenge.

SIS employs a sheltered immersion model for EAL support.  EAL teachers are in the regular 
classrooms working with students to help them engage with the curriculum and move their skills 
to a higher level.  High demand from EAL students wanting to attend SIS is putting pressure on 
this program to meet the needs of these students.

The SIS teacher standards and teacher evaluation system emphasize the need for challenging 
and differentiated strategies and allow administrators to monitor and support these efforts in indi-
vidual teacher classrooms.

Technological Integration and Student Use of Resources

SIS students are given access to high quality learning resources and facilities representing high 
standards of professional best practices.  Beyond the classroom, well-provisioned library media 
centers and specialists work closely with teachers to provide a wide variety of resources tar-
geted to student learning. The SIS eLearning initiative has moved the school to the forefront of 
technology integration at all levels and is attracting attention from around the region.  The essen-
tial elements include:

Learning focus 

The eLearning initiative is structured to provide learning that is personalized, authentic, and chal-
lenging. Professional development and activities are designed around the SAMR model, which 
emphasizes an implementation curve beginning with substitution, then augmentation, then modi-
fication, and finally redefinition of learning tasks.  The highly robust virtual learning community 
being created both documents and encourages growth on this continuum.

Tools

SIS has invested in an integrated set of technology tools including iPads and MacBooks for all 
teachers, iPads for all students 3-8, and MacBooks for all high school students.  The school has 
purchased a robust level of bandwidth and invested in infrastructure so that educators and stu-
dents can focus on learning, not tech issues. The eLearning coaches as a team have provided 
extensive support in researching new apps and tools and assisting teachers in their implementa-
tion.
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Support and training

Support for the eLearning initiative comes from eCoaches at each campus, a school-wide 
eLearning director, and well-staffed divisional genius bars, which all work collaboratively to main-
tain the focus of the eLearning efforts, support innovation and learning, and provide just-in-time 
support to teachers and students.

Innovation

Across the school teachers have been encouraged to explore ways for technology to support 
and enhance learning.  Numerous examples of their efforts are documented at 
innovation.sis.org.cn and #sisrocks. 

Evidence of Results Based Upon Challenging Learning Experiences

At SIS critical thinking and innovation are emphasized and embedded in the curriculum.  The 
SIS curriculum standards and their derived learning targets are selected from acknowledged 
sources and represent a rigorous, challenging curriculum. Students at all grade levels produce 
written and other multimedia products that show evidence of critical thinking, problem-solving, 
content knowledge and skills, and creative presentation skills.  The IB DP program follows the 
standards and program of the International Baccalaureate Organization. Formative and summa-
tive assessments are developed in alignment with these standards and programs, to provide the 
necessary learning experiences for student growth.  These assessments are in the process of 
being documented in Atlas Rubicon.  This self-study has documented the need to provide fur-
ther opportunity for teachers to more fully develop common assessments and to complete the 
documentation process.

Developing complex thinking skills is an ELSR at SIS and, as such, receives emphasis in a vari-
ety of program and curricular ways. Evidence of this growth is documented specifically in the 
ESLR assessment completed for each reporting period.  Raising complex thinking to this level 
of visibility in reporting has helped support its being embedded in student learning experiences.

Student Understanding of Performance Levels and Student Perceptions

SIS’s standards-based curriculum and reports are well documented and aligned.  Performance 
standards are built into teacher instruction and preparation and are transparent to students.  
The alignment of this process is greatly facilitated by the standards-based reporting system at 
SIS.  Specific standards and benchmarks and student performance levels are reported each 
grading cycle, giving students direct feedback on their growth and areas to improve.
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Student understanding and perceptions of areas to learn is supported by student goal-setting 
and parent conferences held with teachers and parents at the beginning of each year to identify 
and communicate learning goals for the year.  At student-led/involved conferences later in the 
year, students present portfolios of their learning and work for the year, documenting their pro-
gress and identifying next steps in learning.  In the secondary school, students regularly update 
their reflective learning blogs throughout their time at SIS which documents their successes and 
growth, and provides a basis for planning.

In homerooms in the ES and advisory in the secondary school, students regularly discuss the 
ESLRs and their application to specific learning activities and developmental activities.  Stu-
dents are encouraged to reflect on their application of the ESLRs to their learning and include 
those reflections in their portfolios and blogs.

Student Needs

A positive, inclusive learning environment exists at SIS across all the grades.  Students and par-
ents report that SIS is a caring school community and that students love to come to school.  We 
have an inclusive classroom philosophy that utilizes the sheltered immersion model for English 
language learners and other curricular programs that promote heterogeneous mixes of students 
in all classrooms.  The TCRWP literacy model promotes individualized conferences with stu-
dents so that all students get the same skill lessons and then practice the skills at their own 
reading and writing levels, with EAL support in the classroom if needed.  This allows students to 
progress in their skills through individualized instruction, tailored to their needs and supported 
by an inclusive environment.  

Cooperative learning groups are used when appropriate, especially in social studies, science, 
and math problem solving.  Students are challenged through raising the complexity of the text 
used, deepening the content expectations, adjusting math activities for enrichment, and utilizing 
a variety of resources for student research.  A variety of ways to demonstrate their learning is 
common practice and often involves embedding the use of technology.   The performing and vis-
ual arts, as well as utilizing technology, are areas that encourage students to develop their crea-
tive skills. The school recognizes the need to improve the support for students who struggle and 
for students who are ready for enrichment.

Student Use of Resources

The SIS curriculum is not textbook-reliant, and teachers are encouraged to use standards and 
benchmarks coupled with assessment information to identify the best resources to use with stu-
dents.  Teachers intentionally teach collaboration skills and how to find and cite resources in the 
library or online.  Students are encouraged to find information resources outside the school, in 
the local and greater global community.The T*H*I*N*K* acronym has been utilized to help stu-
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dents self-monitor what they post in online venues when communicating to various audiences 
locally and globally.  Global citizenship is one of the ESLRs; teaching about it becomes a mecha-
nism for helping students learn good online etiquette and internet safety.  

Conclusions

Strengths

• The school has good resources and rich opportunities for professional development.

• The school has clearly-focused initiatives to improve student learning through literacy and 
technology.

• The school has structures in place to support teachers for differentiation and innovation in the 
classroom.

• The school has successful structures in place to support student learning in the classroom, 
but more are needed.

Areas for Growth

• Expand support for EAL and special needs students, including in specialists’ classes.

• Improve professional learning groups and use of meetings to maximize teacher collaboration 
and capitalize on teaching assistants’ skills—more common planning time, vertical articulation 
for content and skills

• Continue to develop writing units for the Workshop model to improve support for parallel teach-
ing, station teaching, support for EAL etc.

• Increase leveraging and sharing of technology tools for students and teachers to enhance 
learning--such as Twitter and blogs.

• Provide additional materials to support the Chinese curriculum.

• Increase student understanding and  “buy in” to ESLR evaluations.
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B3. Assessment 

B3 Assessment Strategies

Assessment Strategies Criterion

Teacher and student uses of assessment are frequent and integrated into the teaching/learning 
process. The assessment results are the basis for (a) measurement of each student’s progress 
toward the school-wide learner outcomes and academic standards, (b) regular evaluation, modi-
fication, and improvement of curriculum and instructional approaches, and (c) allocation of re-
sources.

 

Findings

Appropriate Assessment Strategies

Assessment practices at SIS have been guided by the school’s Curriculum and Assessment 
Handbook which is under revision because of the changes in the report cards and progress re-
ports.

The methods, tools and approaches to assessment of, for, and as, student learning vary across 
grade levels, subject areas and divisions; however, formative and summative assessment 
aligned to curricular goals are used in most classes.  

Across the divisions, formative assessments used include tests, quizzes, writing products, 
blogs, daily observations, group activities, video feedback, student reflection, peer review, home-
work practice, teacher conferences, and others.  Across the divisions, summative assessments 
include tests, projects (group and individual), essays, presentations, performances, reports, unit 
tests, and semester/course exams. 

Teachers assess frequently and integrate assessment data into planning for learning.  The 
eLearning initiative has increased the types of formative and summative assessment used by 
teachers.  Video feedback, multi-media presentations, digital products, and collaborative project 
work have all increased through the use of technology.
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Basis for Determination of Performance Levels

At SIS, multiple types of data are collected and analyzed at each division and in classrooms.  
Teachers in the same grade level or subject collaborate to determine targeted performance lev-
els and assessments for units.  The volume of data collected, however, exceeds the systematic 
use of that data in instructional decisions.  The school would benefit from a more comprehen-
sive and systematic approach to identifying key data, collecting it, and analyzing it.

SIS has had a standards-based assessment and reporting system in place for several years; in 
fact, this school did an early adoption of this type of reporting.  The well-developed standards-
based reporting process of the school provides a great deal of alignment in defining and measur-
ing student performance levels, as each reporting period, specific standards of performance are 
provided in the grade reports with teacher evaluation and comments on student progress to-
wards them.  The new format for reports this year has been motivation for further clarifications 
about assessments and grade level expectations.

The combination of the standards-based reports, reflective learning blogs, student goal setting 
conferences, and student led/involved conferences provides many opportunities for students 
and teachers to review performance data and apply it to decisions about learning.

Demonstration of Student Achievement

Student achievement is collected, shared, and celebrated in many ways at SIS.  As noted 
above, student performance is well-documented on the standards-based reports, which include 
teacher evaluations of progress on the school ESLRs in each report.  In addition, students dem-
onstrate their learning through numerous student/parent/teacher conferences, curriculum shar-
ing events with the community, performances, concerts, art shows, portfolios, and special pro-
ject nights. Student work is displayed throughout the school.  Increasingly, digital tools provide 
much expanded and interactive ways to demonstrate student learning through blogs, tweets, 
augmented reality products, and other digital sharing venues.  This allows extended family, 
friends, and other educators to see and comment on student learning, creating much more 
authentic learning experiences.

Correlation

Assessments are correlated to ESLRs, academic standards, IB course objectives, and instruc-
tional approaches in various ways.  Atlas unit maps are organized in an Understanding by De-
sign format and show sample assessments and rubrics that align with the unit’s standards and 
benchmarks, enduring understandings, essential questions, and instructional strategies.  A vari-
ety of formative and summative assessments are utilized for evaluating a student’s progress to-
ward the identified learning targets.  Using subject area standards and benchmarks as guides, 
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teachers determine student progress, often using exemplars that have been discussed as a 
grade level or subject area team.

Modification/Decisions based on Assessment Data

Student assessment data is reviewed in a variety of formal and informal ways.  All teachers col-
lect and use formative and summative data from the curriculum units to guide instruction as a 
part of teaching their classes.  Some additional processes include:

• Classroom teachers review ISA assessment data with administrators each year to identify 
needs and trends.

• EAL teachers use the WIDA framework to place, monitor, and exit EAL students.

• Classroom teachers use the DRA reading tests to identify student reading levels and prepare 
targeted learning and interventions.

• K-8 teachers use the Workshop Model rubrics and formative processes to regularly assess 
student progress and modify instruction.

• IB teachers use mock exams to guide interventions and instruction.

Student Feedback

Student feedback in the learning process at SIS is fostered by student goal-setting and report-
ing with teachers and parents, reflective learning blogs, regular teacher conferences in many 
classrooms, and other embedded reflective processes.  The use of technology has expanded 
the ability of teachers and students to interact in the learning process through applications such 
as Edmodo, iTunesU, and others, which facilitates real-time sharing and responses between 
teachers and students and between students and other students.

Teacher Monitoring

As noted above, SIS employs a combination of student/parent/teacher conferences, a robust re-
porting process, and a variety of technological and informal interactions to monitor, assess, and 
report student progress toward achieving course standards.  The combination of formative and 
summative measures, formal and informal processes creates a rich and varied collection of data 
to guide teacher decisions about individual student progress and program success.  This proc-
ess could benefit from additional systematization of successful practices already in place.
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Conclusions

Strengths

• Standards-based assessment and reporting are embedded in school practices.

• Students are constantly demonstrating their learning either orally, representing their knowl-
edge in a dramatic play, or with pictures, as evidence by Learning Stories, classroom blogs, 
portfolios, etc.

• The school collects important data on student learning and has processes to use the data in 
planning and instruction.

• The reporting process has been streamlined and workloads for teachers reduced.

• ECLC has worked to align curriculum between grades and with Kindergarten. 

• School-wide learner outcomes (ESLRs) are incorporated in assessment and include exam-
ples of student achievement. 

Areas for Growth

• Evaluate and refine the use of the WIDA Model as a more consistent and objective process to 
exit students from the EAL program.

• Clearly differentiate diagnosis and interventions for students with EAL and academic needs.

• Increase teacher collaborative time to refine and document curricula and allow teams to de-
velop modifications based on assessment data.

• For Chinese language courses, develop rubrics and procedures for student placement and as-
sessment of student progress.

• Integrate ESLRs more directly and specifically in ECLC. 

• Develop a system to assess the effect of technology integration on student learning.

• Identifying alternative methods, besides ISA and 6 Traits writing assessments, to collect rele-
vant and timely data to guide teacher instruction.
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• Deepen common agreements of best practices for standards-based assessment and report-
ing by:

- Continuing to refine standards, benchmarks, and learning targets for clarity and focus.

- Developing more authentic assessments for the curriculum.

- Systematically collecting more student samples as exemplars to support assessment.

- Developing vertical writing rubrics and student exemplars that clearly define profi-
ciency at each grade level for writing benchmarks.

- Developing more ways to utilize technology to apply the SAMR model to student as-
sessments.
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C. Support for Personal and Academic Growth

C1 Student Connectedness 

 

Student Connectedness Criterion

Students are connected to a system of support services, activities and opportunities at the 
school and within the community that meet the challenges of the curricular and co-curricular pro-
gram in order to achieve the school-wide learner outcomes.

Findings

Adequate Personalized Support

SIS has a variety of structures and approaches in place to be able to offer personalized support 
to most students on a needs-led basis.

The ES/MS/HS full time counselors offer personal counseling to students and utilize referrals to 
External Therapeutic Support Services and Psychological Assessments where needed. The Ad-
visory program in Middle and High School allows support to be built into the program, and en-
hances preventative education, whilst providing responsive services and interventions.  College 
and career counseling is provided by the High School counselor, in collaboration with the IB Co-
ordinator and the faculty.  Life Skills classes are a regular part of the Middle and High School 
programs.  The Advisory program in the Middle and High School supports student learning in 
academics, health and wellness, and the other topics related to the ESLRs.

Across divisions there are EAL teachers, eCoaches, opportunities for team teaching and sup-
port staff to help meet the individual needs of our student population.  Indigenous to the Read-
ing and Writing Workshop Model, which has been a school-wide initiative for the past two years, 
is differentiating for student development and needs.  Students are taught the concept of “just 
right books” and keep writing notebooks that show their choice of topics and the development of 
their writing skills. The special offerings for French and German speakers in K-12 provide 
mother-tongue support for these language groups.

In the Middle School students have elective and after-school opportunities that fall into the crea-
tive, active, and service categories, with a special emphasis on reading, writing, global issues, 
STEM, and music, art, drama, and athletics.  High School students have a rich array of after-
school activities similar to the Middle School.  Additionally, the IB program offers support for stu-
dent interests in languages, CAS, and the Extended Essay as well as across the subject 
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groups.  For being a young and small IB program, the school has stretched its faculty and re-
sources to offer a robust IB program that has had a significant, positive impact on students as 
evidenced by their senior IB celebration and their IB exam results.

While there is a strong commitment to differentiation across K-12, there is no formal learning 
support system and dedicated faculty for special learning needs within the school (both reme-
dial or enrichment).

School Support Systems

In terms of pastoral care, there are clear systems in place for support. In Bayside the Advisory 
program enables students needing extra support to be identified, the advisor then works in con-
junction with the counselor to implement support strategies. From K-12 there is a Student of 
Concern referral and intervention procedure, including documentation to be used that includes 
strengths as well as areas of concern.  Within this process is the referral system to the Educa-
tional Psychologist if needed.

There is a central system (Denbigh) for medical, pastoral and academic alerts. 

Regular teacher meetings (division, grade, subject etc) that focus on students enable those in 
need of support to be identified at the earliest opportunity.

The lack of learning support staff is an issue that impacts some needed interventions for stu-
dents to maximize their chances of success (both on a remedial and enrichment level).

Strategies Used for Student Growth/Development

Staff meetings with a focus on student learning enable discussion and review of strategies 
used. The  eLearning initiative enables a more personalized approach to learning. Regular pro-
fessional development opportunities to look at best practices also assist staff in extending their 
skill base. 

Collaboration amongst staff enables co-planning and co-teaching as well as reflective discus-
sion to optimize student growth and development. EAL staff, e-coaches, a literacy coach and 
counselors work together as and when needed to support classroom teachers.  The sheltered 
immersion model for EAL support is the framework for delivering EAL support in grades 1- 8.  
Middle School EAL students have an English for Academic Purposes class in addition to their 
regular Humanities class. EAL support takes on a different appearance in grades 9 - 12 be-
cause of the expectations and demands of a rigorous curriculum and high levels of academic 
English.  
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Many students are not native English speakers; so in the last two years there have been adjust-
ments in the curricular offerings in High School for the purpose of meeting more academics stu-
dent needs. Humanities for grades 9 and 10 were split into English and Social Studies classes 
at both of these grades, and specialists for each subject were put into place.  A required one-
semester class for 9th graders is a Writing for Academic Purposes class, and 10th graders have 
a one-semester Forensics class, which focuses on strengthening speaking and presentation 
skills.  The schedule for IB classes has changed to accommodate larger numbers of students, 
thus splitting classes that had both SL and HL students in the same class period.  An English B 
class is now taught separately to address the needs of IB students who are not native English 
speakers.

The ESLRs form the basis of the provision of services to support student growth. ESLRs are em-
bedded and assessed in all classes and appear on student report cards.  Students in the Ele-
mentary School are recognized in monthly assemblies for their modeling of the ESLRs in their 
various classes.  Students in Middle and High School incorporate reflection on the ESLRs in 
their blogs and portfolios.

Support Services and Learning

The school is committed to focusing on student learning, and has systems in place to identify 
those students who are in need of support and to review their progress after identification and a 
support plan has been made. 

Some examples include:

• Student of Concern referral process and template for monitoring and review.

• Regular scheduled meeting times for Student of Concern and also as a discussion place for 
students who may be needing a lower level of intervention.

• Advisory program and support given to advisors from the counseling department.

• Meeting time that focuses purely on student learning and ways to best achieve this.

• EAL support through the sheltered immersion model, planning meetings with regular class-
room teachers, and review of EAL assessment data.

• Review and surveys (Search Assets Survey - allows for targeted specific interventions and pro-
active advisory planning MS/HS).

• CAS and service learning Leaders.
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• IB Coordinator supports and counsels IB students.

• ESLRs allow academically underachieving students to achieve success.

Guidance in the Elementary School

Elementary school guidance classes aim to provide support and development of skills to help 
children face unique, diverse challenges, both personally and developmentally, that have an im-
pact on academic achievement and social maturation. 

Students meet with the counselor once every other eight-day cycle for 40 minutes in a group in-
cluding their homeroom peers. Comprehensive units provide education, prevention, and inter-
vention services through a multi-modal format to help ensure that students are prepared to be-
come the next generation of leaders and global citizens. In an increasingly diverse and techno-
logical society, students need guidance and opportunities to expand their abilities during child-
hood’s rapid growth and change. Students are not quantitatively assessed within the elementary 
school guidance program, but instead the classes provide consistent familiarization with the ele-
mentary counselor. The continuous rapport building inherent in this format allows for students to 
feel comfortable engaging with the counselor outside of class times, as well as continues to al-
low for the counselor to observe each student’s development throughout the year.

Life Skills in the Middle and High School

Students participate in spiraling life skills curriculum, in addition to the Advisory Program.  These 
Grade 6, 8, 9 and 10 Life Skills include instruction in: 

• Self awareness, stress management, risky behaviors, human growth and development, nutri-
tion.

• Students are encouraged to make healthy choices and decisions now and in their future lives.

• All grades participate in a semester course, every other day in 90 minute blocks.

• Students are required to take this class and are assessed.

• Students use journal prompts to help them not only reflect but also to synthesize the knowl-
edge they have gained to relate it to their own lives, thus further demonstrating their under-
standing. Students usually have at least one journal prompt per class.

• Reflection is a key concept in Life Skills.
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• Clear scope and sequence of subject matter.

• Collaboration with other teachers.

• Flexible enough to meet the needs of the current student population.

• Search Assets results will impact the planning and delivery.

Co-curricular Activities

The school has a wide range of co-curricular activities across K-12. This includes both athletics 
and activities.  Students in both Middle and High School have the opportunity to participate in 
Model United Nations and Global Issues Network after-school programs.  

There is a strong connection with the ESLRs, which underpins practices at the school. Bay-
side’s Week Without Walls enables students to bring the ESLRs into action outside of the 
school walls and often provides the opportunity to be involved in service projects within China.

Service Learning and CAS are incorporated into the Advisory program.  Each advisory helps 
with China Day celebrations as well as with developing and implementing a service learning ac-
tivity during the year.  The Seng Girls outreach project has been a focus of time and energy 
across the last five years.

ASAs are actively encouraged, and student participation is growing. There is a large range of 
choices from K-12 and students and parents have been surveyed to identify the needs and 
wants of our community.

Our technology initiative is opening the doors to more opportunities for connections to be made 
worldwide.

Student Involvement in Curricular/Co-Curricular Activities

The school actively encourages students to be involved in a wide range of activities. With lim-
ited facilities, care is taken to structure the offerings to enable the widest participation. Surveys 
are sent before and after ASAs to review the effectiveness and variety of activities offered.

Managebac enables all high school students to house their service reflections. HS students 
have had the opportunity to educate MS students as well as their peers. There are regular 
counselor/principal meetings as well as EAL/principal meetings in order to review needs and ef-
fectiveness of services provided.
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A need for improved facilities, especially in terms of athletics for Middle and High School stu-
dents, has been identified.

Student Perceptions

Processes are in place to provide opportunities to gather feedback on student perceptions of 
the support services in place.

Some examples include:

• Grade 6 - 12 student surveys (including academic, social and emotional).

• ES STUCO meets regularly with advisors and the Principal.

• MS and HS Student Council: each advisory representative is tasked with reviewing student 
feedback on a range of issues at Bayside.

• Search Assets Survey results.

• Transition question results (G6 - 12) for new students.

• 6-12 survey given in late February (room to improve during exiting school year).

• Exit interviews for Middle and High School students.

Conclusions

SIS has made significant efforts to put appropriate student support services in place, especially 
considering that the Middle and High School programs have grown considerably in the last six 
years.  Even though the school has not implemented a formal referral and delivery system for 
students with special learning needs, there are a number of systems in place that do address 
many of the learning needs of students, especially the EAL program, the Advisory program, and 
the rich variety of after-school opportunities at all grade levels K-12.

The need for a system for addressing students’ special learning needs, both for students who 
are struggling academically and for students who need more challenge, is evident.  
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C2 Parent/Community Involvement

Parent/Community Involvement Criterion

The school leadership employs a wide range of strategies to ensure that parental and commu-
nity involvement is integral to the school’s established support system for students.

Findings

Regular Parent Involvement

The school understands the importance of regular parent involvement and seeks ways to effec-
tively involve them in their children’s educational experiences. Reporting systems are well estab-
lished, but a school improvement team has looked to further refine the report card format. This 
group made recommendations to the leadership team and work has begun on an action plan.

The school’s new website provides regular updated information for parents and members of our 
community. The published school calendar is full of events that encourage parental involvement 
in their child’s education at SIS; Learning Comes Alive, sports and cultural awards, Fathers’ 
Day, goal-setting conferences, student-led conferences, honors and awards assemblies, 
monthly recognition assemblies, other festivities such as China Day, the Winter Bazaar, musi-
cals, and concerts provide an opportunity for parents to be involved in the learning process.

The school launched a new website in December of 2013 which integrates much of the commu-
nication with parents and facilitates easy access, including language translation and access 
through mobile devices.

Some examples of parent involvement activities include:

• Parent Coffees (in conjunction with PSA)

• New parent gatherings

• Special parent sessions about EAL program

• Learning Comes Alive

• Curriculum nights

• iPad and Laptop workshops
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• Sports and cultural awards, honors assembly

• Musicals and performances

• Parent education opportunities (eLearning, social/emotional parenting, stress management, 
reporting etc.)

• Parent volunteers (classroom activities, field trips, iPad rollouts, dances, Winter Bazaar, Ca-
reer day, sport coaching, ASA leaders)

• The eLearning initiative, especially student and teacher blogs, enables parents authentic ac-
cess to their children’s educational experiences.

Students are involved in the community via service, Week Without Walls, and Careers Day. Par-
ents are invited to view student blogs and reflections on learning, and the new technology initia-
tive has opened the classroom and learning from ECLC to grade 12. The school continues to 
explore ways of being of service to the community. Currently the Shekou Christian Fellowship 
use school facilities.  Increasingly we’re seeing groups such as SWIC and soccer and basket-
ball groups holding events on campus - the school welcomes opportunities for the wider commu-
nity to use the facilities.

There have been special sessions targeting parents who have limited English, especially ses-
sions for families new to SIS, first time in international schools, and sessions about raising 
healthy, successful children in an international setting.  It has been noted that the school needs 
to continue to find ways to effectively involve parents for whom English is not their first lan-
guage.

Use of Community Resources

SIS is committed to using community resources of our host country and surrounding areas to 
support students. There is school outreach and presentations are provided for parents and com-
munity members regarding developmentally appropriate student focused topics. Service learn-
ing provides an opportunity for continued expansion of our community networks. Our Service 
Learning Coordinators are tasked with focusing on this issue and discussion and further plan-
ning is also scheduled with the Service Learning School Improvement Team. Where possible, 
local materials are used and local support staff are hired to maintain our facilities and work 
within the school.

Utilizing community resources from the local community includes partnerships for professional 
services from private expats in Shenzhen and professional education and counseling consult-
ants from Hong Kong.  Partnerships and speakers have been limited mostly to expat organiza-
tions and parent connections.  Seeking resources from the broader Shenzhen community is an 
area for growth.
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Parent/Community and Student Achievement

Through varied opportunities and systems the school works to provide parents and the commu-
nity relevant and timely information to maximize understanding of student achievement of aca-
demic standards/school wide learner outcomes. There is a standards-based report card process 
from ECLC to Grade 12, and parent meetings have been held to educate them and provide op-
portunities for two way communication.  New documentation of the curriculum and program de-
scriptions have been made available on the parent portal of the website. In addition, parent infor-
mation sessions about the changes in reporting were held in the fall, and follow-up parent sur-
veys were sent out to gather feedback on the new report card formats.

There is a clear focus on the ESLRs through assemblies:  school awards in ES and recognition 
assemblies at MS. There is a strong parent advisory council, PSA, and Parent-Principal advi-
sory groups.  

Parents are invited to be involved in their child’s goal-setting, student-led conferences and 
student-involved conferences. The format for parent conferences is changing to include more 
opportunities for direct parent-teacher opportunities to discuss the progress of each student K-
12.

Conclusions

The school understands the importance of regular parent involvement and seeks ways to effec-
tively involve them in their children’s educational experiences and inform them about their 
child’s progress.  There are numerous events and opportunities for parents to observe student 
learning in the classroom and in exhibitions.  Parents are encouraged to contribute through PSA 
events, athletic and arts events, and as support to their children at home.  Parents and commu-
nity resources enhance the curricular and co-curricular programs.  

The school needs to find additional ways to facilitate a clear understanding of the school’s 
school-wide learning results, the curriculum, and the methods of reporting student progress to 
all parents, including those who speak languages other than English.
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Section C Strengths and Areas for Growth

Strengths

• Clearly defined curriculum, scope and sequence are developed using UbD, agreed common 
essential questions, and common assessments.

• The ESLRs support student growth.

• MESH meetings allow for discussion about 6-12 and K-12 curriculum articulation.

• In the Middle and High schools the Advisory Program, teachers continue to be enthusiastic 
about its positive impact on students’ growth.

• The range of ASAs continues to develop and experiences positive support from students and 
parents. This is guided by a K-12 Activities and Athletics director who also facilitates involve-
ment in ACAMIS, SDRC and PRC sporting and cultural activities. 

• The school continues to explore ways of offering more opportunities despite limited facilities 
and staff availability. 

• The Jingshan campus has the support of a trained nurse who aims to be available to the Bay-
side campus as well. 

• SIS enjoys a productive relationship with the local SOS medical clinic. New training from SOS 
is ensuring all teachers receive basic first aid and life saving instruction.

• SIS has provided eLearning resources in order to further facilitate differentiation and open our 
classrooms to parents and the wider community.

• ECLC, ES and MS use transition cards to allow teachers to understand needs for differentia-
tion.

 Areas for Growth

• The school needs a regular system of processes to review and identify areas of need or gaps 
for students with special learning needs.

• Address the need for a learning support system (both remedial and enrichment).
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• Expand the structures for supporting English language learners and a comprehensive student 
support program.

• Facilities at Bayside for physical education and extra-curricular activities are at times 
stretched.

• Expand resources and facilities to accommodate growth.

• Increase involvement opportunities for parents for whom English is not their first language. 

• Increase the level of support for students in ECLC.

• Continue to offer expanded first aid assistance and training.

• Allow more time for collaboration among ES, MS, and HS teachers to promote differentiation.
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D. Resource Management and Development

D1 Resources

Resources Criterion

The resources available to the school are sufficient to sustain the school program and are effec-
tively used to carry out the school’s purpose and student achievement of the school-wide 
learner outcomes, i.e., global competencies.

Findings

Allocation Decisions

The school has recently implemented several processes to ensure that there is both administra-
tion and staff input into allocation decisions.  The school leadership team reviews budgets with 
the director and business manager each year to give input into budget allocation, capital pro-
jects, and financial processes prior to their presentation to the board.  A representative commit-
tee of faculty members advises the administration on the allocation of funds for school-wide 
events and activities. In 2013-14, the director implemented a series of budget roundtables with 
all employee groups to promote transparency and open communication about priorities for 
school expenditures.  The implementation of a strategic plan in 2013, coupled with the action 
plans developed from this study, will provide a roadmap to focusing school resources on 
mission-driven priorities more directly than has previously been the case.  

Practices

The SIS budget is overseen and approved by the SIS board of directors in Princeton, New Jer-
sey.  Financial officers of ISS work in coordination with the SIS business office to administer the 
financial affairs of the school. Consequently, SIS budget, auditing, accounting practices, and se-
curity of school assets are closely monitored by both the local business staff and the profes-
sional staff of ISS. Teachers and teacher assistants record and update classroom inventories 
each spring helping to monitor and maintain school resources. Accounting and auditing proce-
dures are all carried out under the strict guidelines of US and international best practice.  SIS’s 
business manager is trained both in Chinese and international business practices and is able to 
work in both systems. 
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Facilities

The school gets maximum use of a variety of facilities in a variety of settings that put constraints 
on school use.  Recent improvements include the complete renovation of classroom facilities at 
the Mountainside campus, installation of a high capacity technological infrastructure, improve-
ment of numerous features at the Bayside facility including new carpeting, security cameras, ad-
ditional cafeteria seating, upgraded fire alarms, and the upgrading of security and safety at all 
campuses. Though not purpose-built, the SIS facilities generally meet the learning and develop-
mental needs of students well.  The greatest deficiency is the lack of convenient activity spaces.  
The school invests considerable funds and employs a number of creative “work-arounds” to en-
sure students get diverse physical education and performance experiences.

 

Instructional Materials and Equipment

With the addition of the IB program four years ago, a commitment to the reading and writing 
workshop model, and the growth in Middle and High School enrollment, a need for more text-
books, library books, books for classroom use, and other print and online books and materials 
has been identified, K-12, for ordering.  The technology initiative has created a need for more 
online subscriptions, apps, and resources for teachers and students, as well as additional tech-
nology support, equipment, and hardware. 

The sourcing of instructional materials, both locally and internationally, is done with reasonable 
efficiency.  As an ISS-owned-school, SIS has direct access to the sourcing staff of that com-
pany.  The school provides for expeditious reimbursement for teacher-purchased materials and 
generous Classroom Activities Funds (CAF’s). Additional clarity of duties for the management of 
these processes would benefit the school.  Efforts at improving the material purchasing process 
from ordering through distribution and inventory is a continued area for growth.

Well-Qualified Staff 

SIS invests funds for school-wide and individual professional development and provides a rich 
environment for teacher growth.  Numerous recognized experts are regularly brought to the cam-
pus to train and support teachers.  Each teaching staff member receives up to $1,650 annually 
for professional development events locally, in the region, or internationally. As of 2013-14, this 
amount is also provided to Chinese language teachers who are on local, non-Western creden-
tialed contracts.

SIS only employs internationally credentialed faculty with proven experience. 65% of the faculty 
at SIS have advanced academic degrees.  From K-12 the number is about 75%. The exception 
to this policy is certain language and pre-school teachers who have host country credentials. 
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The school recently created a “credential bridge” by which these staff can obtain a local contract 
equivalency status by completing training and  testing through Western educational institutions.

Conclusions

SIS has well-established, well-monitored financial processes.  There are increasingly transpar-
ent decision-making processes in place for resource allocation.  Creative approaches to maxi-
mizing the use of facilities are utilized to support the needs of students in academic classes and 
in co-curricular and extra-curricular activities.  Well-qualified, experienced faculty and staff are 
employed by the school.

There is a need for improved communication between the business office and the staff.  Im-
proved and additional activity and performance venues will enhance and support student devel-
opment and learning.

D2 Resource Planning

Resource Planning Criterion

The governing authority and the school leadership execute responsible resource planning for 
the future.

Findings

Long-Range Resource Plan and Use of Research and Information

While the school has successfully adapted in an ad hoc manner to a variety of local circum-
stances in meeting needs for learning and resources, it has not developed a long range plan for 
these purposes.  However, with the development of a strategic plan and new WASC action 
plans in 2013-14, the school will integrate resource planning into the long-range planning of 
those two documents.  These planning groups address both overall and specific planning needs 
for the school and review relevant community and educational information and trends to inform 
the processes.
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Involvement of Stakeholders

Resource planning has previously involved a variety of ad hoc groups and processes to receive 
input. Processes now being put in place will more systematically involve extensive community 
and staff involvement in planning and decision-making through the administrative team, the Stra-
tegic Planning Core Team, Measurement and Action Teams, the ongoing SIT and MESH teams, 
and the school’s Advisory Council of parents.

 

Informing 

As an International Schools Services-owned school, SIS does not have a parent board, but an-
swers to ISS for budgetary planning and financial management. The school director meets with 
an Advisory Council and parent association leadership to regularly review school plans and 
budgets and seek community input.  In addition, school stakeholders have access to meet with 
administrators at their own initiative as desired.  Also, a variety of communication tools exist to 
keep stakeholders informed of general school decisions and plans (i.e., Wednesday Weekly, Di-
rector’s Dialogue, SIS Learning blogs, etc.).  The implementation of a new website in October of 
2013 will integrate and facilitate school communications on all issues.  The school’s director, 
business manager, and government liaison meet regularly with local educational and legal 
authorities to coordinate needs and address any concerns.

Marketing Strategies

The school has executed a marketing plan in the past and is developing a basic plan in 2013-
14.  The new plan will attempt to integrate and bring consistency to the school’s approach to lo-
cal marketing, admissions, and teacher recruiting.  The plan seeks to increase connections to 
the larger local and educational communities to reflect the school’s new mission, strategic plan, 
and academic initiatives. 

Conclusions

The school is re-focusing on its new mission and strategic plan and is using them to guide its 
resource, marketing, and other long-range planning. The school has taken steps to increase the 
involvement of all stakeholders in resource planning.

The school has no long range resource plan. Professional marketing consultation would in-
crease the effectiveness of marketing efforts. The school’s mission and strategic planning need 
to drive planning and marketing
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Section D Strengths and Areas for Growth

Strengths

• Sound financial planning and accounting procedures are in place.

• SIS attracts and nurtures a highly qualified staff.

• There are increasingly transparent decision-making processes about resources in place.

• The school continually improves the quality of the facilities for classes and performance 
events.

Areas for Growth

• A long-range growth and resource management plan needs to be developed.

• Clear, consistent internal communication systems will better support teaching and learning.

• Develop a marketing plan that effectively establishes the school’s brand and clearly communi-
cates the schools mission, beliefs, ESLRs, and strategic objectives.
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E. China Context

E1

Criterion

Local cultures are incorporated into the curriculum in appropriate ways. 

Findings

Chinese language classes are offered to all students K-12.  Students in grades K-5 have Chi-
nese language classes as a specialist class, seven days out of eight.  Students in Kindergarten 
meet in their homeroom groups; students in grades 1 - 5 are placed in groups based on their 
background in Chinese.  Students who have Chinese or other Asian languages as a first lan-
guage are placed in Chinese Heritage A or B classes.  Heritage students focus on reading and 
writing, speaking and listening. Students who are learning Chinese for the first time are in the 
Chinese as an Additional Language classes and focus mainly on communicating by speaking 
and listening in Chinese. The culture and traditions of China are part of the curriculum.  K-5 stu-
dents who are heritage German speakers and students in the French Bilingual program have 
one class of Chinese language and culture per week.  Students in grade 6 have Chinese as 
their language class every other day and are grouped into classes based on their level of Chi-
nese, heritage or non-heritage.  Students in grades 7 - 12 choose between Chinese and French 
for their language option and progress through the IB curriculum which offers Chinese A and B.

Chinese language and culture is a thread that runs through a wide variety of curricular lessons 
and extra-curricular activities at SIS.  China Day is a major community event in January each 
year when cultural performances and exhibits feature the art, music, dance, foods, and other tra-
ditions of China.  Proceeds from China Day are donated to a variety of local charities and pro-
jects.  Field trips to local museums, parks, and businesses are part of the curriculum in all divi-
sions.  Some examples of units or activities are:   Chinese traditional exercise, music, and 
dance, festivals and celebrations, maps and famous sites of China, environmental study of the 
local area and biodiversity, ancient civilizations of China, the Silk Road, history of Shenzhen, his-
tory and government of China, traditional dances and games.

Course content, resources and teaching conform to Chinese laws and regulations.  SIS is very 
sensitive to these issues, and regularly reviews the curriculum content and consults with the 
school attorney if there are any questions.  
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Policies on academic programs comply with the principle of respecting the culture and sensitivi-
ties of the local Chinese and the Chinese nation. SIS is aware of issues that might be sensitive 
in China and our local community.  We factor in time to address these concerns with faculty at 
the beginning of the school year and as guidance is needed.

SIS regularly reviews and evaluates the effectiveness of the Chinese language and culture pro-
gram and modifies the teaching and learning in those classes.  In the last three years the K-5 
Chinese program has revised its program to reflect learning targets for Chinese A, Chinese B, 
and Chinese as an Additional Language.  With the guidance of an international consultant for 
World Languages, the teachers developed a placement assessment that is given at the begin-
ning of the school year, and they wrote units of study that are aligned to the standards, bench-
marks, and learning targets for each grade level’s classes.  The emphasis on communication 
through speaking and listening has increased, and student engagement during classes is 
grounded in using the target language—Chinese—95% of the time.

E2

Criterion

The governing body and the school management comply with all applicable statutes, govern-
ment laws, and regulations.

Findings

The school’s operating license is current and valid. The school is a non-profit organization and 
is legally licensed in China through a contract between Shekou International School and Aca-
demic Information Consulting (Shenzhen) Co. Ltd., (AICS) which has its principle office at Block 
2, Apartment 101, Jing Shan Villas, Shekou Industrial Zone, Shenzhen, People's Republic of 
China.  AICS is organized and operated by International School Services, located in Princeton, 
New Jersey, USA. 

SIS is legally authorized to operate an EC-12 educational program, with annual certification 
authorized through the current school year. The Early Childhood program can legally enroll Chi-
nese nationals, while students in the K-12 program and at least one parent must have a foreign 
ID. 

The admissions office ensures that all applicants have the appropriate and required ID docu-
mentation according to Chinese regulations.  Applicants are required to submit current copies of 
all relevant documentation.
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SIS is not affiliated with any religious organizations and does not support any religious activities. 
SIS maintains a neutral position in political and religious issues in that all students from different 
nationality and religious backgrounds are treated equally with respect. The foreign teacher con-
tract specifies that “The employee will abstain from any political activity or other acts in conflict 
with the material or moral interests of the People's Republic of China; in the event that any per-
son calls to the attention of ISS any possible violation of the provisions of this paragraph, ISS 
will cooperate in any investigation of the allegations and will assist in developing and presenting 
the facts to official agents of the host country government or its subdivisions; ultimate decisions 
relating to the provisions of this paragraph would be determined by the host country govern-
ment.”  Staff who are foreign nationals who wish to attend religious activities do so in accor-
dance with local regulations regarding such activities.

The school conducts its affairs in accordance with local immigration law and labor law, and main-
tains a high standard of cooperation and compliance with local laws and legal authorities.  The 
staff handbook provides guidance to staff on relevant issues and the school retains the services 
of a competent Chinese attorney to provide essential advice and support on compliance issues. 
Periodically, the school administration advises staff through bulletins and staff meetings on legal 
issues related to the school and to foreigners living in China.

E3

Criterion

The management of the school’s finances and property shall be, at all times, in accordance with 
the standards which operate in China and shall be consistent with best practice in international 
schools. 

Findings

The school follows accepted international and Chinese practices for finance and accounting.  
School finances are audited annually by Shenzhen Red Sun Certified Public Accountants, and 
results are reported to the school administration and board of directors in Princeton, NJ.  The 
school’s business manager is trained and competent in both Chinese and international business 
practices and in both the Chinese and English languages.

All imported materials are handled through International School Services in accordance with Chi-
nese law.  The school manages foreign currency in accordance with Chinese law and the poli-
cies of International School Services.
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SIS complies with all local requirements regarding taxation, income tax for employees, social 
insurance, and other relevant areas.  Staff are trained and competent in the application of Chi-
nese law to both local and expatriate employees. 

School facilities are leased long-term from local entities according to standard business practice 
and Chinese law. School facilities are used for the accomplishment of the school’s mission and 
the teaching of its curriculum.  The public is allowed to use school facilities during off-hours by 
application, which requires them to provide appropriate documentation of the activities and de-
clare their compliance with Chinese law.

E4

Criterion

The governing body and the school management are familiar with Chinese laws and regulations 
related to the rights and obligations of the employees and comply with those laws and regula-
tions.

Findings

SIS complies with the requirements of local government bureaus in meeting the obligations of 
Chinese law for expatriate and local employees.  The school provides insurance for all employ-
ees, and makes timely payments for all social insurance benefits as required by law.  SIS has 
an independent account in a local social insurance agency that pays the full amount of social 
benefits according to the highest national standards. Regarding social insurance and benefits 
required to be paid for foreign employees, SIS is ready to proceed when the local government 
provides the necessary process and payment procedures. 

The school has reviewed all of its policies for compliance with Chinese law with a competent lo-
cal attorney.

SIS provides work and residency permits to foreign employees as required by Chinese labor 
law.  Employees are given guidance and instruction regarding their obligations to obey Chinese 
law through orientations, the staff handbook, and staff meetings.
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E5

Criterion

The school shall actively promote intercultural and international awareness. 

Findings

SIS has been involved in several cultural exchanges between SIS and other local schools.  
Some examples are Week Without Walls project of teaching English in a remote Chinese 
school, a literacy project at a Chinese school for disadvantaged girls, and a residential school 
for disabled children.  The administration recently met with the Nanshan Education Bureau to 
develop exchanges and increase our work with local schools.  

The school has been involved in a variety of service projects with local educational resources 
which have created learning opportunities for SIS students and staff.  Students and staff have 
been involved in the award-winning bio-gas project, dog rescue, the Seng Girls’ literacy project, 
various field trips, service projects and travel to sites in the surrounding community, which ex-
tends to service projects during Week Without Walls.

SIS strives to maintain a harmonious relationship with the local community.  The administration 
meets regularly with leaders in the China Merchants Bank and in the Nanshan Education Bu-
reau to communicate school progress, to solve problems, and to prevent problems.  The Assis-
tant to the Director meets regularly and maintains a close relationship with Jingshan and 
Coastal Rose so that we can share resources with community members at the Jingshan cam-
pus and to make play areas and resources available to the community.  

We recognize there is a need to do more in this area, and we have been reaching out to agen-
cies to assist us with building more positive relations with existing Chinese local schools.
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Conclusions

Strengths

• Service learning is a key component in the Middle and High School programs.

• Across EC-12 there is a wide variety of cross-curricular examples that show how SIS builds 
awareness and understanding of the local community and the culture, history, language, and 
traditions of China. 

• Students learn about China within the classroom setting, through field trips and service pro-
jects in the Shekou-Shenzhen area, and across the country through Week Without Walls 
authentic experiences.

• SIS involves local and foreign parents and businesses in the Shenzhen area as resources to 
promote intercultural and international awareness.

• Middle and High School students are given opportunities to generate ideas about appropriate 
local service projects.

Areas for Growth

• The school needs to find ways to embed more curriculum connections about Chinese culture.

• SIS needs to establish more avenues for reaching out to resources in the local community for 
field trips, service learning, guest speakers and experts, and global and environmental aware-
ness.

• SIS needs to build partnerships that will facilitate taking more advantage of local resources to 
learn about Chinese cultural experiences for physical education.

• The school needs to continue its efforts to make more connections with local Chinese schools 
and children.
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Strategic planning

During the school year 2013-14, SIS has been involved concurrently in strategic and accredita-
tion plan development.  The school’s objective has been to integrate both processes into a com-
prehensive plan for school improvement. The school is integrating the strategic objectives de-
fined during strategic planning into the development of its action plan for WASC accreditation.  
When the process is completed the final plan will represent the comprehensive school improve-
ment objectives derived from the WASC self study, infused with the strategic objectives and end 
results derived from the school’s strategic planning process.  In following this process, the 
school has remained in close communication with WASC leadership and worked with an experi-
enced and widely respected consultant, Theresa Arpin, who has successfully led such inte-
grated processes at other schools in Asia.

The following section provides the overarching statements of the school’s purpose, including its 
mission, beliefs, ESLR’s, and strategic objectives developed in this concurrent process.  Follow-
ing is a table integrating the school’s self-study major questions with the desired end results es-
tablished in the strategic planning processes.  The table organizes these according to the major 
areas of the Focus on Learning process. These documents provide the framework for building 
integrated action plans that address the WASC and strategic objectives.
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Strategic Planning Overview

Mission

Shekou International School provides a rigorous education in a caring community and inspires 
our students to become principled, innovative contributors in a transforming world.

Beliefs

We believe that...

1. A foundation in knowledge and skills is essential for continual learning, personal develop-
ment and sound decision-making.

2. Integrity, humility, and respect are fundamental to successful relationships.

3. Learning to set goals and priorities is essential to the development of perseverance, critical 
thinking and confidence in students as well as staff.

4. Successful learning is fostered by an active, supportive partnership and consistent expecta-
tions within the child’s school and home learning environments.

5. Active involvement in service learning and recognition of cultural diversity is critical in devel-
oping responsible, compassionate youth who can adjust to life in an ever changing world.

6. Technology is a conduit through which students learn, create, collaborate and share.

ESLRs

SIS Learners are nurtured to become:

Communicators who...

• Listen, read, write, and speak effectively

• Express needs, knowledge, desires, and opinions appropriately

• Initiate reflective and meaningful conversations
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Independent Learners who...

• Exhibit confidence, initiative, and personal management

• Apply appropriate strategies for producing and retaining information

• Develop habits that maintain responsibility along with mental and physical health

Collaborators who...

• Foster positive relationships in diverse settings

• Establish and accomplish goals within groups

• Ask questions for clarification and understanding

Complex Thinkers who...

• Evaluate the significance of diverse concepts

• Analyze, synthesize, and evaluate information

• Engage in a reflective process for continual improvement

Global Citizens who...

• Contribute to their immediate and extended communities

• Promote an ethos of care and empathy

• Model compassion for fellow human beings

Strategic Objectives

We will know we are progressing toward our mission when: 

• Students explore and pursue their aspirations through challenging, authentic, and personal-
ized learning experiences.

• Students seize opportunities, understand needs, and create innovative solutions to make the 
world a better place.
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Strategies

In order to achieve our mission and strategic objectives we will:

•  Articulate our vision

•  Transform our teaching and learning

•  Engage our community

•  Enhance our learning environment

Integrated Objectives

Parameters to be integrated in all objectives as appropriate:

• Students explore and pursue their aspirations through challenging, authentic, and personal-
ized learning experiences.

• Students seize opportunities, understand needs, and create innovative solutions to make the 
world a better place.

Combined WASC and Strategic objectives and results
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Objective Category FOL

How do we provide for collaboration and common planning 
among teachers for curriculum planning and student support?

Organization A

Professional development targets skills and dispositions of 
innovation.

Training A

Teachers understand and embrace their role as facilitator to 
support students.

Training A

How do we support student learning by providing fully 
documented standards and  benchmarks in a comprehensive, 
clearly articulated EC-12 curriculum?

Curriculum B1

The SIS community has a developing understanding of innovation 
and rigor.

Curriculum B1

How do we support language development of our students in 
English and foreign languages?

Curriculum B1,2,3



External objectives and result
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Organizational structures and practices are aligned to effectively support 
the strategic objectives.

Bizops

All staff, students and parents understand the strategic objectives and 
processes for assessing student growth toward these objectives.

Communications

The strategic objectives are communicated in a professional, consistent 
manner to the entire community.

Marketing

Interactive and purposeful communication facilitates strong relationships 
amongst all stakeholders.

Marketing

The skills and dispositions of innovation are being embedded into 
the SIS curriculum and assessment.

Curriculum B1,2,3

SIS has established systems to support and challenge our 
diverse learners in order to achieve the strategic objectives.

Curriculum B2

To support student learning throughout the curriculum, SIS has a 
system in place to identify, engage/coordinate with organizations 
and businesses.

Curriculum B2

All students are engaged in a variety of authentic and purposeful 
learning experiences with the global community.

Curriculum B2

How do we gather and utilize student learning data to guide 
instruction and program decisions?

Curriculum B3

Rubrics relevant to all student levels are developed. Curriculum B3

Processes for gathering and storing evidence, assessing growth, 
and using the rubrics are developed in all divisions.

Curriculum B3

Students seize opportunities to challenge themselves in and 
outside of school.

Curriculum B3

How do we support students with special needs? Support C



Action plan

The school action plan was developed by the Leadership team in response to the areas for 
strength and growth outlined in this report, as well as the schools strategic plan and objectives.  
It was determined that the action plan should be developed around 4 focus areas; teaching and 
learning, assessment of student learning and growth, student support, and professional learn-
ing. A clearly defined goal was developed for each of these focus areas with action steps and 
expected outcomes.

Improved Teaching and Learning

Goal

SIS will establish the curricular framework for rigorous and inspiring student learning, including:

• establishing essential criteria for unit documentation and complete the documentation of the 
SIS curriculum to that level

• providing for rigorous learning of content

• providing challenging, authentic, and personalized learning experiences across the curriculum

• inculcating the skills and dispositions of innovation in students

• providing for student engagement with the larger community beyond the school

Rationale

Implementation of the school’s mission and strategic objectives relies on having a strong, 
clearly articulated curriculum. All stakeholders must have a shared understanding of curricular 
goals and a common plan for its implementation.

End result

SIS will create and sustain a well-documented, transparent curricular system that defines the 
expectations for each grade in all subject areas and includes expectations about challenging, 
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authentic, and personalized learning experiences (CAP), engagement with the larger commu-
nity, and learning innovation.
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Action steps Expected outcomes Persons responsible

Continue to develop the curriculum section of 
the staff portal with quality teaching resources 
on all key areas eg. UbD, assessment, 
standards and benchmarks for all subject 
areas, reading and writing workshop model, 
eLearning expectations,  differentiation, EAL 
sheltered immersion, etc.

Staff portal as main source of 
information and resources for 
teacher knowledge and skills. 

Director of Curriculum 
& Learning

Revise and update curriculum documents
conduct audit of Atlas units
develop rubric for unit evaluation and 
maintenance
update template and rubric to include 
strategic objectives for CAP, innovation and 
student engagement.

Updated curriculum rubric, unit 
template and documents containing 
CAP, Innovation and student 
engagement.

Director of Curriculum 
& Learning

Define mission and strategic objective 
concepts of rigor, CAP, Innovation and 
student engagement.

Definition of rigor, CAP, Innovation 
and student engagement is clear to 
all stakeholders.

Leadership Team

Develop level appropriate rubrics to assess 
strategic objective concepts of rigor, CAP, 
Innovation and student engagement.

Development of leveled rubrics to 
assess rigor, CAP, Innovation and 
student engagement.

Leadership Team
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Establish an updated curriculum monitoring 
process for annual review of curriculum areas.

Definition of phases of curriculum 
development, updated annually 
with Curriculum Review Cycle as 
basis.

Director of Curriculum 
& Learning

Provide training for new and returning staff in 
differentiated professional learning 
opportunities on all aspects of curriculum:  
Atlas units, UbD, formative and summative 
assessment, standards-based assessment 
and reporting.

Differentiated PL opportunities 
scheduled across the year to 
meet all needs.

Director of Curriculum 
& Learning, Principals

Provide ongoing training/orientation to parents 
about the rigorous program expectations in all 
subject areas EC-12.
Coordinate learning experiences in the larger 
community.

SP marketing materials Director

Continue focus on literacy program 
implementation ECLC-12.

Cohesive and consistent Literacy 
program ECLC-12.                                      

Director of Curriculum 
& Learning

Continue focus on Chinese program 
development and articulation.

End of Year expectations for each 
course K-12; plan for continuing 
staff development, materials 
development/acquisition.

Director of Curriculum 
& Learning, Principals



Improved Assessment of Student Learning and Growth

Goal

SIS will monitor student accomplishment of curricular goals and establish a data gathering and 
analysis process that includes:

• key documentation of student mastery of the curriculum, including CAP

• monitoring and tracking of student engagement with local and global communities

Rationale

The improvement of student learning and the achieving of the school’s mission are best accom-
plished when relevant data is systematically gathered, analyzed, and used in decisions about 
student learning.

End results

SIS will establish expectations, procedures, and protocols for:

• The identification or creation of key data sources aligned with the school’s mission

• The establishment of clearly defined systems to gather and report data

• The support and training of teachers in data gathering analysis, and use

• The use of data to inform student learning and school improvement 
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Action steps Expected outcomes Persons responsible

Define purposes for data gathering-what 
data, when, how recorded, how used.

Published statement of:
Data purposes
•Key data sources
•Use of data

Leadership Team
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Identify key data sources to be used school-
wide and in classrooms to meet purposes.

A collection of key data sources 
selected from a review of both 
standardized and other sources 
best aligned with mission of the 
school.

Leadership Team, 
Director of Curriculum 
& Learning 

Define expectations for data gathering, 
including the   measuring of the strategic 
objectives of innovation, personalization, and 
student engagement (strategic objectives).

A published statement of school-
wide and classroom expectations 
for data gathering:  what data, 
when and how gathered, how 
used. Data on accomplishment of 
strategic objectives should be 
included.

Leadership Team, 
Director of Curriculum 
& Learning

Establish school-wide and classroom level 
expectations, processes and protocols for 
systematic data review.

A systematic process of data 
review and use, including specific 
protocols, persons involved, 
calendar of implementation. A 
process to monitor accountability 
for reporting and results.

Director of Curriculum 
& Learning

Provide systematic professional learning for 
staff in: formative and summative 
assessment, data sources and analysis, 
collaborative decision making processes.

A comprehensive PL plan 
providing time, training, and 
implementation work time for 
understanding and implementing 
data analysis. Time should be 
embedded and protected in 
regular meetings and PL times.

Leadership Team, 
Director of Curriculum 
& Learning

Provide induction training for new staff in 
processes and protocols relevant to data 
gathering and analysis.

A PL plan providing time, training, 
and implementation. Work time for 
basic induction level 
understanding and implementing 
data analysis.

Leadership Team, 
Director of Curriculum 
& Learning

Create/implement platforms to support data 
gathering and analysis.

Systematic, technologically based 
tools to gather, analyze, and 
report data.

Leadership Team



Improved Support for Student Learning

Goal

SIS will improve inclusive support programs for students’ learning needs, including:

• Support for students with learning challenges

• Adequate support for EAL students

• Differentiation of learning for all students

Rationale

In order to achieve the school’s mission and strategic objectives SIS must offer an inclusive cur-
riculum that provides adequate support for the wide range of learner needs in our community.

End results

• SIS teachers will differentiate instruction effectively and co-teach regularly to provide for the 
needs of all learners.

• SIS will establish a Student Support Program with clear protocols for diagnosis and support of 
students with learning needs.
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Develop and implement a plan to share 
strategic objectives and supporting data with 
the SIS community.

A clearly defined process to report 
school data to the larger 
community, including what data to 
share, when and how it will be 
shared.

Leadership Team
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Action steps Expected outcomes Persons responsible

Conduct a learning needs audit to gather data 
on students requiring learning and EAL 
support.

Accurate data on
number of students requiring 
support across all sections
scope of student needs and the 
support required

Counselors,
Director of Curriculum 
& Learning

Identify staffing needs for learning and EAL 
support. 
This may include the introduction of a new 
learning support position. Clearly articulate the 
scope of the new Learning Support position.

Employment of adequate support 
staff to accommodate all learner 
needs.

Director, Leadership 
Team

Establish an inaugural SIS Student Support 
Program with clearly defined parameters.

Establishment and implementation 
of Student Support Program.

Principals, Director of 
Curriculum & 
Learning,
Counselors,
LS teacher

Establish processes for: referral, student 
identification, diagnosis, service delivery 
model, Individual Learner Plans (ILPs), 
support teams, case management, monitoring 
and exit.

Clearly defined processes in place 
for the Student Support Program.

Counselors,
LS teacher

Provide initial and ongoing PL for teachers on
differentiating learning experiences to cater for 
all student needs
co-teaching and the sheltered immersion 
model

Teachers understand and practice 
differentiation and co-teaching 
practices to support all learners.

Director of Curriculum 
& Learning, 
EAL coordinator,
LS teacher

Provide support to ensure differentiation is 
embedded in teaching practice for all 
curriculum and strategic objectives.

Differentiation is embedded in 
teaching practice across all 
sections.

Director of Curriculum 
& Learning



Improved Staff Professional Learning

Goal

SIS will provide for systematic, balanced professional learning and collaboration in support of 
school improvement and strategic initiatives.

Rationale

For school improvement programs to be successful they need to be supported by quality, tar-
geted and differentiated professional learning (PL) opportunities.

End result

SIS will offer a comprehensive, balanced PL plan that aligns and supports school improvement 
goals.
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Align admissions policy and processes with the 
Student Support Program. 
Communicate expectations and offerings to the 
community.

Admissions policy and processes 
articulate and support the scope 
of learning support offered at SIS.
The community understands the 
scope of learning support offered 
at SIS.

Director,
Admissions coordinator

Maintain and develop transition support for 
students and parents.

Diverse support systems to help 
students and parents.

Counselors,
Principals
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Action steps Expected outcomes Persons responsible

Review current PL expectations (including 
meetings) and develop  comprehensive 
processes aligned with the school improvement 
plan.

Comprehensive PL expectations 
and processes for all staff.

Leadership Team, 
Director of Curriculum 
& Learning

Develop 
•Staff portal as key resource for PL information
• A definition of the role of TLC in guiding and 
implementing PL

Staff portal with a variety of PL 
information and resources.
Role of TLC members is clearly 
defined.

Leadership Team, 
Director of Curriculum 
& Learning

Review and map PL needs to support the 
curriculum, data and student support goals. 

Develop a plan for structured PL opportunities. 
Ensure the plan supports highest priorities and 
is balanced and sustainable.

Annual plan of PL opportunities to 
support teacher growth in 
curriculum, data and student 
support.

Leadership Team,
Director of Curriculum 
& Learning
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Chapter 4 Progress Report
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2.2 ES website 
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2.6 Curriculum Portal
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4.1 AERO Math Standards

4.2 Next Generation Science Standards (NextGen)
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4.4 Teachers College Reading and Writing Project
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4.8 EAL blog

4.9 WIDA framework



Chapter 5 Self-Study Findings
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4.17 K-12 reports

4.18 K-5 scope and sequence documents

4.19 ECLC reports

4.20 Nursery blogs

4.21 ECLC1 blogs

4.22 ECLC2 blogs
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A3.4 Student-Parent Handbook 

A3.5 Teacher Handbook 

A3.6 Previous WASC action plan

A3.7 Master schedule for meetings

A3.8 iTunes U course for new teachers

A3.9 Directors Dialogues

A3.10 Website information for parents

A3.11 SIS news

A3.12 SRI protocols

A3.13 Learning Innovation on SIS website

A3.14 Learning Innovation (eLearning) blog

A3.15 Director of ECLC blog

A3.16 ES Principals blog

A3.17 MS/HS Principal blog

A3.18 Twitter accounts

A3.19 Twitter and #sisrocks

A3.20 Double Happiness (Social committee) blog

A3.21 Report samples

A3.22 TLC information

A3.23 Leadership team meeting agenda

A3.24 Leadership team minutes

A4.1 SIT report

A4.2 Student-Parent Handbook 

A4.3 Teacher Handbook

A4.4 Goal setting forms

A4.5 Professional standards

A4.6 Professional Growth Handbook
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A4.7 Orientation documents

A4.8 Online PD

A4.9 EAL co-teaching overview

A4.10 Staff portal

A4.11 School personnel records

A5.1 SIT report 

A5.2 Parent survey results

A5.3 Facilities plan

A5.4 Master schedules

A5.5 SIS website 

A5.6 Teacher blogs

A5.7 School Crisis Manual

A5.8 New teacher social buddies

A5.9 School event list

A5.10 Examples of mutual respect and communication

A5.11 Examples of safe, clean and orderly environment

A5.12 Examples of student self-esteem 

A5.13 Examples of teacher support and encouragement 

A5.14 Examples of caring, concern and high expectations

A5.15 Student assets full report

A5.16 Safe and responsible digital learners

A6.1 SIT report 

A6.2 Report samples

A6.3 Student portfolio samples

A6.4 Student portfolio online article 

A6.5 Gr 1 student blog samples

A6.6 Gr 5 student blog samples
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A6.7 MS/HS student blog samples

A6.8 Share@SIS

A6.9 Standard based assessment samples

A6.10 Atlas - Assessment examples

A6.11 Teacher blogs

A6.12 Reading and writing continuums

A7.1 SIT report 

A7.2 Online PD form

A7.3 PD and meetings calendar 

A7.4 Professional standards

A7.5 Teacher goal setting 

A7.6 Sudent blog samples

A7.7 Share@SIS

A7.8 Teacher blogs

A7.9 Example of SIS hosted PD event

A7.10 Sample of MESH minutes

A7.11 Sample of SIT minutes

A7.12 Documents from previous WASC visit

B1.1 MESH reports 

B1.2 Atlas

B1.3 Professional Development record 

B1.4 Subject area descriptions

B1.5 ECLC examples 

B1.6 Library examples

B1.7 Chinese examples

B1.8 MS and HS Program of Studies

B1.9 Revised ESLRs
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B1.10 Learning Innovation @SIS

B1.11 Staff portal

B1.12 Students blog samples

B1.13 EAL blog

B1.14 Report samples

B1.15 Curriculum Review 2009-2014

B1.16 Create@SIS (EARCOS weekend workshop)

B1.17 EAL ACAMIS conference

B2.1 MESH reports

B2.2 Professional development record

B2.3 Learning Innovation @SIS

B2.4 Professional standards

B2.5 Teacher goal setting

B2.6 PD and meetings calendar 

B2.7 Atlas

B2.8 ECLC examples

B2.9 Library examples

B2.10 Chinese example

B2.11 Teacher blogs

B2.12 ESLR documents

B3.1 MESH reports

B3.2 Curriculum and Assessment Handbook

B3.3 Atlas - Assessment examples

B3.4 ePortfolio example

B3.5 Report samples

B3.6 ECLC examples

B3.7 Library examples
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B3.8 Chinese examples

C1.1 SIT report 

C1.2 Summary of life skills and guidance programs

C1.3 Advisory Handbook

C1.4 HS Program of Studies

C1.5 MS Program of Studies 

C1.6 Procedures for students with concern 

C1.7 CAS Handbook

C1.8 Example of service learning 

C1.9 Summary of student support programs

C1.10 ASA offerings for 2013/2014

C1.11 Parent surveys

C1.12 Search Assets Report

C1.13 Atlas

C2.1 SIT report 

C2.2 PSA blog

C2.3 SIT summary of parent involvement

C2.4 Parent portal

C2.5 Parent surveys

C2.6 Learning Comes Alive

D1.1 SIT report

D1.2 Resource budget

D2.1 Facilities plan

D2.2 MARCOM section on staff portal

E1.1 Atlas units with Chinese focus

E1.2 China context focus group documents

E1.3 China context examples



Appendix 2 SIS Organizational chart
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Appendix 3 Facilities Plan 2012-15

Objective:  Improve facilities for development of French Bilingual Program

Action! Completion Date Responsible Person

Assess needs and options to move French Program to 
main campus

Spring 2014" " Director

Create location/re-location plans for various programs to 
make space for French Program

Spring 2014 Leadership and Facilities Team

Obtain lease for squash court Summer 2014 Facilities Officer

Remove French Center from lease Summer 2014 Facilities Officer

Rennovate squash court to become a classroom Summer 2014 Facilities Officer

Identify new storage options Spring/Summer 2014 Facilities Officer/ Maintenance 
Staff

Objective:  Improve school security and safety features on all campuses
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Action! Completion Date Responsible Person

Communications:  connect all admin and secretaries via radio Spring 2013 Facilities Officer

Communications:  connect all campus locations via intercom Summer 2014 Facilities Officer

Communications: Identify and employ digital options for 
emergency use

On-going IT Director

Security: upgrade campus access security—Parkside 
Entrance

Summer 2013 Facilities Officer

Security: Upgrade Bayside external surveillance with 
cameras

Winter 2014 Facilities Officer

Security: upgrade campus access security—Bayside 
entrance

Winter 2014 Facilities Officer

Security: upgrade campus access security—Mountainside 
Entrances

Winter 2014 Facilities Officer

Planning and Training: complete Crisis Response Manual, 
mount checklists, purchase “go bags” for each room, office

On-going Leadership Team

Safety:  Repair roof of Parkside building Summer 2013 Facilities Officer

Safety:  Install AED devices on each campus Summer 2013 Facilities Officer

Safety:  Install new playground surface and equipment at 
Mountainside playground"

Summer 2014 Facilities Officer

Safety:  Update elevator and escalator maintenance, create 
protocols for supervision and maintenance

Winter 2013 Facilities Officer



Objective:  Renovate campuses to upgrade learning environment

Objective:  Create optimal learning environments for eLearning

espace, genius bars, offices, media center lab, furniture, classroom innovations

Objectives to be addressed in the future:

• Continue to explore opportunities for a new site for the secondary school
• Complete renovations of Bayside classrooms
• Establish a maintenance plan for all campuses
• Expand use of Building 7 for classrooms
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Action! Completion Date Responsible Person

Renovation of all ECLC classrooms and buildings Summer 2012 Facilities Officer

Upgrade of available PE and athletics venues and increase 
available options"

Ongoing Facilities Officer

Repair of Parkside roof Summer 2013 Facilities Officer

Renovation of Bayside classrooms and common spaces Summer 2014, 2015 Facilities Officer

Renovate playground area, install new equipment Summer 2014 Facilities Officer

Action! Completion Date Responsible Person

Build and equip genius bars on each campus, office space 
for IT staff, install upgraded IT infrastructure

Summer 2012, 2013 Facilities Officer

Expand administrative office space, renovate new villa offices Summer 2012 Facilities Officer

Create eLearning collaborative classroom Summer 2012 Facilities Officer

Develop innovative classroom options for space and 
furniture use, equip model classrooms

Summer 2014 Facilities Officer, IT Director



Appendix 4 Subject Area Descriptions (B1)

English/Language Arts 

The teaching of English language arts has undergone a transition based on research on how 
children acquire and use language. Therefore, integrated language skills are taught in context. 
Authentic communication takes place in a nurturing and supportive environment, one where feel-
ings and opinions of each student are valued. SIS students listen to literature, read, respond 
and write at every grade level. The 6-Traits writing process is used at all appropriate grade-
levels. Developmental literacy continuums were used to record student progress and report to 
parents, K-5 until the 2013-14 school year. Agreements have been developed for the use of a 
“writer’s workshop” approach K – 8. Leveled book rooms have been developed and are in place 
at both campuses. At the elementary level there is a dedicated literacy block for one and a half 
to two hours every morning. 

The English Language Arts Common Core standards and benchmarks were adopted in spring 
2011.  The Teachers‘ College Reading and Writing Workshop Model is used as a guide for teach-
ing reading and writing K-8, with an adaptation of the workshop model in grades 9-12.

EAL support is delivered in a sheltered immersion model in grades 1 through 5.  EAL for grades 
6-8 is a combination of “push in” and an English for Academic Purposes (EAP) class.  EAL sup-
port in grades 9 -12 is minimal, delivered through writing and speaking courses in grades 9 and 
10 and through the English B option in the IB program. 

Social Studies 

The social studies curriculum underwent review during the 2008-9 school year. The philosophy 
and standards and benchmarks, and the associated unit structure have been revised to better 
meet the needs of international students in contemporary society. The program recognizes the 
unique circumstances of cultural diversity in the classroom and builds on this to develop stu-
dents who are complex and creative thinkers. A constructivist, inquiry-based focus challenges 
students to be problem solvers, decision makers, and global citizens.

The new curriculum was implemented in 2009-10 and incorporates a thematic approach K – 10. 
Currently, social studies is incorporated into a humanities block along with language arts in 
grades 6-8 (formerly grades 6-10). During the 2013-14 school year, grades 9-10 offer English 
and Social Studies separately. For grades 11 and 12 the International Baccalaureate Group 3 
options of Economics and Psychology are offered.
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Mathematics

Several years ago Everyday Mathematics 3rd Ed. was adopted K-6 as the main resource for the 
math program. Selected math texts and resources are utilized to provide for a foundation for 
Pre-Algebra, Algebra, Geometry, Algebra II and Trigonometry.   With the implementation of IB, 
options for Grade 11 and 12 students include IB Mathematical Studies, Standard Level Mathe-
matics and Higher Level Mathematics.

Mathematics was partially reviewed in the 2011-2012 school year.  Since the IB program is rela-
tively new to SIS and the Director of Curriculum and Learning was new to SIS in 2011-12, a 
lengthier review, articulation, and alignment process for Mathematics is currently continuing.  
There are many challenges for teachers in addressing the needs of a wide range of math skills 
in students who come from various countries and international  schools. During the 2012-13 
school year there was professional development about enrichment resources and methods for 
teachers in K-6.   In efforts to improve readiness for IB expectations, adjustments to the 9-10 
math curriculum were made for the 2013-14 school year.  This year the work of adjusting the 
standards and benchmarks and aligning resources for grades 6-8 is continuing.  

Science

The SIS K-5 science curriculum is grounded with FOSS materials which are correlated to Califor-
nia Standards and benchmarks. FOSS program materials are designed to meet the challenge of 
providing meaningful science education for all students in diverse classrooms and to prepare 
them for life in the 21st century. FOSS incorporates time-honored methodologies such as 
hands-on inquiry and interdisciplinary projects with contemporary methodologies such as multi-
sensory observation and collaborative learning groups. Recent advances in the understanding 
of how youngsters think and learn guided development of the FOSS program.

The 6-8 science programs cover a variety of units in Life, Earth and the Physical sciences. Stu-
dents research extensively and carry out a variety of hands-on labs and investigations that simu-
late and illustrate the processes and concepts being studied. 9th and 10th grade science is an 
integrated program. There are survey courses in those two grades which lay a solid conceptual 
and mathematical foundation of the fundamental laws of physics, in biology, and in chemistry.

With the introduction of IB Diploma courses, Group 4 options for Grade 11 and 12 students in-
clude Biology, Chemistry and Physics.  A review of Science took place during the 2012-13 
school year, and Middle and High School teachers have started to align units to the AERO stan-
dards which are based on the NextGen standards.  More inquiry-based lessons are being util-
ized in grade 6-10 classes.
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Physical Education (PE) and Life Skills

The California standards for PE were adopted at the beginning of the 2012-13 school year. The 
program includes basic locomotor and perceptual motor skills, lead-up games and sports, move-
ment and manipulative activities, aquatics units as well as climbing wall experiences. Life Skills 
is taught as a separate course to grades 6, 8, 9 and 10 and focuses on areas ranging from nutri-
tion to human sexuality, personal vs. peer choices to drug and alcohol issues.

Chinese Language Studies/French as a Foreign Language

Classes in Chinese language are required of all students K-7 and available as an elective after 
that. Chinese classes are leveled by proficiency. The primary goal of the program is to increase 
communicative abilities in specific topics appropriate to the age group, especially in daily situa-
tions thereby improving our students’ understanding of and appreciation for China, the country 
and its people. The French program offers a modern language alternative for 8th grade and be-
yond.  

International Baccalaureate options for Group 2 Second Languages include IB Mandarin A2, IB 
Mandarin B, IB Mandarin Ab Initio, or IB French B.

A French Heritage Language program is also offered to French national students in lieu of for-
eign language study from grades K-9. This program is fully homologated by the French govern-
ment.

A German Heritage Language program was instituted for students who are native or heritage 
speakers in 2011-12 as an option in lieu of Chinese language in grades K-5.  German Heritage 
Language is offered as an after school activity for Middle and High School students two times a 
week.  The German language classes are intended to maintain German language and are 
based on the expectation of returning to school in Germany.

Visual Arts

The art curriculum focuses on specific art concepts in a logical sequence, with emphasis on con-
tinuity, and the building of varied art skills, processes, techniques and art history. The student’s 
development within the physical, intellectual and affective domains is encouraged and en-
hanced through the implementation of a curriculum based upon a fundamental understanding of 
the learning process in art. This program aims to produce aesthetically responsive learners with 
a life-long interest and involvement in the visual arts.

IB Diploma Visual arts (Standard and Higher Level), is a Group 6 option for Grades 11 and 12.
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Music

Activities include vocal development for K-5 students, as well as listening, movement and play-
ing Orff and non-pitched instruments. The basic elements of music (melody, rhythm, harmony, 
tone color and form) are studied along with their combined aesthetic effect. The program adopts 
a multi-cultural approach to music.

Instrumental music and choral music courses are available for all MS and HS students. Stu-
dents also can elect to join an after-school choral or instrumental program.

Student performances throughout the year provide an opportunity for all students to refine musi-
cal skills and to share the aesthetic experience with others. There is a major musical production 
by Middle and High School students taking place in March each year.

IB Diploma Music (Standard and Higher Level), is a Group 6 option for Grades 11 and 12.

Library Media

The SIS library/media centers provide the school community with resources, instruction, and 
events to promote learning. Librarians work with staff to instill a life-long love of reading and 
learning, support classroom curricula and assist with the integration of information literacy stan-
dards and benchmarks. Elementary classes visit the library as part of their regular schedule. A 
flexible schedule is available for teachers who want to schedule library time for middle and high 
school classes. Community members are encouraged to use the library before, during, and after 
regular school hours.

Learning Innovation/eLearning

E-Learning is about improving personalized learning opportunities through the integral use of 
digital content, virtual spaces and specialized teaching practice.  All staff at Shekou International 
School are encouraged and supported in the exploration of emerging technologies and innova-
tive teaching practice, and other technology as valuable tools used extensively by students in all 
areas of the school curriculum. 

The use of technology is tailored to the curriculum rather than curriculum to the technology. 
Classroom teachers and the e-coach at each site work together to plan and embed activities 
and technology instruction. The e-coaches work with a flexible schedule. There is a full-time IT 
manager and technicians staffing the Genius Bar at Parkside and Bayside for routine tech main-
tenance, training, and software updating.  
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At SIS we share an eLearning vision that is enabled by sound pedagogy, our professional com-
munity and a robust learning environment.  Students from grades 4 to 12 are equipped with 
their own personal device (iPad, MacBook or PC).  Students from ECLC to Grade 3 operate on 
a shared model and have personal sets of iPads in each classroom.  Teaching staff also receive 
a MacBook Pro and iPad as personal tools and are supported by both our e-coach (pedagogy) 
and eSupport (technical) teams.  

We have unified, high speed wireless internet access across all campuses and a diversity of 
physical and virtual learning spaces for staff to access. 

Community Service/Service Learning Program

SIS expects that all students from kindergarten to grade 12 will participate in some way in the 
community service program.

SIS has a formalized program in place with a participation requirement for the Middle and High 
Schools established for grade level advancement. As such, it is required that, depending on 
grade level, each student complete a minimum number of community service hours each year.

Students in grade 11 and 12 are involved in the Creativity Action Service (CAS) program, as 
part of the IB Diploma Program. The CAS program emphasizes the importance of life outside 
the world of scholarship, providing a counterbalance to the academic focus of a demanding 
school program.

Guidance and Counseling Program

SIS has a comprehensive, developmental, and proactive guidance program that addresses the 
personal, social, emotional, and academic needs of our students. In addition, a focus on the 
ESLR traits of global citizenship, effective communication, personal management, complex 
thinking and collaboration skills emphasizes a positive and productive environment at SIS. The 
K-5 guidance lessons, MS advisory, HS advisory, and monthly recognition assemblies provide 
students, parents, and teachers with an opportunity to celebrate those students who have 
shown exceptional effort in those skill areas.

The Elementary School counselor works with parents and students in different ways through a 
program of many services. These include scheduled classroom lessons as well as sessions for 
individual students and parents. 

In the Middle School, counselors work as a team member with school staff, parents and the 
community to create a caring, supportive climate and atmosphere whereby young adolescents 
can achieve academic success. 
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In High School counseling support also focuses on testing, college and/or career preparation. 
The counseling program works with students to prepare for tests such as the ISA (International 
School Assessment), International Baccalaureate (IB) Exams, TOEFL, PSAT and the SAT ex-
ams. The PSAT is offered on-site to grade 10 students. Additionally, SIS is authorized by the 
Educational Testing Service and the College Board as an official SAT test center site.
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Appendix 5 Curriculum Review 2009-2014 (B1)

School Year Subject Area(s) Accomplishments? New resource materials 
ordered?

2009-10 *Social Studies
Guidance, Counseling

Themes identified K-10
Advisory Program revised
Life Skills classes revised

2010-11 *Language Arts,
Information Literacy

CCSS LA adopted
Info Lit and NETS standards

No

*Physical Education Standards discussed No

IB DP, Year 1 begins Training new teachers

2011-12 *Mathematics K-6 decided to stay with EDM since aligned to 
NCTM standards
PD on EDM

No

Physical Education Standards discussed, PD on fitness No

Language Arts TCRWP study group, Summer Institute for 12 
teachers/admins

Increased classroom 
libraries, refreshed book 
rooms

EAL Hosted the ACAMIS EAL spring conference on 
best practices

IB DP, first cohort 
graduates

Training new teachers
Mentored by ESF staff
Meet world average on exams

Technology for Learning NETS standards revisited
PD on transforming classrooms with technology

Yes—iPads, MacBooks 
for teachers and students
Major infrastructure 
upgrade

2012-13 *Science AERO (NextGen) standards adopted 6-12
Redefined 9-10 classes
K-5 decided to stay with FOSS

For grades 9-12

Physical Education California Standards  and benchmarks adopted 
K-12

Yes

Mathematics AERO (CCSS) Math Standards adopted 6-12
PD on enrichment K-6
Align 8-12 courses
Curriculum document with benchmarks and 
year-end targets K-10

Yes, IB text, 9 and 10 
texts

World Languages ACTFL standards adopted K-12 for Chinese, 
7-12 for French
PD for French, German, and K-5 Chinese (3 
times)
Chinese yearly targets established K-5
6 Traits writing assessment 6-12

Minimal
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Music National Music Standards adopted
Realigned units

No

Visual Arts National VA Standards adopted 6-12
South Carolina Standards adopted K-5
Realigned units

No

World Languages ACTFL standards adopted K-12 for Chinese, 
7-12 for French
PD for French, German, and K-5 Chinese (3 
times)
Chinese yearly targets established K-5
6 Traits writing assessment 6-12

Minimal

EAL WIDA PD and pilot new assessments
Hosted the ACAMIS EAL spring conference 
on Workshop Model, Infusing Technology, 
and WIDA framework

Yes

Language Arts Curriculum documents with benchmarks and 
year-end targets K-5
PD embedded in teams K-8
Conferring PD K-5
Writing PD 6-12
HKIS Literacy Institute attended by 23 SIS 
teachers
Summer Institiute for 6 teachers, admins

Increased classroom 
libraries, refreshed book 
rooms K-8

IB, second cohort graduates Train more teachers, new and returning on 
EE, TOK, subjects
Exceed world average on exams

eLearning Use SAMR model to transform learning
Hosted EARCOS weekend workshop

Yes

2013-14 Language Arts Use standards and benchmarks for new 
report cards
Use new TCRWP Units of Study for K-6
New English courses in 9-12
Writing, conferring PD 6-12
HKIS LIteracy Institute attended by 21 SIS 
teachers
Writing PD EC-3
On-demand writing samples replace 6 Traits

Increased classroom 
libraries, refreshed book 
rooms K-8

Mathematics More alignment 6-12 Yes for 6-10

EAL WIDA PD continues
New report card based on WIDA framework

World Languages Proficiency targets, Can-do’s, placement 
assessment K-5
Can-do’s K-5
New units written for all classes K-5
PD on assessment and unit design K-5 (3 
times)
Visits to several other international schools
Attend and present at several conferences
Added Spanish option in grade 11

Minimal
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ACAMIS

Association of China and Mongolia International Schools
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AEFE

Agence pour L’enseignement Francais a`Letranger
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AERO

American Education Reaches Out
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AICS

Academic Information Consulting
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CAP

Challenging Authentic Personalised

Related Glossary Terms

Drag related terms here



CAS

Creativity Action Service

Related Glossary Terms

Drag related terms here



CCSS

Common Core State Standards
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CFG

Critical Friends Group
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CLD

Chinese Language Development (heritage)
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CSOL

Chinese for Speakers of Other Language (non-heritage)
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DRA

Developmental Reading Assessment
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EAL

English as an Additional Language
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EAP

English for Academic Purposes
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EARCOS

East Asia Regional Council of Schools
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ECLC

Early Childhood Learning Center
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EDM

Everyday Mathematics Program

Related Glossary Terms

Drag related terms here



ELL

English Language Learner
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ES

Elementary School
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ESLRs

Expected Student Learning Results
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FOL

Focus on Learning
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FOSS

Full Option Science System
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HS

High School
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IB

International Baccalaureate
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ISA

International Schools Assessment
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ISS

International School Services
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MESH

Middle ECLC Specials High
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MS

Middle School
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NCCT

National Council of Curriculum and Textbooks
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PD

Professional Development
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PL

Professional Learning
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PSA

Parent Support Association 
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PTC

Principals’ Training Center
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SAMR

Substitution Augmentation Modification Redefinition
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SDRC

Southern Delta Region Conference
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SIS

Shekou International School
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SIT

School Improvement Teams
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SRI

School Reform Initiative
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STUCO

Student Council

Related Glossary Terms

Drag related terms here



SWIC

Shenzhen Women’s International Club
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TCRWP

Teachers College Reading and Writing Project
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THINK

True Helpful Illegal Necessary Kind
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TTC

Teacher Training Center
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UbD

Understanding by Design
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WASC

Western Association of Schools and Colleges
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WIDA

World-Class Instructional Design and Assessment
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WWW

Week Without Walls
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